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least a 2.5 grade point average on a 4.0 scale, have had a 95% attendance rate through 

grades 9-12, have provided 50 unpaid tutoring hours to students at or below grade level, 

and must have maintained a record of good citizenship avoiding the use of drugs and 

alcohol.  

The A+ program was a popular program for students and parents who wanted a 

more hands-on practical approach to education.  Extolling the benefits of A+ and getting 

into the workforce in a timely manner, Zachary stated that 

I think that A+ is one of the best things that they‘ve got.  It‘s not a weakness; it‘s 

one of the best things.  [I know a kid who] went to Moberly for two years and 

now he has a job at Thomas Hill [power plant].  And I said there‘s no other way.  

I said, ‗. . . you‘re not one to go to college to teach or something like that, but 

you‘re already out making money while those other kids are still in school for 

four years.‘ 

 

During the 2010-2011 school year, Marceline was in line to graduate 24 of 46 

students who completed the program for designation.  According to Marceline‘s A+ 

director, the goal percentage of students who will graduate and meet all qualifications 

was around 50% (see Table 8).   

In a turn of fair play however, Marceline also supported the college bound 

student.  In order to afford every student with the opportunity to take the ACT and attend 

college, the school paid for any junior who signed up to take the ACT in April.  

Marceline was a testing site for several of the testing dates, including the April test date.  

This offered students the advantage of not only being able to take the test for free once, 

but also take it on their home turf in familiar classrooms. 
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Table 8 

A+ Enrollment and Participation Numbers 

Graduating 

Year Class size A+ enrolled 

Percentage 

Enrolled 

Requirements 

Completed 

Expected to 

Complete 

Percentage 

Completed/ 

Expected to 

Complete 

2007 53 39 74% 18 24 45% 

2008 64 43 67% 31 34 53% 

2009 53 39 74% 22 31 58% 

2010 58 41 71% 31 36 62% 

2011 54 38 70%    

2012 61 43 70%    

2013 55 45 82%    

 

Data provided by A+ Director, Julie Sheerman 

 

Vincent admitted his reservations: 

I‘m not a great fan of standardized tests, but . . . in fact we currently have a young 

[student] in school who score quite well on the ACT.  Each year you know, we 

have students who excel if you consider a standardized test a fair . . . 

measurement of excellence.  That test has been around.  I‘m assuming it‘s well 

thought of . . . colleges wouldn‘t make judgments based on score[s] if that were 

not the case then. 

 

Like every public school in the state of Missouri, a school‘s success or failure was 

determined largely by scores of student‘s performance on the state‘s high stakes tests.  

The MAP (Missouri Assessment Program) test was administered in grades three through 

eight in both Communication Arts and Math.  The EOC (End of Course) test was 

required in Algebra I, English II, Government, and Biology, and an optional test was 

offered in English I, Geometry, Algebra II, and American History.  Students in the state 

of Missouri must have taken the four required EOC tests before they may graduate.  
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Now, there was no stipulation that s/he must pass it, only that s/he must take it.  The 

incentive for schools to take the optional test was that it could only help district scores; it 

could not hurt them.  It did not cost the district to administer these optional tests (whereas 

the district must pay for the mandatory tests) and it also provided the district with 

additional data.  

In Marceline, students were given all mandatory tests and also the optional tests.  

One advantage of the EOC test as compared to the MAP test was that schools had been 

given permission by the state to tie the students‘ test scores to grades.  That, many felt, 

helped improve a students desire to perform well on the test.   

However, as further incentive at the high school, middle school, and elementary 

school, the school offered incentive parties.  In the past, one teacher had been responsible 

for organizing the day of fun and games.  The only criteria for attending the event was 

that a student must have given his or her best effort on the test as decided by the 

supervising teacher and counselor using an effort and attitude rubric. 

Despite what would seem like a distinction given to academics, some interview 

participants argued that Marceline needed to improve its emphasis on academics over 

sports.  Eric stated, 

I‘d much rather see an academic kind of a focus [over a sports focus] because the 

way I look at it our competition is not Westran; it‘s not Brookfield; it‘s not 

Salisbury.  It‘s China, it‘s India, and it‘s you know, it‘s other states, it‘s other 

businesses.  You know, in the country and out of the country. 

