














































































































































always a fonn of independent research, and its principles can be incorporated 
at the introductory level ofvirtually any discipline to get students thinking of 
themselves as researchers and acquiring some of the basic skills required for 
research. Librarians can draw on this process to help students learn how to 
navigate all the resources ofa given library. Staff members in Student Life 
can use a City as Text© approach for orientations, helping students find their 
way around a campus before explaining what is available. What all the 
models have in common is that student exploration precedes expertise 
whether the expert is describing library holdings or campus housing or 
research methodologies. 

Administrators would do well also to employ the strategies of active 
learning to take a fresh look at their ownjobs and campuses. A crucial asset 
of active learning is providing a mechanism for disrupting our habits and 
assumptions. Many administrators have ideas about their institutions that 
might have been accurate five years ago but that are no longer valid; the 
challenge is to notice the changes that have taken place. Doing an exercise 
in "Campus as Text" and then coming together with one's colleagues-and 
with, for instance, campus planners as the experts-can be a shocking and 
invaluable experience. 

Professional organizations at the local, regional, and/or national levels 
can use exercises in active learning as a conference component. The 
National. Collegiate Honors Council has incorporated City as Text© 
explorations in all of its conferences since 1983. Typically, these explorations 
occur at the beginning of the conference and give people a wonderful 
opportunity to meet each other and rapidly develop a common background. 
They also allow conference participants to observe and experience the 
conference site. And, most importantly, they provide a model of active 
learning that conference participants can take back to their home institutions. 
Conference components based on the City as Text© model can be developed 
for any professional organization, adding to the value and diversity of 
conference offerings. 
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APPENDICES 
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PLANNING A CITY AS TEXT© WALKABOUT 

BERNICE BRAID 

Since this event is site specific, the planners need to be familiar with the 
area or willing to visit it a couple of times to familiarize themselves with the 
layout, local transportation, cultural highlights, and overall distribution of 
population and economics. Whatever the most compelling attributes of the 
location, these should be assembled into a set of destinations likely to provoke 
a sense of discovery among participants who register to take part. The cohort 
will include mostly first-time visitors and will include both students and 
faculty. Indeed, many students secure funding support from administrators 
in order to take part in this opening session and then to report on it back home 
for the benefit of their associates in honors. 

Planning Flow 

Scouting 
About two years in advance of the actual program, a preliminary visit and 
conversation with local colleagues is advisable. Collecting articles and books 
of interest, not targeted at tourists, intelligent but not densely scholarly, is an 
important preparatory activity. Think about which short pieces could be 
copied to provide a framework for exploreres to organize their initial thinking 
about their exploration. 

Shaping 
Considering the theme of the conference, which is usually decided about a 
year before the program occurs, begin to think about how mapping teams 
could spread around the city to collect information and impressions. 
Remember to think in terms of distance and travel time: normally all explorers 
congregate for no more than 30 minutes, form into teams of 4-5 (facilitators 
need to do this), conduct their fieldwork AND get a takeout lunch, and return 
to share reports about three hours later. 

Pre-registration 
A flyer/registration form should be included in an early mailing to advertise 
this session. Members appear to like receiving short readings in advance of 
the visit and should receive them about six weeks before the conference. Ten 
to twelve destinations should suffice. 
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De-briefing 
All groups should try to return roughly at the same time and have 30-45 
minutes to prepare their summary report. The formal wrap-up presentation 
of each group cannot take more than 5 minutes since there are many 
presenters and time is short. There may be 400 people in the room. 

Local Experience 
It is possible to secure the presence of a small panel of local professionals 
with a particularly accurate or contrarian view of the site. The wrap-up time 
is reduced to accommodate such a panel, but, when it is good, it is terrific: 
speakers listen to impressions of outsiders and then address the group reports 
by introducing their own views on theme, site, destinations, and the work of 
our members. 

Logisitics 

1. FORMS returned for pre-registration are often late and have illegible 
addresses. Recently planners have been bulk-mailing readings and 
confirmations of destination to honors directors, who must distribute 
materials for others to read. 

