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Work influences.  The number of hours worked played an important role in the 

levels of stress and satisfaction of their grade point average from the participants. Nine of 

the participants were not currently working at the time of their interview. One participant 

who was not currently working noted she was signing up for a work study program. Two 

of the participants had been working a full-time job but quit working because they found 

it interfered with their studying and negatively affected their grades. Six of the 

participants planned on working while attending school, with the each of them wanting a 

flexible work environment that would allow them to work an average of ten to twenty 

hours per week. The participants found it to be true that the more hours they worked, the 

more their grades suffered and their stress levels increased. 

Six of the participants worked between 8 to 20 hours per week. Brenda noted that 

she works three jobs and works ―about 20 hours a week total, with all of them.‖ Five of 

the participants had flexible work schedules that would allow them to take time off 

without notice to the employer. They found this reduced their stress levels as they could 

call off work in order to study for an exam or unexpected class project, if needed. One 

participant had a job that offered the hours she wanted, but was not very flexible. Gina 

noted ―but anytime you need time off, you have to get somebody to replace you so it that 

makes it really hard.‖ 

For Debbie, she had been working fulltime, but ―when I started at the University 

it was a decision between my husband and I that I wouldn‘t work‖ so she could focus on 

her coursework and grades. Eva, who works part time an average of 15 to 20 hours per 

week, noted ―there‘s no way I could do full time work and go to school.‖ 
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Farah‘s situation was a lot like the other participants in that she had tried working 

fulltime, but it had a negative impact on her grades and stress levels. 

I tried to work at a bar for a month during school but realized between raising two 

small children and having a family at home that working was next to impossible 

unless I wanted to be all the time stressed out, and sick, and from the stress, and 

so yeah. . . . My grades weren't doing very well and the stress was just too much. 

So I decided it wasn't worth it. 

Nine of the participants were not currently working at the time of their interview. 

Six of the participants worked between 8 to 20 hours per week. One participant noted she 

was signing up for a work study program. Two of the participants had worked a full-time 

job but quit because they found it interfered with their studying and negatively affected 

their grades. Six of the participants planned on working while attending school, with the 

each of them wanting a flexible work environment that would allow them to work an 

average of 10 to 20 hours per week. The participants found it to be true that the more 

hours they worked, the more their grades suffered and their stress levels increased. 

Summary 

In Chapter Four the researcher analyzed the interviews of the 15 participants. The 

researcher focused on the results of the interviews and coded the findings into 7 main 

themes, which were (a) academic expectations, (b) accessibility and accommodation, 

(c) campus environment, (d) finances, (e) family support, (f) belonging, and (g) work 

influences. 

Chapter Five will discuss the implications of the research study. The researcher 

will provide recommendations for future programs or services that may better meet the 

needs of the transfer student. 
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Chapter Five 

Summary and Discussion 

The purpose of this qualitative study was to explore what factors affect the degree 

completion rates of undergraduate female transfer students, ages 19 and older, at the 

University of Nebraska-Lincoln (UNL). In Chapter Five, the researcher will discuss the 

findings of the research and will conclude the chapter with implications and suggestions 

for future research. 

Summary of Findings 

The grand tour question for the research study was: What factors affect the degree 

completion of undergraduate female transfer students, ages 19 and older, at the 

University of Nebraska-Lincoln? The answers included many factors, but the major 

themes that emerged from the interviews were (a) academic expectations, (b) 

accessibility and accommodation, (c) campus environment, (d) finances, (e) family 

support, (f) belonging, and (g) work influences. 

Academic expectations.  The participants interviewed had many expectations 

about what their experiences would be in regards to transferring into and attending UNL. 

All ten of the participants that had previously attended community colleges or smaller 

non-accredited institutions had expected the curriculum to be challenging. Seven of the 

participants noted being frustrated with having to take basic level classes again due to 

deficiencies or credits not transferring from their previous institution. Four of the 

participants noted having to retake classes that did not transfer which pushed their 

expected graduation date back. Eight of the participants expressed concern with their 

current GPA not being at the level they had expected. All 15 participants expected to 
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graduate with a bachelor‘s degree. Twelve of the participants mentioned the desire to 

continue on for a Master‘s degree and 4 stated they believed they would continue on to 

obtain a PhD. 

Accessibility and accommodation.  All of the participants noted issues relating 

to accessibility and accommodation in terms of services provided by UNL. Some of the 

areas noted in terms of accessibility and accommodation included advising, childcare, 

faculty accessibility and support, registering for classes, the transfer student orientation, 

and the Transfer Student Office email listserv. 

Six of the participants noted frustrations with the advising services at UNL. They 

noted feeling lost on how to decide what classes to register for and felt frustrated by the 

lack of guidance from their advisor. All 3 of the married participants with children 

commented on wanting on campus childcare that was not as expensive as that offered by 

UNL. In terms of faculty support, 14 of the participants felt the faculty were very 

accessible and could be easily reached via email or phone. Eight of the participants felt 

the faculty to be very supportive. However, two of the participants noted the level of 

accessibility and support varied greatly from one department to the next. Three of the 

2005 students noted wanting an orientation to UNL. Two students expressed frustration 

over the process of registering for classes. None of the participants interviewed in 2010 

expressed a desire for a transfer student orientation because they had all attended the 

orientation session, which became mandatory of all transfer students starting in 2007. Ten 

of the participants commented on liking the information distributed via the transfer 

student connection email from the Transfer Student Coordinator. 
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Campus environment.  Six of the participants noted the campus environment 

was what attracted them to UNL. Four of the participants who transferred from a 

community college stated they felt attending a community college first was a good 

stepping stone to the transition into the bigger campus environment at UNL. Four 

participants found the large lecture classes to be a bit overwhelming due to the large 

numbers of students and the reduced student to teacher ratio. Six of the participants noted 

they decided to transfer to UNL because of the prestige of obtaining a bachelor‘s degree 

from UNL. They liked the idea of obtaining a degree from UNL because it was a 

respected institution. Four of the participants specifically mentioned parking as a major 

frustration. 

Finances.  Each participant made many comments in regards to financing their 

college education. Common frustrations included finding out the availability of financial 

aid and scholarships as well as how to determine if they qualified for student loans and 

grants. Nine of the participants utilized some type of financial aid, nine held grants, nine 

had taken out student loans, and four had received scholarships. Two of the participants 

noted feeling lost in regards with how to find out if they qualified for grants, loans, and 

scholarships. Three participants noted UNL was cheaper than some of the other 

institutions they had researched and was a determining factor in why they chose to attend 

UNL. Four of the participant‘s parents pay for their education while six of the 

participants paid for their own college education. 

Family support.  The support system of the participants‘ family played a key role 

in how successful the participants felt and how well they transitioned into the institution. 

The backgrounds of the participants varied from having parents with higher education 
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degrees to being the first in their extended family to attend a higher education institution. 

Four of the participants noted having at least one parent with a college degree. Two of the 

participants came from a household where neither parent had a college education. No 

matter what the education level of the participants‘ parents, the women interviewed all 

felt their family supported their decision to pursue a degree. 

Belonging.  A common need of the participants was the desire to belong. Ten of 

the participants were involved on campus and four were involved off campus. Six of the 

participants were involved in church. One participant was involved in a campus sorority. 

Four participants mentioned feeling like they did not have a sense of community at UNL. 

Eleven of the participants felt they had good support from friends that were outside of 

UNL. Nine of those 11 women felt like they also had supportive friends attending UNL. 

Five of the participants interviewed commented on wanting to have a transfer student 

group that would provide the opportunity for the non-traditional students to meet and 

discuss common interests or challenges. In terms of their age, many participants noted 

feeling old compared to the younger, traditional age students in their classes. 

Work influences.  Nine of the participants were not currently working at the time 

of their interview. Six of the participants worked between 8 to 20 hours per week. One 

participant noted she was signing up for a work study program. Two of the participants 

had worked a full-time job but quit because they found it interfered with their studying 

and negatively affected their grades. Six of the participants planned on working while 

attending school, with the each of them wanting a flexible work environment that would 

allow them to work an average of 10 to 20 hours per week. The participants found it to be 
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true that the more hours they worked, the more their grades suffered and their stress 

levels increased. 

Discussion 

Academic expectations.  According to Li (2010) ―students who transfer from one 

institution to another may unnecessarily repeat courses, which delays their degree 

completion and increases the cost of postsecondary education for both individual students 

and governments‖ (p. 208). Six of the participants noted that they were frustrated with 

having to retake basic level classes due to deficiencies or credits not transferring over 

from their previous institution. Olivia felt frustrated because ―I didn‘t even think about 

transfer credits when I came up here and I lost, like, an entire year‘s worth of education.‖ 

Four of the participants mentioned having to take extra classes, fuller class loads each 

semester, or summer classes to try to catch up order to graduate on time. Candice echoed 

concerns of some of the participants that they would suffer from overload. ―I worry about 

getting burnt out.‖ A risk factor for attrition could be the frustrations experienced by the 

participants over the extra class load and delayed graduation date. 