 

 Activities and Sports.  As is true of many schools, the majority of the schools 

activities revolved around sports.  Boys‘ sports included football, basketball, wrestling, 

golf and track.  Girls had cheerleading, softball, golf, basketball, and track teams.  
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Although Marceline enjoyed a good softball game or a challenging basketball 

match-up, there was a special mania where football was concerned. In 2003 Matthew 

Floray wrote a book titled Linn County Football: A History.  The fact this book existed 

was testament to the importance of the sport to the county.  This text spoke briefly about 

football in all county schools (many that do not even offer the sport today), but it paid 

close attention to the Marceline-Brookfield rivalry.  The Bell Game, as it was known, is 

discussed in greater detail later in this dissertation. 

One of the most active organizations in town, mentioned by nearly all participants 

by name, was the Stadium Club.  The Stadium Club existed for over 20 years and existed 

for the sole purpose of assisting football players and coaches.  Several times a year they 

raised funds to support their club.  They even had their own link on the Marceline School 

Website.   

Carl said of the organization: 

And there‘s several groups, like the Stadium Club that‘s just a local group of 

older men that a lot of them don‘t have ties to kids in school no more, but they do 

fund raisers and purchase cheer uniforms and work on the football field and the 

gateway project that they did just something that they didn‘t have to do, just 

community support.  

 

Participants were quite vocal about football in Marceline and the special attention 

it drew.  In fact, all 23 interviewees mentioned sports; all but one mentioned football 

directly and most discussed the Bell Game specifically.  As Eric pointed out, ―I think 

values of the majority of the people tend to be reflected in the school district, in particular 

sports and in particular football.  That‘s so much of school to the community is about 

football, or is about sports.‖  Stephen agreed with the sports mania in Marceline, perhaps 

to the neglect of other school duties: ―The community really pushes the sports thing.  It‘s 
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big in the school and people are willing to put a lot of money into it-sports, but may not 

be willing to pay their teachers very much.‖ 

Margaret mentioned the biggest football game in Marceline‘s history, the 1986 

football playoffs when Marceline won the state championship.  To her, no other school or 

community event even came close to capturing the essence of Marceline: 

On a personal note, in my 62 years, the highlight of school/community 

relationships was the 1986 State Championship Football game.  It was played at 

Arrowhead Stadium in Kansas City and it was like one big family reunion for 

Marceline and the Marceline School District.  There were hundreds and hundreds 

of people there from Marceline and from the Kansas City area who had Marceline 

connections or were alumni.  In a small town like Marceline, Friday night football 

is [emphasis added] the Friday night social event of the week.  Community 

members come to support the football team, the band and the cheerleaders.  It is 

an atmosphere of pride and support for the school and the community. 

 

Marvin agreed and added: 

I used to tell people I met from out of town if they didn‘t know where Marceline 

was, or if I told them I was from Marceline, I said if you heard of Marceline it‘s 

probably for one of two reasons:  either it‘s because of Walt Disney or because of 

our football team.  We‘ve had a lot of success.  So in some ways that has shaped 

our town and our school because we‘ve been very fortunate over the years, and 

not just the last 40 years. . . . Football has kind of defined Marceline for a long 

time.  

 

Another group organized by local businesses for the purpose of supporting the 

school was the Education Foundation.  After first assembling in the spring of 1997, this 

non-profit organization existed ―to raise and distribute additional funds in order to assist 

the Marceline School District in providing the best possible educational experience for 

the district‘s students‖ (www.marceline.k12.mo.us, 2011). 

Naturally, there were academic bowl teams and a myriad of clubs.  Many had 

been around since nearly the beginning of the school; FFA (Future Farmers of America) 

had been an on-again off-again club.  The first chapter started in the early 1940s, faded 
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away when the agriculture program died out in the late 1980s, and revived again in 2008 

when the vocational agriculture program began again.  Another organization with some 

longevity was the NHS (National Honor Society). The school instituted the program in 

the second semester of the 1947-48 school year and unlike FFA, NHS had been going 

strong ever since.   