2. QUESTIONS should be compiled for each explorer to be aware of while 
wandering around, including suggestions for interaction: visit a real estate 
agency, purchase something in a farmer's market or supermarket or 
drugstore, etc. Be sure that teams for each destination are aware of the 
underlying theme that organizes the observational questions. 

3. ORIENTATION ROOM is chaotic because the group is large, some 
have forgotten their choices, and newcomers have appeared without 
preparation. Display the destinations on large signs, and secure the 
services of a large group offacilitators: two per destination, these people 
must create teams, review maps and destinations, and get everyone out 
the door. 

4. MAILINGS to facilitators should include a master alphabetical roster 
showing all destinations, plus a master roster for the one destination this 
facilitator will help (including name and phone number of partners). 
These lists should go with the readings. 

5. OPTIONS should include enough destinations that can be reached on 
foot or via public transportation to accommodate a crowd. Ifwheels are 
needed for one or more choices, then rosters must be accurate, since 
space is limited. 

6. RECEIPTS for reimbursement by NCHC should include readings, 
photocopies, mailings, and maps. Bus or van expenses might be billed 
directly to NCHC. 
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Comments 

At least one additional site visit is necessary to confirm destinations and 
transportation details, to visit local officials for maps and other tools, and for 
double-checking prices and eateries. Participants seek eating options that are 
cheap, good, and typical of areas they are exploring. 

At least one overarching 'assignment' to which discrete questions might 
be attached appears to help teams stay focused and see more. Samples: 
Were you interested in moving to this city, what would it take to make the 
move possible (jobs, housing)? Consult want-ads and real estate ads to form 
your impression; talk to individuals at bus stops or in shops to check their 
impressions, too. 

Imagine yourself as a visitor from outer space who has a vague sense 
this city is interesting but knows nothing about who lives here or how. As a 
seeker of such information, what would you examine to start considering 
what this place is really like? 

Living spaces have both surface realities and hidden truths, both of which 
have a direct impact on people living in them. What are some examples of 
each of these-surface vs hidden-that you can find in this district? Who is 
affected, and how, by these aspects of housing, services, costs,jobs, support 
networks? What makes you think so? 

Of all of these points, those that have to do with "what makes you think 
so" are the most important and must be drawn out ofthe explorers upon their 
return and wrap-up. Facilitators can use the original assignments as their 
own discussion guides during the wrap-up to help participants construct their 
views, and to enter into a genuine discussion about their brief reports. 
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PLANNING AN HONORS SEMESTER 

ELIZABETH BECK AND LILLIAN MAYBERRY 

This discussion deals with the steps a person may follow in order to offer 
an NCHC Honors Semester. Included are the obvious first steps of 
determining what in a particular locality would lend itselfto experiential site
based learning and be attractive to students. This is followed by a 
presentation of the concept to the NCHC, information on institutional 
arrangements that will be necessary, development of the semester theses 
and courses, calendar, budget, advertisement of the semester, etc. The exact 
procedures will have to be modified from one situation to another, but it is 
anticipated that this information will provide the basic frame-work for 
offering a semester. 

Getting Started 

1. Determine what is unique in a particular locality that would lend itself to 
experiential site-based learning and be attractive to students. 

2. Contact Bernice Braid, Chair of the Honors Semesters Committee, to 
inforni her of your interest in offering an Honors Semester. 

3. Contact appropriate administrators at your institution: President, Vice 
President of Academic Affairs, Deans of appropriate colleges, Vice 
President for Finance and Administration, Vice President for Student 
Affairs, etc. Explain the semester concept, theme, etc., and secure their 
support and authorization to host a semester: It may take a year to 
accomplish steps 1, 2, and 3. 

4. Present the basic theme for the semester to the National Collegiate 
Honors Council Semesters Committee, along with a proposal to co
sponsor the semester. Ideally this should be done at least two years prior 
to the time the semester will be offered. 

5. If the proposal is accepted by the NCHC Semesters Committee, secure 
a letter of invitation from the President of the host institution to the N CHC 
Executive Committee. This should include a request for a memorandum 
of understanding from the NCHC. 