In terms of their educational objectives, all 15 of the participants commented that 

their primary goal was to get a bachelor‘s degree. Twelve of the participants mentioned 

wanting to continue on to get a Master‘s and four noted the intention to obtain a PhD. 

According to Vincent Tinto‘s book Leaving College: Rethinking the Causes and Cures of 

Student Attrition (1987), ―generally speaking, the higher the level of one‘s educational or 

occupational goals, the greater the likelihood of college completion‖ (p. 40). Tinto went 

on to state that the student who aspired to obtain a Master‘s or PhD was more likely to be 

―more concerned with the intrinsic characteristics of higher education‖ and were ―more 
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likely to be sensitive to the character of the education they receive‖ (p. 40). As a 

consequence, students who perceived a weakness in the education they were receiving 

are more likely to transfer to ―other institutions where education is perceived to be 

superior‖ (p. 40). 

Gina, however, did not feel like continuing on after obtaining her bachelor‘s 

degree. Gina stated ―I want to go to college, I want to get a degree, but I have no desire to 

go anywhere beyond that.‖ One participant noted having to spend seven years just to 

complete her bachelor‘s degree because transferring caused her to have to retake many 

basic classes she had already completed at her previous institution. The added amount of 

time to degree completion could be a determining factor in whether or not the participants 

continue to pursue their degree or end up dropping out. 

In terms of their expected grade point average (GPA), eight of the participants had 

high hopes of maintaining or improving their current GPA. Pascarella and Terenzini 

(2005) supported the interest given to grades as measures of success, as grade-point 

averages are an integral component to the students‘ ―standing and continued enrollment‖ 

as well as to employment opportunities after graduation (p. 396). Kim experienced a dip 

in her grades when she transferred. Transfer shock, according to John Hills (1965a), 

refers to ―an appreciable drop in college grades after transfer‖ (p. 244). The common 

phenomenon of transfer shock was upsetting to the eight participants who expected to 

transfer and continue maintaining a high GPA. As mentioned previously in Pascarella 

and Terenzini‘s research, the experience of a drop in grades after transfer could be a 

determining factor on the likelihood of continued enrollment in UNL. 
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Accessibility and accommodation.  According to Townsend and Wilson (2006), 

transfer students experienced adjustment issues including lack of information in the 

transfer student process, an inability to establish relationships at the new institution, a 

different institutional culture than their previous institution, and high expectations of 

success. ―For some students the fit might have been easier if they had received ‗a hand 

hold for a little bit‘ during their first few weeks or semester at the university‖ (Townsend 

& Wilson, 2006, p. 450). All of the participants noted issues relating to accessibility and 

accommodation in terms of services provided by UNL. Some of the areas noted included 

advising, childcare, faculty accessibility and support, registering for classes, the transfer 

student orientation, and the Transfer Student Office email listserv. 

Pascarella and Terenzini (2005) found that academic advising could directly 

affect student persistence and probability of graduating, or have an indirect effect on 

student grades, intentions, or satisfaction. Six of the participants noted frustrations with 

the advising services at UNL. Alice stated ―the hardest thing or people to get in contact 

with are the advisors . . . I find the advising really frustrating. I think that‘s a problem.‖ 

According to the findings of Pascarella and Terenzini (2005), continued frustrations over 

advising experienced by the participants could cause a decrease in satisfaction which 

could lead to a weakening of the participants‘ persistence in continuing to degree 

completion. 

All three of the married participants with children commented on wanting a less 

expensive on-campus childcare. Farah commented ―when I called their [UNL‘s] daycare, 

it would have cost $300 a week for two kids. And there was no offer of assistance.‖ For 

Olivia, the UNL daycare was not an option because it was too expensive and did not 
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accept her government assistance. All of the participants with children ended up finding 

private daycare in the community that was less expensive, but not as convenient as an on 

campus daycare would have been for them. The participants with children all desired a 

less expensive on campus child care that would be available and flexible with their 

schedules, but the UNL childcare was unable to meet their needs. The stress of finding 

adequate and affordable childcare could become a factor in the participants‘ continued 

enrollment at UNL. 

Research by Astin (1984, 1993) and Tinto (1987) indicated spending quality time 

with faculty members had a positive effect on a student‘s level of persistence, 

satisfaction, and academic performance. Faculty support was another area the participants 

noted as part of the adjustment to the institution. Fourteen of the participants felt the 

faculty were very accessible to them and could be easily reached via email or phone. 

Eight of the participants noted they felt support from the faculty. However, two of the 

participants noted the level of accessibility and support varied greatly from one 

department to the next. Alice found that the faculty who utilized the Blackboard [UNL‘s 

online course management system] system varied greatly. 

According to Astin (1975) ― institutions that accept transfer students should 

develop special programs to facilitate their smooth transition‖ (p. 154). Tinto (1993, 

1997) believed the receiving institution was responsible for assisting in the transfer 

students‘ academic success by providing both academic and social integration 

opportunities to aid in their retention. Three of the 2005 students noted wanting an 

orientation to assist them in the transition to UNL. It is interesting to note that one of the 

2005 participants commented on enjoying being able to attend the UNL transfer 
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orientation day. It appears some of the transfer students were unaware of the orientation. 

However, by 2010, the Office of Admissions made the transfer student orientation 

mandatory. None of the participants interviewed in 2010 expressed a desire for a transfer 

student orientation because they had all attended the orientation session. Two of the 2010 

participants noted they had found the transfer student orientation very helpful. 

Ten of the participants commented on liking the transfer student connection email 

that was sent out on a regular basis by the Transfer Student Coordinator. They liked the 

information of what was happening on campus and in the community, as well as 

upcoming deadlines they might not have heard about otherwise. Candice noted ―that 

transfer connection, like the little notes, and tidbits in it, I find really useful.‖ 

Campus environment.  According to Goodman et al. (2006) the impact of the 

transition on the individual‘s daily life is the most important, not the event or non-event 

taking place (p. 38). ―We may assume that the more the transition alters the individual‘s 

life, the more coping resources it requires, and the longer it will take for assimilation or 

adaptation‖ (Goodman et al., 2006, p. 37). Strange (2003) noted the importance of 

educators creating and maintaining campus environments that ―attract, satisfy, and 

sustain students in their efforts to achieve their educational goals‖ (p. 297). Six of the 

participants noted the campus environment attracted them to UNL. While four 

participants noted feeling that UNL seemed to big and that the class sizes were much 

bigger than they were used to at their previous institution, the same students felt that their 

previous smaller institution was a good stepping stone for the transition to UNL. Kim 

commented on her previous institution being comfortable because ―I knew where 

everything was. I was used to a routine. It was basically like high school.‖ Six of the 
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participants noted they decided to transfer to UNL because of the campus environment 

and the perceived prestige of obtaining a bachelor‘s degree from UNL. 

Parking was another frustration that four of the participants mentioned as an 

obstacle they faced at UNL. Four of the participants specifically mentioned parking as a 

major frustration. Alice stated ―parking‘s an obstacle.‖ 

Finances.  Each participant made comments in regards to financing their college 

education. The Spelling‘s Commission (US Department of Education, 2006) stated that 

―our financial aid system is confusing, complex, inefficient, duplicative, and frequently 

does not direct aid to students who truly need it‖ (p. 19). The Commission also noted too 

many students were taking on ―worrisome debt burdens‖ in order to pay for their college 

education (U.S. Department of Education, 2006, p. 18). Common frustrations included 

finding out the availability of financial aid and scholarships as well as how to determine 

if they qualified for student loans and grants. ―Despite efforts to equalize financial aid for 

women, women are still more likely than their male colleagues to pay for their own 

educations, and on average they receive fewer dollars in their award packages‖ 

(Touchton & Davis, 1991, p. x1). Nine of the participants utilized some type of financial 

aid, nine held grants, nine had taken out student loans, and four had received 

scholarships. Brenda was able to get ―two grants for here. And then the transfer 

scholarship, which was huge, it helped a lot.‖ Three participants noted UNL was cheaper 

than some of the other institutions they had researched and was a determining factor in 

why they chose to attend UNL. Four of the participants‘ parents pay for their education. 

Two of the participants noted feeling at a loss with how to find out if they qualified for 

grants, loans, and scholarships. Tierney and Venegas (2009) noted that there are students 
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―who are eligible and who qualify for aid but do not apply for it‖ (p. 364). Jan noted ―I 

really tried to find out how I could get scholarships. . . I just didn't get answers from 

people.‖ 

Tierney and Venegas (2009) noted that previous research findings have indicated 

that as the cost of ―tuition goes up, enrollment goes down‖ (p. 365). A lack of funds to 

finance their college education could have a direct, negative impact on the retention of 

the participants. Alice noted the impact of her finances on her living situation. At the time 

of the interview, Alice was living with her parents, and noted 

I‘m to the point where I need to start making money cause I‘m getting annoyed 

with the way my life is cause I‘m getting older. I can‘t stand it anymore. You 

know. Not having my own space right now and it‘s just really frustrating. 