That is not to say that there were not some groups that were traditionally quite 

strong that faded over time.  According to school yearbooks, as early as 1919 Marceline 

had a Glee Club.  The Glee Club, also known as the ―Razzers‖ continued through the 

1940s and 1950s and on into the 1960s.  The membership was large and their activities 

numerous.  Why the organization discontinued was unknown.   

Some extra-curricular groups seemed to only have been popular for a time, like 

the twirlers.  Across the United States baton twirlers strode with marching bands in 

parades and at the halftime of ballgames, including Marceline. The activity was no longer 

in vogue here. 

 Marceline students could choose a number of ways to become active.  National 

organizations like FBLA (Future Business Leaders of America), FFA (Future Farmers of 

America), NHS (National Honor Society), and FCCLA (Future Career and Community 

Leaders of America) offered opportunities.  State groups like FTA (Future Teachers of 

America) offered another.  There were some groups that were strictly in-school clubs like 

FLC (Foreign Language Club), Library Club, Art Club, Chaos Robotics Club, or Student 

Council. 

Celebrations. Of Marceline school celebrations, the biggest of them all was 

revered by school and community alike—the annual football game between Marceline 
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and Brookfield: The Bell Game.  Angela, a long time resident of Marceline, thought the 

Bell Game, as a singular event, helped to shape the culture of the school, ―The Bell Game 

for example . . . that would be an event that shaped the history of our school.‖  Marvin 

too thought the Bell Game had a special, almost magical quality about it—defining the 

community: 

And a lot of times, especially in the Bell Game, you can kind of throw the records 

out because that‘s one of those things where the past doesn‘t mean anything.  

Maybe it‘s against insurmountable odds, but we find a way to do that.   

 

The Bell Game football game was a weeklong celebration.  The festivities opened 

with a spirit week.  Monday through Friday students dressed in the crazy garb designated 

by the cheerleaders who organized the week.  Monday might mean students tramping 

through the halls in their pajamas, Tuesday the students might wear crazy hats, 

Wednesday could be dress-like-your-favorite-teacher.  In years past, Thursday had 

traditionally been hex day when everyone was encouraged to wear blue and white, 

Brookfield‘s colors.  Starting in 2009, the administration discouraged this and the day‘s 

dress became just another spirit day, maybe 80s day.   

Thursday evening, the students rushed home, removed the spirited clothes of the 

day, and donned black and gold.  The bon fire and hot dog roast began at 7:00.  At 7:30 

the football team and the coaches made blood-pumping speeches and the players loaded 

up on the fire truck and with whistles blowing and lights flashing, they zipped through 

town.  As many as would like (and always lots of small children) ran along behind the 

fire truck on the mile-long jaunt through town singing, cheering, and chanting.   

Friday was always Black and Gold day.  Bells rang throughout the hall all day 

long.  Students and teachers alike were known to break into chants and spontaneously 
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sing the school fight song.  The school day ended with an extraordinary pep assembly.  It 

included a special skit, teachers and students faced off in games, the band played, and the 

cheerleaders cheered.  In the past, the Bell Game assembly had been a kindergarten 

through twelfth grade event (with numerous community members coming in for the 

show, too).  A couple of intense and perhaps not all-age-appropriate skits put a kibosh on 

that practice.  

The week ended, of course, on the football field (either in Brookfield or 

Marceline—it flipped between the two towns every year).  It was the most celebrated 

game of the year.  Balloons flew, special programs were printed, the VFW sold poppies, 

and nearly one thousand people came to witness the show.  Football lovers were never 

disappointed.  No matter the rest of the year‘s football schedule, this game was as intense 

as any National Football League game.  The game‘s end certainly heralded in celebration, 

but also may leave the most macho young man in tears and inspired many a fight on the 

walk to cars in the parking lot. 

The history of the Bell Game was both convoluted and controversial.  The first 

football game between Marceline and Brookfield happened November 14, 1908.  