Academic/Curriculum 

6. Attend an NCHC Honors Semesters Committee meeting and listen to 
how the Semesters Committee "works" a theme with the host 
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institution's representative to get the right balance of academic 
"wholeness" to the semester. This includes the use of field experience/ 
trips to help fill out the intellectual/experientialleaming. 

7. At the home campus, form a planning committee and hold meetings with 
them to brainstorm about possible course content related to the 
semester's theme. The semester must include 16 credit hours, four of 
which are directed study and three of which are integrative seminar. 
These planning meetings begin to build a sense of community and 
camaraderie among faculty. 

8. Identify courses at your institution whose titles and numbers correspond 
to the courses you plan to offer or, if possible, create course numbers and 
titles as appropriate; all courses must be upper division and designated 
as Honors. Each needs to have multiple applications for students at their 
home institution. One model used in the Mexico/U.S. Semester: Crossing 
Borders was the integrative seminar that was called "Border Life." It 
was listed as Sociology 4341, Economics 4425, and Political Science 
4470. In the example given, the courses were actually cross-listed at the 
host institution and the students could enroll under the department/area 
of their choice. Careful consideration should be given, however, to 
whether all elements can actually be covered in the course. 

9. Prepare course titles (which may be subtitles on a transcript) and 
descriptions that are "sexy," i.e., exciting and attractive to students. All 
courses should complement each other and be limited to semester 
participants. 

10. In the model presented in 8, approval was obtained from Chairs of 
departments in which courses were to be cross-listed. Faculty Senate 
approval also had to be obtained nine months before the semester began 
since it was necessary to change some courses to variable credit. 

11. Identify specific teaching faculty for the courses you plan to offer. The 
faculty should be dynamic and be experts in their fields. Negotiate with 
Dean or Department Chair for faculty's course release or buy-out. 

12. Attend a second NCHC Semesters Committee working meeting and 
present specific information on the semester content/design and 
calendar. The 10O-day calendar should include the mapping laboratory 
(orientation), module schedule, break for a trip, closing symposium, and 
closing event. 

13. Prior to the semester, representatives from the Honors Semesters 
Committee will travel to the home campus and conduct a workshop to 
help the faculty integrate their courses. 

14. Develop a mapping laboratory (orientation week) that will introduce the 
students to the semester theme, each other, the location and experiential 
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learning. The exercise should include an opening event (usually a 
reception) to which an NCHC officer is invited as an organizational 
"welcomer. " 

FinanciallBudgetary 

15. Prepare a budget that includes money to cover items such as the 
following: advance publicity/mailings (include publicity development, 
copying costs, postage, etc.), resident director's salary (include fringe 
benefits, ifnecessary), field budget (to support student activities as well 
as copying, telephone costs, etc.), university support personnel for the 
semester, housing (including deposit) for participants and the resident 
director, faculty release time, tuition and fees, NCHC overhead, 
insurance, meal plan and options (if used). Anticipate inflationary 
increases in costs and protect against price changes, if possible. The 
semester is not designed to make a profit, but any money left in the 
academic budget is retained by the university while any money left in the 
field budget is retained by NCHC. 

16. The field budget should be calculated to cover expenses such as: food 
and beverages for any group events; transportation for field excursions/ 
break trip; external housing for field experiences; consulting or speaker 
fees; admission fees; equipment fees; break fees; kitchen expenses for 
group living facility; gas money, as needed, for Resident Director; driver 
fees; banquet fees; and contingency fees. 

17. Consult the controller of accounts, the directors of financial aid, 
scholarships, admissions, and the registrar in order to set up accounts for 
the semester, to process financial aid, and to admit and register the 
students. 

Residential/Staff 

18. With the assistance of the Honors Semesters Committee and previous 
Honors Semesters Directors, a Resident Director (RD) should be 
identified six months prior to the semester. This should be a semester 
alum who is mature with good interpersonal skills. The RD will need to 
be able to deal with conflict resolution and is extremely important in 
developing the sense of community that is so important to the semester. 