Family support.  The support system of the participants‘ family played a key role 

in how successful the participants felt and how well they transitioned into the institution. 

According to Adams, Ryan, and Keating (2000), parents play a supportive role as 

students‘ transition to college. Adams et al. (2000) pointed to a growing body of research 

that indicated ―family behaviors and interactional styles have strong facilitative 

influences on children and adolescents‘ behavior and academic performance within a 

school setting‖ (pp. 100-101). Adams et al. (2000) claimed the family relational system is 

a supportive context that facilitates university students‘ development and success. 

The backgrounds of the participants varied from having parents with higher 

education degrees to being the first in their extended family to attend a higher education 

institution. Four of the participants noted having at least one parent with a college degree. 

Two of the participants came from a household where neither parent had a college 

education. Helen found her family to be very supportive of her college education. 
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―They're actually really excited. I guess in my, on my father's side of the family, my sister 

and I are, out of 20 first cousins, are the only ones in college.‖ Adams, et al. (2000) 

research pointed to the connection between strong family support and students‘ success. 

The likelihood of persistence towards degree completion could increase for the 

participants who feel they have strong family support. 

Belonging.  A common need of the participants was the desire to belong. Astin‘s 

definition of student involvement ―refers to the amount of physical and psychological 

energy that the student devotes to the academic experience‖ (Astin, 1984, p. 297). Astin 

(1984, 1993) found that those who were more involved in various aspects of college life 

tended to have better outcomes. Pascarella and Terenzini (1991) believed  

students should be helped early in their careers to find academic and social niches 

where they feel that they are a part of the institution‘s life, where friendships can 

be developed, and where role models (whether student or faculty) can be observed 

and emulated. (p. 654) 

 

Ten of the participants were involved on campus and four were involved off 

campus. Six of the participants were involved in church. One participant was involved in 

a campus sorority. However, even though these women were involved on and off 

campus, four of them still mentioned feeling like they did not have a sense of community 

at UNL. Eleven of the participants felt they had good support from friends that were 

outside of UNL. Nine of those 11 women felt like they also had supportive friends 

attending UNL. Tinto (1975) pointed out that the level of social integration positively 

correlates with the level of commitment to the university (p. 110). Being socially 

integrated into the University could have a positive impact on the retention of the 

participants. Those women who stated they felt disconnected from the institution might 

be more likely to not continue through to degree completion. 
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While age could be a factor of attrition, the influence of their age over their 

feeling of belonging to the University, or to a group within the University, could have a 

greater impact on the retention of the participants. Five participants noted feeling old 

compared to the younger, traditional age students in their classes. In their book, the 

authors Schlossberg et al. (1995) discussed the ―fluid life span‖ as a ―blurring of age-

defined roles and tasks‖ which provides freedom and flexibility for some, while others 

find it difficult to adjust to their changing timetables (p. 7). All participants in the study 

were over the age of 19, with six of the participants noting they were 23 years of age or 

older. The adult transfer student might have struggled with anxiety and conflict not only 

in dealing with the younger students in class, but also with the feeling that they should be 

further along in their career or at a different point in life rather than still in college 

working towards a degree. Alice stated ―I think at UNL it is different to because I‘m all 

older than everybody else.‖ Eva noted that being 30 years old is a lot different from the 

―kids‖ in her classes. The feeling that they do not belong, in terms of their age, with the 

younger college age students could potentially have a negative impact on retention if the 

participant becomes unable to adjust to their role as a non-traditional age student. 

Work influences.  Research by Pascarella and Terenzini (2005) found that as 

hours worked increased there was greater dissatisfaction from students in regards to their 

ability to perform well in their coursework. However, Rau and Durand (2000) found no 

relation between students‘ semester GPA and job hours worked. Nine of the participants 

were not currently working at the time of their interview. One participant who was not 

currently working noted she was signing up for a work study program. Two of the 

participants had been working a full-time job but quit working because they found it 
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interfered with their studying and negatively affected their grades. Six of the participants 

planned on working while attending school, with the each of them wanting a flexible 

work environment that would allow them to work an average of 10 to 20 hours per week. 

Six of the participants worked between 8 to 20 hours per week. Brenda noted that she 

works 3 jobs and works ―about 20 hours a week total, with all of them.‖ Five of the 

participants had flexible work schedules that would allow them to take time off without 

notice to the employer. One participant had a job that offered the hours she wanted, but 

was not very flexible. 

According to Astin (1975), there is a negative relationship between student 

persistence and the number of hours per week a student works (p. 77). ―Working full-

time does, of course, leave the student less time for study, but then part-time work 

facilitates student persistence‖ (Astin, 1975, p. 79). Both of the participants that had 

worked a full time job quit their place of employment due to the stress and negative effect 

on their studies and grades. Each participant that had worked full time noted it was too 

demanding on their time and too stressful for them to try to work and still do well in 

school. If the participants with jobs find they have less time to study and see a dip in their 

grades, the likelihood of continued persistence to degree completion might decline. 

Factors of Attrition 

Based on Schlossberg‘s theory of transition, the researcher designed a chart to 

summarize the participant findings as positives (pluses) and negatives (minuses) in terms 

of the factors that emerged that could lead to attrition (Schlossberg et al., 1995). A 

snapshot analysis of the participant interviews was constructed to shed light on which 

participants seemed more prone to leaving versus staying. The researcher understood 
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there are many variables that come into play in terms of student persistence and that it 

cannot be determined solely by the list complied (see Table 2). 

It might be inferred that the participants who had more pluses and fewer minuses 

might be more inclined to continue to degree completion, whereas the participants who 

had a greater difference between the pluses and minuses might be more inclined to not 

continue on to complete their degree. Of the negatives listed, certain factors could have 

more weight in terms of leading to attrition. GPA could be a factor of attrition, but if it is 

from a participant that has high expectations, a dip in the GPA could be a motivator to 

work harder the next semester. However, a participant who feels isolated and does not 

feel connected to UNL might be more likely to leave the institution before degree 

completion. 

In looking at the net differences in the outcomes in Table 2, it could be expected 

that Alice and Debbie would be the most likely to drop out. Alice had 3 more pluses than 

minuses and Debbie had only four more pluses than minuses. It could be predicted that 

Alice and Debbie would be the most likely participants from the group to not make it to 

degree completion. 

In the researcher‘s observations during the interviews, it was noted one participant 

in particular was very negative about her experiences and feelings towards UNL. Olivia, 

a single 29 year old Caucasian female, with a 4 year old daughter, transferred into UNL 

to major in Psychology. Throughout the interview, Olivia generally had negative 

responses to many of the interview questions. Olivia felt disconnected with UNL and 

commented a number of times on missing the people at her previous institution. When 

talking about UNL, she stated ―people are not that friendly. I do not like my Spanish 



81 

class, because I am just not comfortable with these people around me. People are not that 

friendly around here. They‘re really not!‖ 

After completing Table 2, it was interesting to note that Olivia‘s final count was 

sixteen pluses and nine minuses. With the pluses only outweighing the minuses by seven, 

the likelihood of Olivia persisting to degree completion could be less than other 

participants whose final count had a wider margin of pluses over minuses. 

One participant, Lena, had twenty-three pluses and only two negatives. It is 

interesting to note that during Lena‘s interview, she had fewer negative comments in 

response to the interview questions. Lena mentioned strong family support, with a 

number of extended family in the Lincoln area. Her parents and sister have college 

degrees and her brother was in his senior year of college at the time of the interview. It 

would appear that the likelihood of Lena persisting to degree completion would be 

greater than the likelihood of Alice, Debbie, or Olivia persisting to degree completion. 