Marceline traveled by train to the nearby town and won the match up handily.  The next 

day the Brookfield newspaper, The Blade, accused Marceline of using townsmen (Floray, 

2003, p. 18).  Some say this was the first ―Bell Game‖ although the bell was not yet the 

prize to be won.  In any case, what was known was that the MHS and BHS competition 

was the oldest in the county, the most continuously played game in the state, and the fifth 

most played game in the United States—only ten games shy of the record (Floray, 2003, 

pp. 19-20).  
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Rumors persisted that the game had to be called off because of the intense rivalry 

in the 1900s.  In truth, during the First World War the game was suspended because so 

many young men left school to join the armed forces.  However, to say that the game had 

not been intense and fraught with undertones of violence would be a mistake. 

Jessica related with gusto the stories of the Marceline-Brookfield rivalry as she 

recalled the intensity of the conflict when she was in school: 

I think, you know, the other thing that I think the community does is the Bell 

Game and that is kind of psycho crazy, but when I was in school we threw hedge 

balls at Brookfield‘s cars and eggs, and we did, and we egged the Bell and we 

threw dead pigs on it.  

And we threw dead chickens on it, and we tarred and feathered it, and I 

got that idea from my dad, except for I brought my tar in a jug and he had to stop 

on highway 5 and warm his up when he did it.  

So when they built the new Brookfield school, they didn‘t want us getting 

the bell anymore. They wanted that stopped. Which I think it was maybe my 

senior year, maybe one year out when they did that, and so they said it would be 

trespassing, and so the two schools agreed to stop and stuff due to trespassing, but 

we would guard the bell. 

Brookfield would always be out of school the day we had Bell game, and I 

can remember twice when their students would come over here and get the Bell 

and we were in class and we would leave. 

But it used to be pretty dangerous. I mean it was fun, but it was kind of 

scary.  But they always had a bonfire with an outhouse . . . that used to be the 

tradition was that you burned an outhouse and then you did the snake dance. 

 

In 1922 the competition began in earnest.  A look at any yearbook will confirm 

that.  In sport section write-ups, the Marcello staff dedicated paragraphs to describing the 

Marceline-Brookfield game.  In the early years, the game was played twice a year, once 

on Armistice Day and again on Thanksgiving.  In 1936 the Brookfield Fire Department 

offered a bell to the winning team thus establishing the ―Bell Game.‖  That very bell was 

passed between the schools depending upon the game‘s final score.   
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In order to not feel left out of the action, the junior varsity Marceline-Brookfield 

match-up was called the ―Baby Bell‖ and the middle school competition was known as 

the ―Tinkerbell.‖ 

Homecoming as a celebration is not unknown across the United States and is 

more than likely celebrated in much the same way from school to school.  Marceline was 

no exception.  Homecoming, although fun and celebratory, was second fiddle to the Bell 

Game.  There was during homecoming, just like Bell Game a spirit week with crazy 

outfits, but unlike Bell Game, there was no bonfire or fire engine race.  The unique fervor 

homecoming brings to the student body was the homecoming queen race.  The 

homecoming queen was the first crowning of the year and the queen at this event will be 

honored throughout her lifetime at pep assemblies, homecoming parades, and football 

games.   

It was still very much a community event.  Margaret said of homecoming: 

Positive reinforcement from the community creates a positive environment for the 

school. I believe the school shapes the community by instilling a sense of pride in 

school and in the town. A good example is the annual Homecoming.  The 

Homecoming parade involves everyone from toddlers to nursing home residents.  

Local bands compete in the parade and the school classes and community, 

businesses and organizations enter floats.  The large crowd at the Homecoming 

football game indicates that school pride and loyalty are very prominent in the 

Marceline community. 