19. The Resident Director has responsibilities in both the living and learning 
areas of the Semester and reports to and is under the supervision of the 
Academic Director. Administratively, the RD is responsible for oversight 
of the student move-in and move-out; supervises the Semester students 
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in their living quarters; organizes group meetings and special events; 
monitors clean-up duties; and serves as liaison with appropriate persons 
at the host university in terms of rules, dorm activities, etc. The Resident 
Director is required to keep regular office hours, including evenings and 
weekends. These are discussed with the Academic Director. The 
Resident Director travels with the group on field trips. Academically, the 
Resident Director assists in facilitating field experiences and co
curricular activities and serves as a liaison between students, faculty and 
the Academic Director. Other duties are determined as needed by the 
Academic Director, as is the RD's role in assisting with City as Text© 
discussions. 

20. Two months prior to the semester, the RD should contact all students and 
have them complete a "lifestyle form." This information is helpful in 
assigning roommates. The RD should also write the students and indicate 
items they might bring for the semester. They should also be advised of 
pre-semester reading. 

Advertising the Semester 

21. Marketing of the semester is extremely important. Prepare a flier 
advertising the semester theme, courses, faculty teaching in the 
semester, and applications for the semester and scholarships. Send a 
copy of the flier to the Honors Semesters Committee for review. 

22. Advertise the semester at the NCHC Annual Meeting Idea Market a 
year prior to the semester-a photographic display works well, along 
with distribution of fliers, etc. 

23 Advertise the semester at the NCHC Regional Meetings: send fliers, 
applications, etc. to a regional affiliate's President. A short video or slide 
presentation that could be shown at the meeting would be helpful as well. 

24. First mailing of all materials should be completed nine to twelve months 
prior to the semester. These materials should be mailed to all NCHC 
individual and institutional members-labels are available from the 
NCHC Executive Secretary's Office. Application deadlines are set by 
the Semesters Committee and applications/acceptances/rejections are 
processed by the committee. 

25. After the student participants have been selected, arrange for local 
publicity through your institution's News/publications Office. Also, 
develop and mail a generic press release that can be used by each 
student's Honors Director to publicize the student's achievements in his/ 
her hometown. 
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Finale 

26. The semester should be brought to closure with an intellectual event 
featuring the students' directed study results followed by a social event. 
Both should be developed and directed by the semester participants, the 
Academic Director, and the Resident Director. 
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PLANNING A SLEEPING BAG SEMINAR 

JOAN DIGBY 

Introduction 

Sleeping Bag Seminars are thematic, site-specific, active learning 
experiences which occur regularly in the Northeast Region of the National 
Collegiate Honors Council. They function as mini-versions of Honors 
Semesters and are planned for Friday afternoon/evening to Sunday morning/ 
afternoon. The weekend activities emphasize active learning experiences 
and opportunities for students to socialize. Sleeping Bag Seminars reflect the 
essence of collaborative learning experiences. Students at the host institution 
playa major role in organizing and executing the Sleeping Bag Seminar 
activities. 

Sleeping Bag Seminar Themes 

Each Sleeping Bag Seminar reflects a "theme" such as: an issue about 
which the institution and its faculty have particular expertise, a theme unique 
to the geographical location of the institution, or one which the students of the 
host institution are committed to and energized by. Recent Sleeping Bag 
Seminars have included: Eastern Shore Life: Assateague and Chincoteague 
Islands (Salisbury State University, MD); Rhythm: The Back Beat of Our 
Lives (Montclair State University, NJ); Reflected Images: The Illustration of 
Poetry (Long Island University, C.W. Post Campus, NY); and Tracking the 
Black Bear (Frostburg State University, MD). 