In looking at Table 2, it became apparent which participants might be more likely 

to continue on to obtain their degree in comparison to those that are less likely to persist, 

by the number of pluses versus the number of minuses. The participants that had a greater 

difference between pluses over minuses could be predicted to continue through to degree 

completion. Further research utilizing a table such as the one constructed in this research 

study could be beneficial in pointing out possible risk factors in persistence outcomes on 

each participant and could potentially aid in discovering which would be more likely to 

drop out before degree completion. Upon completing the interviews and constructing a 

similar table, it would be beneficial to do a follow up study to see which of the 
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Table 2 

Factors of Attrition as Positives and Negatives by Participant 

 PARTICIPANTS 

  ALICE BRENDA CANDICE DEBBIE EVA FARAH GINA HELEN 

ACADEMIC EXPECTATIONS                

UNL Had Program of Study Needed + + + + + + + + 

UNL Well Respected Institution +           +   

Happy with UNL, Good Classes, 

Good Faculty 
+   +   + +   + 

Curriculum +               

Unusable Course Credits -   - -     -   

Happy with GPA           + +   

Not Happy with GPA - -           - 

Expected to obtain bachelor's degree + + + + + + + + 

Expected to obtain Master's degree + + + +   +     

Expected to obtain PhD.   +             

 

Table 2 continues 
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 PARTICIPANTS 

  ALICE BRENDA CANDICE DEBBIE EVA FARAH GINA HELEN 

ACADEMIC EXPECTATIONS (cont‘d)               

Feels successful at UNL +   +   +   + + 

Does not feel successful at UNL   -   -         

ACCESSIBILITY & ACCOMMODATION              

Advising Services Positive     +           

Advising Services Negative - -             

Childcare           -   - 

Faculty are Supportive       +       + 

Faculty are Accessible + + + + + +   + 

Faculty Not Accessible             -   

Faculty Utilize Current Technologies         +   + + 

Faculty Do Not Use Technologies -   -           

Registration   -             

 

Table 2 continues 
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 PARTICIPANTS 

  ALICE BRENDA CANDICE DEBBIE EVA FARAH GINA HELEN 

ACCESSIBILITY & ACCOMMODATION  (cont‘d)               

Orientation Did Not Attend -     -     -   

Liked Orientation                 

Transfer Connection Email   + + + + + + + 

CAMPUS ENVIRONMENT               

Transferred for Campus Environment             +   

Transferred Due to Location + + + + + + + + 

Physical Size of Campus     -   -     - 

Class Size Positive           +     

Class Size Negative       -       - 

All Classes Previous Institution 

Transferred 
              + 

Likes Campus Rec   +             

Likes Health Center   + +           

 

Table 2 continues 
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 PARTICIPANTS 

  ALICE BRENDA CANDICE DEBBIE EVA FARAH GINA HELEN 

CAMPUS ENVIRONMENT (cont‘d)               

Library and Librarians very 

useful/helpful 
    +         + 

Student Involvement Office     +           

Parking & Bus System -           -   

FINANCES         

Financial Aid   - - - - -   - 

Obtained Grants   + + + + +   + 

Took Out Loans     - - - -   - 

Obtained Scholarships   +       +     

Transferred Due to Inexpensive Cost +   +   + +     

Parents Pay for School +           +   

Student Pays for Education   - -   - -   - 

UNL was cheaper to attend +               

Books & Supplies Expensive -               

 

Table 2 continues 
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 PARTICIPANTS 

  ALICE BRENDA CANDICE DEBBIE EVA FARAH GINA HELEN 

FINANCES (cont‘d)               

Wants to Finish School to Live on 

Own 
-           -   

Worries About Paying Off Loans   -             

Did Not Know How to Find Out 

About Scholarships & Financial Aid 
            -   

FAMILY SUPPORT                 

Parent(s) Have Degree       + +   +   

Parents Do Not Have Degree -             - 

Transferred to be with Sibling   +             

Married & Children       -   -   - 

Supportive Spouse       +   +   + 

Parental Assistance in Childcare           +     

Children Hinder Studying           -   - 

Currently living at home -               

 

Table 2 continues 
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 PARTICIPANTS 

  ALICE BRENDA CANDICE DEBBIE EVA FARAH GINA HELEN 

FAMILY SUPPORT (cont‘d)               

Parent(s) Supportive + + + + + + + + 

Siblings Supportive   + +   +     + 

Friends Supportive     + +     + + 

BELONGING                 

Lives in Sorority     +           

Lives in Dorm                 

Felt Sense of Community     +   +       

Did Not Feel Sense of Community -     -         

Involved in On Campus 

Organizations 
+ + + +   + +   

Involved in Off Campus 

Organizations 
    +       +   

Attends Church + + + +     +   

Supportive Friends at UNL     +   +   + + 

Supportive Friends Outside of UNL + +     +   + + 

 

Table 2 continues 
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 PARTICIPANTS 

  ALICE BRENDA CANDICE DEBBIE EVA FARAH GINA HELEN 

BELONGING (cont‘d)               

Transfer Student Group   -   - - -     

Feels Old/Out of Touch -   - - - -     

Hard to Relate w/ Younger Students -       - -     

Married w/ Kids - Feels Isolated       -   -     

WORK INFLUENCES        

Worked Fulltime -   -           

Worried of Burnout/Grades Suffered 

- Reduced Hrs Worked 
-               

Works 10 Hours or Less +               

Works 11-20 Hours Per Week   +     +   +   

Not currently working     + +   +   + 

Job is Flexible + +     +       

Job is not Flexible             -   

Wants Work Study                 

 

Table 2 continues 
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 PARTICIPANTS 

  ALICE BRENDA CANDICE DEBBIE EVA FARAH GINA HELEN 

TOTAL + 18 19 24 15 18 17 19 19 

TOTAL - 15 8 8 11 7 10 7 10 

GRAND TOTAL 3 More + 11 More + 16 More + 4 More + 11 More + 7 More + 12 More + 9 More + 
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 PARTICIPANTS 

  INGRID JAN KIM LENA MEGAN NANCY OLIVIA 

ACADEMIC EXPECTATIONS              

UNL Had Program of Study Needed   + + + + + + 

UNL Well Respected Institution   +     +     

Happy with UNL, Good Classes, Good Faculty       + + +   

Curriculum + +       +   

Unusable Course Credits   - - -     - 

Happy with GPA   +     +     

Not Happy with GPA -   - -   - - 

Expected to obtain bachelor's degree + + + + + + + 

Expected to obtain Master's degree + + + + + + + 

Expected to obtain PhD.   +   +     + 

Feels successful at UNL +   + +   +   

Does not feel successful at UNL         -   - 

 

Table 2 continues 
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 PARTICIPANTS 

  INGRID JAN KIM LENA MEGAN NANCY OLIVIA 

ACCESSIBILITY & ACCOMMODATION            

Advising Services Positive               

Advising Services Negative - - -       - 

Childcare             - 

Faculty are Supportive + +   + + + + 

Faculty are Accessible + + + + + + + 

Faculty Not Accessible   -           

Faculty Utilize Current Technologies +         + + 

Faculty Do Not Use Technologies               

Registration               

Orientation Did Not Attend               

Liked Orientation         + +   

Transfer Connection Email + +     +     

CAMPUS ENVIRONMENT              

Transferred for Campus Environment + +   +       

 

Table 2 continues 
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 PARTICIPANTS 

  INGRID JAN KIM LENA MEGAN NANCY OLIVIA 

CAMPUS ENVIRONMENT (cont‘d)            

Transferred Due to Location + + + +     + 

Physical Size of Campus   -           

Class Size Positive       +       

Class Size Negative   -           

All Classes Previous Institution Transferred               

Likes Campus Rec               

Likes Health Center               

Library and Librarians very useful/helpful               

Student Involvement Office               

Parking & Bus System -   -         

FINANCES        

Financial Aid     -   -   - 

Obtained Grants     +   +   + 

Took Out Loans -   -   -   - 

Obtained Scholarships +           + 

 

Table 2 continues  
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 PARTICIPANTS 

  INGRID JAN KIM LENA MEGAN NANCY OLIVIA 

FINANCES (cont‘d)            

Transferred Due to Inexpensive Cost   +   +       

Parents Pay for School   +   +       

Student Pays for Education           -   

UNL was cheaper to attend   +   +       

Books & Supplies Expensive               

Wants to Finish School to Live on Own               

Worries About Paying Off Loans               

Did Not Know How to Find Out About 

Scholarships & Financial Aid 
  -           

FAMILY SUPPORT               

Parent(s) Have Degree       +       

Parents Do Not Have Degree               

Transferred to be with Sibling       +       

 

Table 2 continues  
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 PARTICIPANTS 

  INGRID JAN KIM LENA MEGAN NANCY OLIVIA 

FAMILY SUPPORT (cont‘d)            

Married & Children               

Supportive Spouse               

Parental Assistance in Childcare               

Children Hinder Studying             - 

Currently living at home               

Parent(s) Supportive + + + + + + + 

Siblings Supportive + + + +       

Friends Supportive + +   + + + + 

BELONGING               

Lives in Sorority               

Lives in Dorm     + +       

Felt Sense of Community               

Did Not Feel Sense of Community         -   - 

Involved in On Campus Organizations + +     +   + 

 

Table 2 continues  
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 PARTICIPANTS 

  INGRID JAN KIM LENA MEGAN NANCY OLIVIA 

BELONGING (cont‘d)            

Involved in Off Campus Organizations   +     +     

Attends Church   +           

Supportive Friends at UNL + +   + + +   

Supportive Friends Outside of UNL + + + +   + + 

Transfer Student Group         -     

Feels Old / Out of Touch               

Hard to Relate w/ Younger Students               

Married w/ Kids - Feels Isolated               

WORK INFLUENCES             

Worked Fulltime               

Worried of Burnout/Grades Suffered - Reduced 

Hrs Worked 
  -           

Works 10 Hours or Less +       +     

 

Table 2 continues  
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 PARTICIPANTS 

  INGRID JAN KIM LENA MEGAN NANCY OLIVIA 

WORK INFLUCNES (cont‘d)            

Works 11-20 Hours Per Week               

Not currently working   + + +   + + 

Job is Flexible +       +     

Job is not Flexible               

Wants Work Study             + 

TOTAL + 19 24 12 23 18 15 16 

TOTAL - 4 7 6 2 5 2 9 

GRAND TOTAL 15 More + 17 More + 6 More + 21 More + 13 More + 13 More + 7 More + 
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participants did persist and which did not. The findings from that research study could 

point to possible factors that increase or decrease the chances of attrition. 