 

The voting routine for homecoming queen was set by tradition and the results 

were a top-security clearance secret.  In the beginning of the school year the senior class 

selected by ballot six girls to vie for the position.  The high school grades nine through 

twelve narrowed the results to a final three.  The three finalists went before the football 

team in a final ballot.  One was selected as homecoming queen and was revealed at the 

game Friday night.   
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After the week of celebratory dress, Friday would bring an assembly (much 

shorter than the Bell Game assembly).  The candidates and their self-selected escorts 

were introduced to the entire student body, the band played, and the cheerleaders cheered 

and danced.  Last year‘s homecoming queen was re-introduced to the crowd and the 

student body was dismissed at 1:00 for a 2:00 parade.  The parade featured local bands, 

school and business floats, classic cars, horses, present homecoming candidates and 

queens from alumni years past, the football teams, and cheerleaders from every grade 

level.   

The football game brought Homecoming to a close for the community.  At half-

time while the band played Sweetheart of Sigma Chi, homecoming queens from 5, 10, 15, 

20 and more years past were introduced with their self-selected escort from their day and 

finally the new reigning queen was crowned.  No other queen, Court-mat or Prom was so 

honored for so long.  The alumni had a collective dance at the local Eagles club, hosted 

and organized by the 20-year alumni committee, the high school hosted a dance on 

Saturday, and the event came to an end. 

Court-mat was somewhat unusual as an event, but in an attempt to keep up an 

appearance of fair play between sports, Court-mat was invented to honor basketball 

players and wrestlers similar to the way homecoming did for football players.  Unlike 

homecoming, not as much fanfare preceded the court-mat events.  There was not a 

spirited dress up week. And the week ended with a short pep assembly where the school 

crowned a queen and hosted a dance.  It was usually the night of a basketball game, but 

the similarities ended there.  Unlike the Bell Game or Homecoming, the event was fairly 

low key. 
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Every spring a local service sorority, Sorosis Study Club, sponsored a talent 

show.  The talent show was a come-one, come-all event that went unjudged in attempt to 

showcase student talent in a myriad of venues.  It was also the club‘s single fundraiser of 

the year.  With the proceeds they treated academically successful students to an event 

named the Honors Luncheon.  At the luncheon students achieving a high grade point 

average for three quarters were taken off campus, treated to a catered lunch, and then 

spent the afternoon listening to a motivational speaker.  

At the Talent Show held several weeks prior to the Honors Luncheon, student 

performers took the stage to sing, dance, perform magic tricks, play instruments, tell 

jokes, and twist through gymnastics.  The only requirement was that one was a student of 

the district.  Students both young and old took to the stage.  It was not uncommon for 

students to perform in the talent show for 8 to 12 years. Some students would perform 

twice in the evening of the event, once as a solo act and again as a duo with a younger 

sibling or cousin. The jazz band played a tune or two as did the guitar class.  In years 

past, the senior level Composition class performed an interpretive dance based on the 

book they read in class, Wuthering Heights.   

The highlight of the event though was the talented young actors who presented 

the ―live‖ commercials.  Although Sorosis Club members sold the ads, members of the 

drama class wrote the script and performed live-action commercials.  The ads were full of 

pratfalls and high jinks that entertained audience members. All performers were honored 

with a gift certificate to the local ice cream shop. 

 Other school celebrations were not unique to Marceline R-V schools.  Prom and 

graduation were festivities that did not differ much from what one might observe at 
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virtually any other school in the United States.  During prom the senior class crowned a 

prom queen and held a dazzling dance in which the juniors dolled up the fieldhouse and 

hosted the senior class to the final school dance of their academic careers.    

 At graduation the fieldhouse bleachers filled with well-wishers.  Special seating 

was provided on the floor for parents.  Each graduate was allotted two seats no matter the 

extended family situation.  S/he may choose any two family members or any mix and 

match of stepparents so long as there were only two.  The graduates gifted flowers to 

loved ones while the class-selected senior song played in the background.  Two speakers 

shared their wisdom—the senior class president and the student council president.  The 

diplomas were presented, a slide show displayed infant and graduate pictures, and the 

event came to a close in ninety minutes to two hours. 