Sleeping Bag Seminars have addressed their themes in a variety of ways. 
Often excursions are planned. In Rhythm: The Back Beat of Our Lives, 
participants went to New York City for sightseeing and a performance of 
"Stomp". Tracking the Black Bear took participants into the woods of 
Western Mary land to learn triangulation of a collared bear population and 
other tracking techniques. Eastern Shore Life featured travel to the 
Assateague and Chincoteague Islands, including a visit to Misty Museum. 
Lectures and attendance at campus cultural events often supplement the 
excursions. Coordinating the Sleeping Bag Seminar with other campus or 
Honors Program events has been effective. Reflected Images: The 
Illustration of Poetry , for example, linked the Sleeping Bag Seminar weekend 
to a Hillwood Museum exhibition of illustrated poetry. Often seminars have 
featured artistic and other forms of performance by the participants. 
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Sleeping Bag Seminar Organization 

A host institution plans and organizes the seminar. The Northeast Region 
of the National Collegiate Honors Council assists in the planning, and 
ultimately reviews and officially sanctions the Sleeping Bag Seminar through 
its Sleeping Bag Seminar Committee. NE-NCHC offers stipends up to $500 
to help defray the costs of the seminar. 

The ideal number of participants in a Sleeping Bag Seminar depends on 
the activities planned and resource limitations, in particular sleeping space for 
the guests. The name Sleeping Bag Seminars reflects the way many Honors 
Programs have accommodated guests-by having students bring sleeping 
bags and sleep on the floor of rooms in a dorm or Honors Residence Hall. 
Commuter schools have handled the overnight accommodations by having 
their honors students invite guests into their homes. Sleeping Bag Seminars 
seem to work well with 20-30 participants, including the students from the 
host institution. 

The cost of the Sleeping Bag Seminar to participants should be 
reasonable. Often participants are charged around $30 - $35 for the 
weekend, a fee which includes provision of most meals. 

Flexibility in the starting events and the Friday evening meal is suggested. 
Travel arrangements often will stagger arrivals from Friday late afternoon to 
evening. Experience suggests that students will wish to end the weekend late 
Sunday morning to return to their campuses. 

The following outlines the organization and activities of the Reflected 
Images: The Illustration of Poetry Sleeping Bag Seminar held in March 1998. 

Friday 

arrive in the late afternoon; dinner and "poetry slam" get-together; posting 
of poetry and illustrations; pairing off for more creative work; student 
performance of poetry set to music 

Saturday 

breakfast workshop visit to Hillwood museum; lecture by rare book curator; 
lunch visit to Walt Whitman birthplace and museum; dinner poetry reading 

Sunday 

breakfast; preparation for publication on web site and/or volume in 
collaboration with C. W. Post design and computer graphics students; lunch; 
departure 

NCHC MONOGRAPH IN HONORS EDUCATION 87 



Final Comments 

Students who have engaged in exciting seminars frequently bring their 
energy back to their home programs. In some cases, networking among 
participating institutions continues long after the weekend and inspires 
further collaborations at regional and national meetings. 

Although the Sleeping Bag Seminar originated in the northeast, Honors 
Programs in various regions have successfully run seminars of this type, 
adapted to their geography, local history and culture. Indeed, the Sleeping 
Bag Seminar is a focused and extremely productive model of active learning 
that can solidify the local honors community. 
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ADA LONG 

Susan Bagby 
Member of the NCHC Honors Semester Committee 
Director of the Honors Program, Longwood College, Farmville, Virginia 
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Director of the 1999 Honors Semester in Flagstaff/Grand Canyon 
Director of the Honors Program at Northern Arizona University, Flagstaff, 
Arizona 
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Member of the NCHC Honors Semesters Committee 
Director of the 1990 Iowa Honors Semester 
Director of the Honors Program at Iowa State University, Ames, Iowa 
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Chair of the NCHC Honors Semesters Committee 
Founder and annual conference organizer of City as Text© 
Directorofthe 1978, 1981, 1987, 1989, 1991, and 1994, and Co-Director of 
the 1997 and 2001 Honors Semesters in New York City 
Dean of Academic and Instructional Resources and Director of University 
Honors at Long Island University, Brooklyn Campus 

Maureen Connelly 
Member of the NCHC Honors Semesters Committee 
Director ofthe Honors Program Guild, Frostburg State University, Frostburg, 
Maryland 

William Daniel 
Member of the NCHC Honors Semesters Committee 
Winthrop University, RockHill, South Carolina 
Coordinator of Faculty Institutes 