Importance of the Findings 

The research study found that the undergraduate female transfer students needed a 

better understanding of the services offered, a greater sense of connection to the 

institution, advising specifically for the transfer student, and access to information on 

how to better fund their education. In a qualitative study conducted by Davies and 

Dickmann (1998), the transfer students in the study experienced an overall campus 

culture ―shock‖ after transferring from a community college to a university (p. 551). The 

transfer students expressed such things as parking, crowds, lines and a lack of individual 

attention as being part of the undesirable experience in transferring. This research study 

found the same types of undesirable experiences expressed by the participants. 

While the University provided access to a Transfer Student Coordinator, a part of 

the Transfer Student Office, designed specifically for the transfer student, it should be 

noted that many of the participants still felt disconnected from the institution. The 

participants who were married, had children, or were older than the traditional age 

college student felt more disconnected with the other students and the campus in general. 

Ten of the participants noted feeling ―out of the loop‖ in regards to some of the 

basic resources available and how to access those resources. The college freshmen at 

UNL has the advantage of being seen as ―new‖ to the campus and therefore greater 

efforts are made to reach out to the freshmen class. The transfer students entering the 

institution are also a ―freshman‖ of sorts in that they are new to the campus and need 

assistance in finding the resources they need to be successful. With the participants 
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noting they desired a stronger sense of belonging and better understanding of how the 

systems work at the University, developing alternative programs which aim at answering 

the needs of the transfer student is crucial to their success at the institution. 

The participants frequently noted issues surrounding the admissions portion of 

their transfer. Seven of the participants felt frustrated from the first steps in the transfer 

process, such as trying to meet with a knowledgeable adviser, to the last steps of the 

process, including registering for classes, and everything in between, including how to 

prepare academically to succeed at UNL. While change in protocol by the Office of 

Admissions to make the transfer student orientation mandatory has assisted in preparing 

the students for transfer and opened the door for better communication with the 

University, the need to continue to collaborate with the transfer students in finding ways 

to meet their needs is imperative. 

Recommendations for Best Practices on Chances to Reduce Attrition 

Information gathered from this research study highlighted an important aspect to 

the undergraduate female transfer student experience; information on orientations and 

other programs available to them are not reaching the transfer students. Finding better 

ways to market to the transfer student and increase communication between the transfer 

student and the University before they are admitted would help to pave the way for a 

smoother and more successful transfer to the institution. Addressing the needs of the 

transfer student before the students set foot on campus is crucial in forming a trusting 

relationship between the student and the institution. 

While three of the 2005 participants specifically commented wanting an 

orientation to the University of Nebraska-Lincoln, it was discovered that the University 
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does have a transfer student orientation day. In researching the transfer student 

orientation on UNL‘s website, the transfer student orientation was listed as mandatory. 

The website states: 

You may not be new to college, but you are new to the University of Nebraska-

Lincoln.  Therefore, special New Student Enrollment (NSE) programs for transfer 

students are held before fall and spring terms.  NSE includes a comprehensive 

welcome to the university and its resources, as well as opportunities to interact 

with other transfers and current students.  You will attend a session with your 

academic college, meet with academic advisors and register for classes.  By the 

end of the day you should be ready for classes to begin.  Attendance at orientation 

is mandatory for all new transfer students. 

In 2000, UNL began offering a transfer student orientation. However, the orientation for 

transfer students was not mandatory until 2007. From 2000 until 2007, transfer students 

were able to go to a college adviser to obtain a registration only option to avoid having to 

attend the orientation. After attending a national conference on transfer students, the 

Director of New Student Enrollment at UNL determined the transfer student orientation 

would be mandatory and if the student did not attend the orientation, the student would be 

unable to register for classes. This could explain why three of the participants interviewed 

in 2005 noted wanting an orientation while none of the participants in 2010 noted 

needing a transfer student orientation. 

Affordable, on-campus childcare was specifically mentioned as a need by all three 

of the married participants with young children. Providing an affordable, on-campus 

childcare could eliminate one obstacle for UNL transfer students with children needing 

childcare. By offering childcare that is affordable and easily accessible, UNL could better 

meet the needs of the transfer student with children. 

A complete list of academic and student service departments, along with what 

services each department offers and brief summaries of the services provided, could 
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reduce the number of hours transfer students spend attempting to find answers to their 

academic and service questions. This list would be a good resource for entering transfer 

students and could be available in a brochure format as well as on the transfer student 

website. 

Reaching the transfer students with information on the orientation and other 

activities is crucial. If transfer students are unaware of the activities available to them, 

then they will miss out on learning more about UNL and the services provided. 

Information on the orientation and the list of services with the descriptions available to 

them could be provided along with the University acceptance letter and would give the 

transfer student the information they need to help them succeed. Many participants noted 

using email as their major form of communication. With new ways of communication 

forming, such as Twitter and Facebook, utilizing these new technologies and ways of 

communicating is key in reaching the changing demographics of the transfer student. 

The importance of continuing to reach out to the transfer student throughout each 

semester is crucial in that transfer students also enter the institution during the second 

semester of the academic year. These students are at a disadvantage as they try to 

acclimate to the institution while the other students have already had a semester of 

experiences and opportunities to discover available resources. Having different modes of 

delivery of information, whether it be via the internet, emails or letters, is important in 

trying to not only make the transfer student aware of the services available but to also get 

the information in their hands so they can take advantage of the offerings and events. 
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Recommendations for Further Study 

The goal of this research study was to determine factors that affect degree 

completion rates of undergraduate female transfer students. With little prior research on 

the transfer student, conducting research studies that provide a more in-depth look at the 

transfer student and their expectations and needs would present a better overall picture of 

the student and the programs that should be designed to assist the students in their 

transition to a new institution. 

A beneficial research study would be to conduct research that focuses on 

experiences of transfer students at different higher education institutions. A study looking 

at the University of Nebraska-Lincoln compared to other higher education institutions 

could provide significant information in the transfer student‘s needs and expectations. By 

comparing and contrasting the needs and expectations of transfer students across multiple 

institutions, more information would be gathered that could assist institutions in 

providing better services and retention strategies for transfer students. 

In looking at future research studies, the researcher would suggest paring down 

the study of the undergraduate female transfer student by looking more specifically at 

certain areas of the study. For example, the area of academic expectations would be a 

potential research study that could better define what undergraduate female transfer 

students expectations are in terms of their own goals as well as what is expected from the 

institution into which they are transferring. 

Researching the belonging theme that emerged from this study would be another 

beneficial study. Discovering what the students‘ expectations are in terms of making 

friends at their new institution, what they expect from the faculty and staff as well as the 
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impact of their familial obligations would assist in institutions designing better programs 

for the transfer student. 

A transfer student study that looked at both males and females and compared and 

contrasted their expectations and needs would be a beneficial study as well. In 

researching the differences between males and females, programs and services that would 

assist the transfer student in completing their degree could potentially emerge. 

Conclusion 

A myriad of factors contribute to the undergraduate female transfer student 

experience and all affect degree completion. Whether academic, social, financial, or 

personal, many reasons influence academic success as well as the potential for a student‘s 

departure from school before degree completion. The findings of this study could 

improve transfer student programs that would better prepare the transfer student for 

obtaining their degree. The researcher explored factors affecting the degree completion 

rates of undergraduate female transfer students at the University of Nebraska-Lincoln 

with the intention of providing a better understanding of the female experience thereby 

resulting in better designed programs and services to aid in the retention of the female 

student. 
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Grand Tour Question 

 

What factors affect the degree completion of undergraduate female transfer students, ages 

nineteen and older, at the University of Nebraska-Lincoln? 

 

Sub-Research Questions 

 

RQ1 Are there common factors among the issues undergraduate female transfer 

students face that could indicate a higher drop out rate? 

 

RQ2 Do monetary issues affect undergraduate female transfer students‘ degree 

completion at the University of Nebraska-Lincoln? 

 

RQ3 Do family responsibilities affect undergraduate female transfer students‘ degree 

completion at the University of Nebraska-Lincoln? 

 

RQ4 Is there a particular age range in which undergraduate female transfer students are 

more prone to dropping out before degree completion? 