Joan Digby 
Sponsor of Sleeping Bag Seminars 
Director of the Honors Program at Long Island University, C. W. Post 
Campus, Brookville, New York 
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Ron Edgerton 
Member of the NCHC Honors Semesters Committee 
Director of the Honors Program at University of Northern Colorado, 
Greeley, Colorado 

John Grady 
Former Member of the NCHC Honors Semesters Committee 
Experienced organizer of City as Text© 
Director of the Honors Program at La Salle University, Philadelphia, 
Pennsylvania 

J ames Herbert 
Director of 1976 and 1980 Honors Semesters in Washington, D.C. 
Director of Research at the National Endowment for the Humanities 

Betty Krasne 
Former Member of the NCHC Honors Semesters Committee 
Mercy College, Dobbs Ferry, New York 

Ada Long 
Member of the NCHC Honors Semesters Committee 
Co-Director of the 2000 Honors Semester in Spain 
Director of the University Honors Program at University of Alabama at 
Birmingham 

Bernadette Low 
Former member of the NCHC Honors Semesters Committee 
Dundalk Community College, Maryland 

Lillian Mayberry 
Member of the NCHC Honors Semesters Committee 
Director of the 1994 Honors Semesters in EI Paso 
Director of the Honors Program at University of Texas at EI Paso 

Nora McGuinness 
Member of the NCHC Honors Semesters Committee 
Director of the Honors Program at the University of California, Davis 

Rosalie Otero 
Member of the NCHC Honors Semesters Committee 
Director of the Honors Program at University of New Mexico 
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Ann Raia 
Member of the NCHC Honors Semesters Committee 
Director of the 1984 and 1996 Honors Semesters in New York 
Director of the Honors Program at College of New Rochelle, New York 

Rosalie Saltzman 
Member of the NCHC Honors Semesters Committee 
Co-Director of the 1992 Honors Semester in Czechoslovakia 
Co-Director of the 1995 Honors Semester in the Czech Republic 
Co-Director of the 1998 Honors Semester in Greece 
Director of the Honors Program at University of Nebraska, Omaha 

Samuel Schuman 
Director of the 1978 Maine Coastal Semester in Orono 
Chancellor of the University of Minnesota, Morris 

Shirley Thomas 
Member of the NCHC Honors Semesters Committee 
Director of the Honors Program at John Brown University, Siloam Springs, 
Arkansas 

Patricia Warunek 
Former member of the NCHC Honors Semesters Committee 
Director of the Honors Program at Fairleigh Dickinson University, Teaneck, 
New Jersey 

Ross Wheeler 
Co-Director of the 1997 and 2001 Honors Semester in New York City 
Associate Director of University Honors Program at Long Island University, 
Brooklyn Campus 

The office of the Executive Secretary/Treasurer of the National Collegiate 
Honors Council holds copies of publications related to Honors Semesters 
Projects. For copies, please contact 

Earl Brown 
NCHC Executive Secretary-Treasurer 
Box 7017 
Radford University 
Radford, VA 24142-7017 
Telephone: (540) 831-6100 
Facsimilie: (540) 831-5004 
Email: nchc@runet.edu 
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SAMPLE HONORS SEMESTER EVALUATIONS 
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PRE-SEMESTER FACULTY QUESTIONNAIRE 

The answers to these questions should be short (no more than a sentence or 
two) as they are intended to be a "snapshot" of faculty participant views as 
the Honors Semester begins. 

1. What do you hope to accomplish in this thematic, modular, field-based 
learning situation that you can't accomplish in the traditional classroom 
setting? 

Is there anything you anticipate that might be 'difficult' in this format? 

2. How do your expectations of the students enrolled in the Honors 
Semester differ from those students you teach in the traditional learning 
situation? 

3. List two things you hope the students gain from the Honors Semester 
experience. 

What kinds of explorations or student initiatives have you designed to 
help them accomplish this? 

4. What do you, as an instructor, hope to gain by participation in the Honors 
Semester? 

Academically 

Personally 
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END-OF-SEMESTER FACULTY 
QUESTIONNAIRE 

The answer to these questions should be short (no more than a sentence or 
two) as they are intended to be a "snapshot" of faculty participant views as 
the Honors Semester ends. 

1. What did you accomplish in this thematic, modular, field-based learning 
situation that you couldn't accomplish in the traditional classroom 
setting? 

What did you find' difficult' in this format? 

2. List two things you believe the students gained from the Honors 
Semester experience. 

What kinds of explorations or initiatives helped the students accomplish 
these? 

3. What did you, as an instructor, gain by participation in the Honors 
Semester? 

Academically 

Personally 
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POST-SEMESTER FACULTY EVALUATION/ 
ASSESSMENT 

Name-----------------------------------------------

Department ________________________________________ ___ 

Course Taught ______________________________________ _ 

1. Briefly state your overall assessment of the Honors Semester and your 
role as an instructor in this program. 

2. What was/were the strength(s) of this semester? 

3. What would you want to see changed? 

4. What else would you like to share with members of the NCHC Honors 
Semesters Committee? 
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PRE-SEMESTER STUDENT QUESTIONNAIRE 

The answer to these questions should be short (a sentence or two) as they 
are intended to be a "snapshot" of student participant views as the Honors 
Semester begins. 

1. List two expectations you have related to the place and theme of the 
Honors Semester. 

2. What are the strengths you think you bring to this opportunity? 

3. At this point in time, how do you view the type ofleaming you are going 
to experience as different from that on your home campus? 

4. What do you hope to gain through participation in the Honors Semester? 

Academically 

Personally 

NCHC MONOGRAPH IN HONORS EDUCATION 97 



END-OF-SEMESTER STUDENT 
QUESTIONNAIRE 

The answer to these questions should be short (a sentence or two) as they 
are intended to be a "snapshot" of student participant views as the Honors 
Semester ends. 

1. List two ways the semester met your expectations as related to the place 
and theme of the Honors Semester. 

2. What strengths did you bring to this opportunity? 

3. At this point in time, how do you view the type of learning you 
experienced as different from that on your home campus? 

4. What did you gain through participation in the Honors Semester? 

Academically 

Personally 
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POST-SEMESTER STUDENT ASSESSMENT/ 
EVALUATION 

Name ______________________________________________ _ 

School ____________________________________________ ___ 

Class standing ________________________________________ _ 

~~or~ ____________________________________________ ___ 

I. CURRICULUM ASSESSMENT 

A. What is your opinion ofthe semester theme? Did the courses address the 
theme? 

B. What did you like about the courses? Which courses did you find 
particularly interesting or successful? Why? What improvements would 
you suggest? 

II. ASSESSMENT OF PARTICIPATION 

A. How would you describe your own level of participation? Did it change 
as the semester progressed? Under what circumstances might you have 
contributed more or differently? 

B. How would you describe the participation of your semester instructors? 
What might the instructors have done to make the class more interesting? 
To encourage more participation? 

C. What role did your fellow students play? What might they have done to 
enhance the classes and the level of group discussions? 
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III. CLASS ASSIGNMENTS 

A. How would you characterize your homework or reading assignments? 
Were they challenging? Stimulating? Enjoyable? Were there enough? 
Too many? Were they appropriate to the course? Give examples. 

B. Did you find the wntmg assignments to be effective learning 
experiences? Why or why not? Would you recommend more or fewer 
writing assignments? What other kinds of writing assignments might be 
useful in an Honors Semester? 

C. Were your final grades what you hoped or expected them to be? 

IV. SOCIAL ASPECTS 

What did you think of the semester's extracurricular activities (orientation, 
field trips, special speakers, etc.)? Were there enough social activities? Too 
many? What other kinds of events might have been useful? 

V. OVERALL COMMENTS AND SUGGESTIONS 

What worked well in the semester? What changes or improvements would 
you suggest? Please comment. Feel free to use the back of this page or 
additional pages. 
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END-OF-SEMESTER EVALUATOR'S 
SUMMARY OF GROUP DISCUSSION 

Overall assessment of this Honors Semester. 