 

RQ5 Is there a particular range of number of hours worked that affect undergraduate 

female transfer students' degree completion at the University of Nebraska-

Lincoln? 
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IQ1 Describe the institution you transferred from. 

 What was the size and type of school? 

 2 year, 4 year, Community College, other 

 Where was the school located? 

 Was it considered urban, rural, or suburban? 

 Did it have the program you needed? 

IQ2 What lead to your decision to transfer schools? 

 Had you intended to transfer schools? 

 Why did you decide to leave your last institution? 

 What were the reasons you decided to leave your last institution? 

 Were there academic reasons for your decision to leave 

your last institution? 

 Did you feel a sense of community or connection with your 

last institution? 

 Why did you, or didn‘t you, feel a sense of 

connection? 

 Have you transferred before? 

 Why did you leave those institutions? 

IQ3 Why did you apply to the University of Nebraska-Lincoln? 

 What attracted you to the University of Nebraska-Lincoln? 

 What did you hope to find at UNL? 

 Was UNL your first choice? 

 If not, what choice was it? 

IQ4 Did you receive financial aid to attend UNL? 

 Did you receive a grant? A loan? Subsidized or unsubsidized? 

 Did you get a scholarship? 

IQ5 Did you plan on working while attending school? 

 How many hours did you plan on working? 

 What type of job did you expect to obtain? 

IQ6 Are you currently working? 

 Why are you working? 

 How many hours do you currently work per week? (0-10, 11-20, 

21-30, 31-40, 40+) 

 Is the position on or off campus? 

 Is the job flexible with your school schedule? 

 If you need to change your work hours to study for a test, 

what would you have to do to get that time off or 

rescheduled? 

 Is changing your schedule an option? 

IQ7 What does your family think about you getting a college education? 

 Single/Divorced/Widowed Female: Do you have friends or family 

that supports your educational pursuits? 

 How do they support you? 

 How do they hinder your progress in school? 
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 Married: Does your husband (or life partner) support your desire to 

obtain a degree? 

 How do they support you? 

 How do they hinder your progress in school? 

 With Children: Do your child(ren) support your educational 

pursuits? 

 How do they support you? 

 How do they hinder your progress in school? 

 If they are not old enough to take care of themselves, where 

do they go when you have to attend class? 

 Do you have friends that attend UNL? 

 Do your friends outside of school support your education? 

 How? 

IQ8 Are you involved in any campus organizations? 

 Which campus organizations are you involved in? 

 Are you involved in off campus organizations? 

 Which ones? 

 Do you interact with any faculty members outside of class? 

 If so, why? 

 

IQ9 Did you find the program you wanted at UNL? 

 What is your current program of study at UNL? 

 How easy is it to get in contact with your professors? 

 Have you found success at UNL? 

 Describe your success. 

 What are the reasons for your success? 

 Why do you feel you have not found success at UNL? 

 When do you expect to graduate? 

 What is your current GPA? 

 What would you like your GPA to be? 

 What programs or services do you wish UNL offered? 

 Do you feel UNL supports you as a transfer student? 

 Why or why not? 

 What programs and services have you used at UNL? 

 How could UNL better support your needs? 

 What are your needs? 

 What is your general attitude toward UNL? 

 

IQ10 What are your educational objectives? 

 If you expect to graduate, how far do you want to continue on in 

your education? 

 Bachelors, Masters, PhD, etc. 

 If higher than Bachelors, how do you plan on 

obtaining a higher degree? 
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 Do you have a school already picked out that you 

would like to attend? 

 Are you making good progress towards completing your degree? 

 What do you see as the obstacles to completing your degree? 

 How much longer do you expect to attend school before obtaining 

your degree? 
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November 17, 2009  

 

Kristi Robey  

Department of Educational Administration  

7211 S. 141 St. Omaha, NE 68138  

 

Richard Hoover  

Department of Educational Administration  

119 TEAC UNL 68588-0360  

 

IRB Number:  

Project ID: 6736  

Project Title: Factors Affecting Undergraduate Female Transfer Student Degree 

Completion Rates  

 

Dear Kristi:  

 

The Institutional Review Board for the Protection of Human Subjects has completed its 

review of the Request for Change in Protocol submitted to the IRB.  

 

1. It has been approved to interview 5 more people for the project.  

 

2. The approved informed consent form has been uploaded to NUgrant (Robey ICF-

Approved.pdf). Please use this form to distribute to participants. If you need to make 

changes to the informed consent form, please submit the revised form to the IRB for 

review and approval prior to using it.  

 

We wish to remind you that the principal investigator is responsible for reporting to this 

Board any of the following events within 48 hours of the event:  

• Any serious event (including on-site and off-site adverse events, injuries, side effects, 

deaths, or other problems) which in the opinion of the local investigator was 

unanticipated, involved risk to subjects or others, and was possibly related to the research 

procedures;  

• Any serious accidental or unintentional change to the IRB-approved protocol that 

involves risk or has the potential to recur;  

• Any publication in the literature, safety monitoring report, interim result or other 

finding that indicates an unexpected change to the risk/benefit ratio of the research;  

• Any breach in confidentiality or compromise in data privacy related to the subject or 

others; or  

• Any complaint of a subject that indicates an unanticipated risk or that cannot be 

resolved by the research staff.  
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This letter constitutes official notification of the approval of the protocol change. You are 

therefore authorized to implement this change accordingly.  

 

If you have any questions, please contact the IRB office at 472-6965.  

 

Sincerely,  

 
Mario Scalora, Ph.D.  

Chair for the IRB 
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INFORMED CONSENT FORM 
        IRB Number: 2005-01-178 EX  

Project ID: 6736  

 
Identification of Project: 

The purpose of the research study is to examine the factors that affect degree completion 
among of female transfer students at UNL. 

 
Purpose of the Research: 

This research deals with the factors that affect undergraduate female transfer students' 
degree completion rates. You were chosen to participate because of your unique 
perspective on this subject. You must be 19 years of age or older to participate. This 
interview will take one hour or less to complete. 
 

Procedures: 
Participation in this interview will take approximately one hour of your time and will be 
conducted in a private room in the City Campus Union. You are not in any way required to 
begin or complete the interview. The questions will be about your experiences as a 
transfer student and factors that contribute or hinder your progress towards degree 
completion at UNL. The interview will be audio taped with your permission. The tapes will 
be stored in a locked file cabinet in the investigator’s home office. Nothing on the tape will 
identify you personally. All other identifying information such as names, e-mail addresses, 
mailing address, phone numbers, and any other information which could identify you will 
be destroyed, via a cross-cut shredder, within one year of the completed research. 
 

Risks and/or Discomforts: 
There are no known risks or discomforts associated with this research. If you become 
uncomfortable at any time during the interview, we will stop the interview process. 
 

Benefits: 
This research will provide some understanding of the undergraduate female transfer 
student experience. Your input will help UNL better understand your needs and will aid in 
the development of programs and services for female transfer students. 
 
 
 
 

Please initial here to indicate you have read this page.______ 

COLLEGE OF EDUCATION AND HUMAN SCIENCES 

Department of Educational Administration 
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Confidentiality: 

Any information obtained during this study, which could identify you personally, will be kept 
strictly confidential. The data will be stored in a locked cabinet in the investigator’s home 
office and will only be seen by the investigator and the secondary investigator during the 
study and for one year after the study is complete. The person who reviews the data 
(outside auditor) for coding schemes in the qualitative analysis will only have access to the 
alias used in the notes and on the audiotape. The tapes will be destroyed in one year. The 
information obtained in this study may be published in scientific journals or presented at 
scientific meetings but data will be reported as aggregated data. 
 

Compensation: 
There is no compensation for this project. 
 

Opportunity to Ask Questions: 
If you have questions concerning your rights as a research participant that we have not 
answered, or to report any concerns about the study, you may contact the University of 
Nebraska-Lincoln Institutional Review Board at 402-472-6965. 
 

Freedom to Withdraw: 
You are free to decide not to participate in this study or withdraw at any time without 
adversely affecting your relationship with the investigators, the University of Nebraska. 
Your decision will not result in any loss of benefits to which you are otherwise entitled. 
 

Consent, Right to Receive a Copy: 
You are voluntarily making a decision whether or not to participate in this research study. 
Your signature certifies that you have decided to participate having read and understood 
the information presented. You will be given a copy of this consent form to keep. 
 

Signature of Participant: 
 I agree to be audio taped for this research. (Check the box if you agree) 
 
             
Signature of Research Participant            Date 

 
Name and Contact Information of Investigators 
Kristi Robey, Principal Investigator 

  E-mail: kristi1974@msn.com  Phone: 402-216-4678 (cell) 
 
Dr. Richard Hoover, Secondary Investigator 

  E-mail: rhoover2@unl.edu  Phone: 402-472-3058 
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Dear 

 

My name is Kristi Routh and I am currently working on a master’s degree in Educational 

Administration. A requirement for the completion of my degree program is to complete a 

thesis. This study will serve as the thesis for my degree. I have chosen to research female 

transfer students and I need your help. As a female transfer student at UNL, you can 

assist me by participating in a research study on undergraduate female transfer students. 

The purpose of the research study is to examine the factors that affect degree completion 

among of female transfer students at UNL. The findings of this research will help aid the 

University in the improvement of programs and services for female transfer students. 

 

You must be 19 years of age or older to participate. Participation in this interview survey 

will take approximately one hour and includes filling out and returning the enclosed 

informed consent form and demographic information sheet. Please be assured that all 

responses will be kept completely confidential. Participants will be given an alias so 

information obtained from the interviews will not be individually identifiable. 

 

If you have any questions about this research, you may contact the investigator, Kristi 

Routh, at (402) 730-4048 or the advisor on this project, Dr. Richard Hoover, during 

office hours at (402) 472-3058. If you have any questions about your rights as a research 

participant that has not been answered by the investigator, you may contact the 

University of Nebraska-Lincoln Institutional Review Board at (402) 472-6965. 

 

For your convenience, I have enclosed a pre-paid envelope for you to return the enclosed 

consent form and demographic sheet to me by Monday, February 14, 2005. Upon 

receipt of your forms, I will contact you to set up an interview time that is convenient for 

you. 

 

Your input is valuable and appreciated. Thank you very much for your help and 

cooperation with this effort. 

 

Sincerely, 

 

 

Kristi Routh Dr. Richard Hoover 

Principal Investigator Secondary Investigator 

Graduate Student. Educational Administration Senior Lecturer, Education Leadership 

University of Nebraska-Lincoln and Higher Education Program 

Department of Educational 

Administration 

 University of Nebraska-Lincoln 

Enclosures 
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Initial Email Contact to Selected Students in 2010 
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Dear 

 

My name is Kristi Robey and I am currently working on a master’s degree in Educational 

Administration. A requirement for the completion of my degree program is to complete a 

thesis. This study will serve as the thesis for my degree. I have chosen to research female 

transfer students and I need your help. As a female transfer student at UNL, you can 

assist me by participating in a research study on undergraduate female transfer students. 

The purpose of the research study is to examine the factors that affect degree completion 

among of female transfer students at UNL. The findings of this research will help aid the 

University in the improvement of programs and services for female transfer students. 

 

You must be 19 years of age or older to participate. Participation in this interview survey 

will take approximately one hour and includes filling out and returning the attached 

informed consent form and demographic information sheets. Please be assured that all 

responses will be kept completely confidential. Participants will be given an alias so 

information obtained from the interviews will not be individually identifiable. 

 

If you have any questions about this research, you may contact the investigator, Kristi 

Robey, at (402) 216-4678 or the advisor on this project, Dr. Richard Hoover, during 

office hours at (402) 472-3058. If you have any questions about your rights as a research 

participant that has not been answered by the investigator, you may contact the 

University of Nebraska-Lincoln Institutional Review Board at (402) 472-6965. 

 

For your convenience, I have attached the informed consent form and demographic 

sheets to fill out and bring with you to our interview. 

 

Your input is valuable and appreciated. Thank you very much for your help and 

cooperation with this effort. 

 

Sincerely, 

 

Kristi Robey, Principal Investigator  

Graduate Student. Educational Administration 

University of Nebraska-Lincoln 

 

Dr. Richard Hoover, Secondary Investigator 

Senior Lecturer, Education Leadership and Higher Education Program 

Department of Educational Administration 

University of Nebraska-Lincoln 
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Demographic Information Sheet 

 

Age ○ 19-25 ○ 26-30 ○ 31-40 ○ 41-50 ○ 51-60 ○ 60+ 

 

Race 

○ African-American/Black   ○ Hispanic/Latino(a) 

○ Asian/Asian-American/Pacific Islander ○ White Caucasian  

○ Native American/American Indian/Alaskan native 

 

Marital Status 

○ Single ○Married ○Divorced ○Widowed ○Life Partner 

 

Children 

Do you have any children? ○_ Yes ○_ No 

If so, please list their ages:__________________________________________________ 

 

Please list any previous degrees, certifications, associate degrees, or technical degrees 

you have 

obtained:________________________________________________________________

________________________________________________________________________ 

 

Please list any previous higher education institutions you have 

attended:________________________________________________________________

________________________________________________________________________ 

 

Currently, at UNL, what is your: 

Major: _______________________________ Minor(s): _________________________ 

 

What days and times are you available for an interview?__________________________ 

_______________________________________________________________________ 

 

At what telephone number and email address should the researcher contact you to set up 

an interview? ____________________________________________________________ 
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Participant Codes and Emerging Themes 
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PARTICIPANTS & CODES EMERGING THEMES 

ALICE   

Advising services frustrating Advising 

Deficiency Deficiencies 

Deficiency Deficiencies 

Doesn't like Greek system Campus Environment 

Email communications Belonging 

Enjoys her nursing classes Academic Expectations 

Expected to be top of class GPA 

Faculty Accessible Faculty Accessibility & Support 

Faculty very supportive Faculty Accessibility & Support 

Faith Belonging 

Family Family Support 

Felt excluded Belonging 

Friends not at UNL Belonging 

Frustrated on having to retake classes Deficiencies 

Future higher education Academic Expectations 

Had program needed Academic Expectations 

Involvement Belonging 

Likes Nursing - faculty pay more attention to her Faculty Accessibility & Support 

Likes Nursing feels like own college Campus Environment 

Loans Finances 

Mental illness Accessibility & Accommodation 

Money Finances 

Need better job Work Influences 

Need Better Recreation Center Campus Environment 

Need Better Resources at UNL Accessibility & Accommodation 

Need point of contact Accessibility & Accommodation 

Needed accredited institution Academic Expectations 

Plays guitar in an off campus group Belonging 

Positive feedback about UNL Campus Environment 

Price of attending UNL (+) Finances 

Pt job not flexible Work Influences 

Status UNL know Campus Environment 

Transfer support positive Accessibility & Accommodation 

Wants to move away Belonging 

Works 10-20 hours per week Work Influences 

Worry of burn out Academic Expectations 
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BRENDA   

Advising services are frustrating Advising 

Attends bible study Belonging 

Daycare - need cheaper option Childcare 

Doesn't know how to study Academic Expectations 

Feels at home/comfortable at UNL Campus Environment 

Fewer students smoke at UNL (+) Campus Environment 

Good support system Family Support/Belonging 

Good teachers Faculty Accessibility & Support 

Good teachers Faculty Accessibility & Support 

GPA not what expected Academic Expectations 

Had program needed Academic Expectations 

Likes to learn Academic Expectations 

Lives in her comfort zone, not move out of it Belonging 

Loans Finances 

Money Finances 

New places Campus Environment 

No financial aid Finances 

No interaction with faculty outside class Faculty Accessibility & Support 

Reluctance to transfer Campus Environment 

Supportive family Family Support 

Tough major lots credit hours Academic Expectations 

UNL better than UNK Campus Environment 

Wanted more attention for success from faculty Faculty Accessibility & Support 

Was depressed w/out friends at first at UNL Belonging 

Weather Campus Environment 

Welcoming committee wanted Belonging 

  

CANDICE   

Accessible Teachers Faculty Accessibility & Support 

Appreciates Transfer Office email listserv Accessibility & Accommodation 

Childcare only 1x wk needed Childcare 

Deal w/ 18 yr olds Age 

Dean's list Academic Expectations 

Deficiency Deficiencies 

Doesn't like rules/restrictions Campus Environment 

Faith Belonging 

Feels lack of success Academic Expectations 

Frustrated with pt job Work Influences 

Frustration with fin aid and scholarships Finances 
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Lack of involvement Belonging 

Mom No Degree Family Support 

Money Finances 

No time for extracurricular activities Belonging 

No UNL friends Belonging 

Non-traditional Age 

Response Time Teachers Faculty Accessibility & Support 

Stress Belonging 

Transfer student email Accessibility & Accommodation 

Transportation Campus Environment 

Work flexibility Work Influences 

  

DEBBIE   

Advising services frustrating Advising 

Classes Campus Environment 

Family are supportive Family Support 

Family support Family Support 

Family support Family Support 

Feels left out of the loop Belonging 

Financial Aid - Pell Grants Finances 

Frustrated with large lecture Campus Environment 

Frustration over processes Accessibility & Accommodation 

Good faculty response Faculty Accessibility & Support 

Good fit in program Academic Expectations 

Heritage Family Support 

In marching band Belonging 

Intimidated Campus Environment 

Involved Belonging 

Involved in Campus Crusades for Christ Belonging 

Location Campus Environment 

Location Campus Environment 

Location of UNL (convenient) Campus Environment 

Money Finances 

Most friends outside of Lincoln Belonging 

Other classmates are annoying Age 

Refused to dissect in bio so failed Academic Expectations 

Rumors of tough teachers/classes Faculty Accessibility & Support 

Says doesn't care about GPA GPA 

Stress of family demands Family Support 

UNL and Lincoln community good Campus Environment 
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EVA   