What was the most outstanding feature of the semester experience? 

Strength(s) of semester. 

What would you want to see changed? 

Comments regarding the following aspects: 

Integration of the theme throughout the courses and experiences 

Fostering critical thinking/analysis 

Coverage of factual information in courses 

Quality of instruction 

Directed studies/independent field research 

Region as text 

Housing 

Symposium 

Support from faculty and resident director 
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ORDERING ADDITIONAL COPIES 

PLACE AS TEXT: 
APPROACHES TO LEARNING 

To order additional copies of Place as Text: Approaches to Active Learning, 
contact the office of the Executive Secreta ryrrreasu rer of the NCHC. The price per 
copy is $2.50 for NCHC members and $5.00 for non-members. Send to: 

Earl B. Brown, Jr. 
Executive Secretaryrrreasurer 
NCHC 
Radford University 
Box 7017 
Radford, VA 24142-7017 

Interested in joining the NCHC? You may use the application below to apply for 
membership to NCHC, order copies of Place as Text: Approaches to Active 
Learning, and/ororderother publications listed on the back of this page. Mail your 
payment with the application to the address above. 

I would like to order __ copies of Place as Text: Approaches to Active Learning 
at the mem ber price of __ $2.50 per copy or non-member price of $5.00 __ . 

I would like to order the following publication(s) from the NCHC (see descriptions 
on page 104): 

___ Beginning in Honors: A Handbook 
A Handbook for Honors Administrators ---___ Honors Programs: Development, Review and Revitalization 

___ Evaluating Honors Programs: An Outcomes Approach 
___ Honors Programs at Smaller Colleges 

NCHC Handbook ---

I wish to apply for the following membership (check one): 

Student ($35) __ Faculty from member institution ($50) 
-- Institutional ($250) __ Faculty from non-member institution ($125) 
-- Affiliate Member ($50) 

I enclose $ in payment. ------
Name (print or type) __________________ _ 

Title Institution ----------- -----------
Mailing Address ___________________ _ 

City _____________ State ___ Zip _____ _ 

Telephone Fax Email _______ _ 

Questions? Call (540) 831-6100 orfax (540) 831-5004. You can also email: 
nchc@runet.edu. 
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OTHER NATIONAL COLLEGIATE HONORS 
COUNCIL MONOGRAPHS 

Institutional members receive one copy of the NCHC Handbook (with annual 
updates), and one copy of all other NCHC publications, free. Additional copies of 
NCHC publications may be obtained by writing to the address listed below. Make 
check or money order payable to National Collegiate Honors Council and send to: 
NCHC, Radford University, Box 7017, Radford, VA 24142-7017. 

Beginning in Honors: A Handbook by Sa m uel Sch u ma n (1989, 53 pp.). Advice on 
starting a new honors program. Covers budgets, recruiting students and faculty, 
physical plant, administrative concerns, curriculum design, and descriptions of 
some model programs. Members $2.50. Non-members $5.00. 

A Handbook for Honors Administrators by Ada Long (1995, 117pp.) Everything 
an honors administrator needs to know including a description of some models of 
Honors Administration. Members $2.50. Non-members $5.00. 

Honors Programs: Development, Review, and Revitalization by C. Grey Austin 
(1991, 60pp.). A guide for evaluating and revitalizing an existing program. Membe~ 
$2.50. Non-members $5.00. 

Evaluating Honors Programs: An Outcomes Approach by Jacqueline Reihman, 
Sara Varhus, and William R. Whipple (1990, 52pp.). How to evaluate an existing 
honors program. Members $2.50. Non-members $5.00. 

Honors Programs at Smaller Colleges by Samuel Schuman (Second Edition, 1999, 
53pp.). How to implement an honors program, with particular emphasis on colleges 
with fewer than 3000 students. Members $2.50. Non-members $5.00. 

NCHC Handbook. Included are lists of all NCHC members, NCHC Constitution 
and Bylaws, committees and committee charges, and other useful information. 
Members $10.00. Non-members $20.00. 
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