Accessibility Accessibility & Accommodation 

Bad advising Advising 

Bible study Belonging 

Church - faith Belonging 

Deficiencies Deficiencies 

Friends Belonging 

Has daughter (8yrs) Family Support 

Lack of support felt at UNL Accessibility & Accommodation 

Money Finances 

Not financially stable Finances 

Not having enough financial aid Finances 

Roadblock is paperwork Accessibility & Accommodation 

Struggle to make ends meet Finances 

 
FARAH 

  

Advising Advising 

Belonging Belonging 

Classes tougher than previous institution Academic Expectations 

Convenient classes Academic Expectations 

Dad had degree Family Support 

Deficiency & Process Deficiencies 

Don't want community Belonging 

Dorms Campus Environment 

Family Support Family Support 

Feels isolated Belonging 

Frustrated with parking Campus Environment 

Has close friends outside of UNL Belonging 

Has part time job Work Influences 

Irritated by younger students Age 

Location Campus Environment 

Money Finances 

Planned to transfer Academic Expectations 

Procrastinates due to semester not quarter length Academic Expectations 

Program/Major Available Academic Expectations 

Supportive family Family Support 

Teachers accessible Faculty Accessibility & Support 

Transfer orientation wanted Accessibility & Accommodation 

Tuition cheaper at UNL than Bryan Finances 

UNL meets her needs Academic Expectations 
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GINA   

Degree just piece of paper Educational Objectives 

Didn't fit in at old school Academic Expectations 

Doesn‘t life Faculty telling her what to do Faculty Accessibility & Support 

Easy to get in touch with faculty Faculty Accessibility & Support 

Family Family Support 

Family in Lincoln Family Support 

Family support Family Support 

Family supportive Family Support 

Fear of change Belonging 

Fear of UNL Campus Environment 

Feels comfortable talking to faculty Faculty Accessibility & Support 

Financial Aid Finances 

Flexible job Work Influences 

Friends supportive Belonging 

Frustrating process to transfer Accessibility & Accommodation 

Frustration on learning ins/outs of UNL Campus Environment 

Loves teaching Academic Expectations 

Mom helps with kids Family Support 

Money Finances 

More student services needed Accessibility & Accommodation 

Parking an issue Campus Environment 

Positive Teachers Faculty Accessibility & Support 

Prestigious (UNL is) Campus Environment 

Program / Major Available Academic Expectations 

Scholarships, grants, loans Finances 

Wants Masters Degree Educational Objectives 

Wants more interaction w/others Belonging 

Wants smaller class sizes Campus Environment 

Wishes UNL had cheaper daycare Childcare 

Work caused stress so quit work Work Influences 

  

HELEN   

Advising Advising 

Class focused Academic Expectations 

Class size Campus Environment 

Community Campus Environment 

Connections Belonging 

Had scholarship to previous school Finances 

Hard to find answers to campus questions Accessibility & Accommodation 

Hated previous school Belonging 
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In one student group at UNL Belonging 

Liked small nursing class size at UNL Campus Environment 

Money Finances 

Not many friends Belonging 

Not motivated Academic Expectations 

Part time job Work Influences 

Recommendation Orientations Accessibility & Accommodation 

Reconnect Belonging 

Support Family Support 

  

INGRID   

3.0 and up happy with GPA GPA 

Advising Advising 

Bipolar Accessibility & Accommodation 

Dad remarried Family Support 

Deficiencies due to transfer Deficiencies 

Didn't plan on going to college Academic Expectations 

Doesn't feel successful yet Academic Expectations 

Feels out of touch with campus Campus Environment 

Felt sense of community at UNL Belonging 

Hates owing parents money Family Support 

Money Finances 

Not working per agree w/husband Family Support/Finances 

Older than other students Age 

Scholarships Finances 

Sister Family Support 

Wants flexible job Work Influences 

Wants name not a number Campus Environment 

Wants scholarships but doesn't know where to look Finances 

  

JAN   

Access to professors Faculty Accessibility & Support 

Age difference in students Age 

Applied for scholarships and loans too late Finances 

Boyfriend Belonging 

Campus Involvement Belonging 

Cheap to attend UNL Finances 

Classes did not transfer Deficiencies 

Convenience of location of UNL Campus Environment 

Deficiency Deficiencies 

Family Family Support 
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Feels disconnected from others Belonging 

Feels like she falls through the cracks Accessibility & Accommodation 

Felt success in band Belonging 

Helpful advisor Advising 

Likes faculty Faculty Accessibility & Support 

Married - Newly Family Support 

Meet and Greet wanted Belonging 

Money Finances 

Older students Age 

Outside UNL friends supportive Belonging 

Overloaded w/ having to retake classes Deficiencies 

Parents supportive of education but not happy w/ paying Family Support/Finances 

Parking - obstacle Campus Environment 

Recommendation - daycare Childcare 

Roommate Belonging 

Sorority Campus Environment 

Student services more needed Accessibility & Accommodation 

Wants map of campus to find way around Campus Environment 

  

KIM   

Child takes up time Childcare 

Connections Belonging 

Deficiency Deficiencies 

Electives - obstacle Deficiencies 

Family support Family Support 

Feels UNL is political Campus Environment 

Friend support Belonging 

Frustrated with being told to refer to website Accessibility & Accommodation 

Frustrated with grades GPA 

Her Mom was single parent Family Support 

Location Campus Environment 

Money Finances 

Proud to be affiliated with UNL Campus Environment 

Wanted bigger school Campus Environment 

Wants to get Master's degree Educational Objectives 
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LENA   

Brother showed her around campus Family Support 

Closer to family Family Support 

Feels behind in courses due to transfer Deficiencies 

Feels successful at UNL Academic Expectations 

Good network of friends at UNL Belonging 

Parents both graduated from college Family Support 

Supportive family Family Support 

Undecided at previous school Academic Expectations 

Undecided then took psych Academic Expectations 

Wanted bigger class size Campus Environment 

Wants part time job Work Influences 

Wants to join knitting club Belonging 

  

MEGAN   

Boyfriend at UNL Belonging 

Easy to contact faculty Faculty Accessibility & Support 

Family supportive but not happy about theater major Family Support 

Feels good about UNL Academic Expectations 

Feels successful Academic Expectations 

Flexible part time job 6hrs wk Work Influences 

Frustrated over lack of community w/in theater dept Belonging 

Frustrated over parents not happy with major choice Family Support 

Happy with 3.6 GPA GPA 

Involved in theater groups Belonging 

Master's degree down the road Educational Objectives 

No scholarships Finances 

Not part of theater clique Belonging 

Program wanted at UNL Accessibility & Accommodation 

Subsidized loans and grants Finances 

Transfer office supportive Accessibility & Accommodation 

Volunteer Belonging 

Wants transfer student connection Belonging 

Work part time Work Influences 
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NANCY   

3.1 current, wants 3.5 GPA 

Campus Involvement in Engineer Women Group Belonging 

Choose UNL for less Chinese speaking people Belonging 

Faculty assist with questions Faculty Accessibility & Support 

Faculty easy to reach Faculty Accessibility & Support 

Faculty supportive Faculty Accessibility & Support 

Faculty/staff nice Faculty Accessibility & Support 

Frustrated over housing Accessibility & Accommodation 

Frustrated over housing costs Finances 

Has friends Belonging 

International student Belonging 

Parents pay tuition Finances 

Parents supportive of education Family Support 

Transferred for specific program Academic Expectations 

Wants an internship Work Influences 

  

OLIVIA   

Advising frustrating Advising 

Confusion on master degree process Educational Objectives 

Cousin supportive Family Support 

Daycare Childcare 

Faculty easy to get in touch with Faculty Accessibility & Support 

Faculty supportive Faculty Accessibility & Support 

Father supportive of education Family Support 

Feels like she is bothering counselor Advising 

Few acquaintances not close friends Belonging 

Frustrated over having to take foreign language Deficiencies 

Got Associates Degree in Business Educational Objectives 

Got her GED Educational Objectives 

Had a child Family Support 

Involved in few campus organizations Belonging 

Misses old institution Belonging 

Mother demands education Family Support 

Mother lives close to Lincoln Family Support 

Need tutoring center Accessibility & Accommodation 

Negative towards UNL Belonging 

No sense of community with UNL Belonging 

Not feel successful Academic Expectations 

Not into organized religion Belonging 

Pell grants, loans, work study Finances 
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Scholarship at UNL Finances 

UNL didn't take all courses for transfer Deficiencies 

UNL not first choice Academic Expectations 

Visits old campus regularly Belonging 

Wants 4.0 but happy to get 3.7 GPA 

 

 