 Other local service sororities provided special events to recognize Marceline 

students.  Sans Souci every spring hosted a Senior Girls‘ Dinner during which the senior 

girls and their mothers were treated to the Father McCartan dinner theater production—

an event that supported the school, the community, and the Catholic school.  Mother‘s 

Study Club sponsored a Senior Boy‘s dinner.  The boys were treated to a dinner and an 

inspirational speaker for an evening. 

 School Leadership.  Once Marceline incorporated in 1880, the days when the 

townsfolk dominated the one-room schoolhouse by directly employing the teachers were 

over.  Almost immediately after the town built the school, a school board was established 

and administrators were hired to manage the school.  Now, to be fair, the administrators 

were also teachers. W.S. Perrin, the first superintendent, wore several more hats—

administrator, teacher, coach, and referee.  
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 Duncan commented about Marceline‘s perception of leaders: 

[T]he railroad and coalmining mentality is more of . . . if you‘re the school board 

or you‘re the city council, we‘re giving you the autonomy.  Go do your job, and 

we‘ll do ours.  In some communities . . . those people want to have more hands on 

control of the school board, and in Marceline, it‘s more like if it ain‘t broke, don‘t 

fix it . . . the railroad and coalmine, that was the foundation of Marceline. . . . So 

the old-timers in town, would never go to a school board meeting or never go to a 

city council meeting because that‘s not their mentality. Their mentality is, ―you go 

do your job.‖ . . . in Marceline it‘s more like we elected you to run it, go run it.  

The school board‘s kind of the same way I think.    

 

Given Duncan‘s analysis of the historical impact of the railroad and coalmine on 

the culture and climate of town, it should have been of no surprise that Marcelinians, 

when interviewed, often mentioned their school and community leaders as stalwarts of 

the community who shaped the town. 

It seemed that past administrators were often remembered as community members 

who shaped the Marceline School and community.  One early leader mentioned as a 

cultural influence was former principal, J.O. Williamson. 

As Billie noted, 

J.O.—everybody loved him.  We had freedom, but we knew where the line was.  

He gave us a lot of freedom to do and be and be kids.  He knew we were kids and 

we knew where the line was and I think we . . . well, all of our teachers we 

respected enough not to cross over the line.  He was a good principal as far as I 

was concerned.   

 

Zachary confirmed Billie‘s assessment of J.O. Williamson: 

Now I tell you one of the school board community members who shaped it.  We 

had a J.O. Williamson was the superintendent [principal] when I was there.  Well, 

J.O. we‘d go hunting ever once in a while and J.O. would pull us into the office 

he‘d tell us, he‘d say, ‗Boys, I believe you‘d better go to school.‘  That was all.  

He didn‘t get on to us.  He‘d say, ‗You boys have about hunted enough.‘  You 

know, he was good about it.  Which I thought was good. . . . But everybody liked 

him. 
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Another former administrator was one Collin mentioned by name as a particularly 

powerful influence on the school, Robert Fessler.  So did several others.  Interestingly, 

the strong-willed administrator with a strong personality was not mentioned often 

because he was beloved.  Collin summed it up best: 

Probably one of the school members I remember over the years was Robert 

Fessler.  He was the superintendent here years ago.  And he was not a very 

popular superintendent, but he was one that had, looking back, had the school 

very much in his sight.  He wanted to make it a very stable, strong school that had 

money to be able to do things.  He was a very good administrator in finances and I 

heard a lot of people complain that he wouldn‘t allow things to be done, you 

know, that he looked at the bottom line on it.  When he left, he left our school in 

very good financial shape which was really key. 

 

This iron-fisted superintendent often intimidated his staff, but yet it seemed they 

respected him.  As Samuel remembered, 

[T]eachers were terrified of him.  He was ‗‗the boss‘‘ [uses quotes gesture] and 

you didn‘t question the boss and you know things like committees that might raise 

issues, they were discouraged.  I remember being on the salary committee when 

he was superintendent we were afraid to meet on school grounds. . . . We were 

scared to meet at the school . . . that was the norm at the time and he was really 

[emphasis added] good with money. Yeah, he was kind of intimidating to work 

for, but also he wasn‘t manipulative or deceitful.  He was a very honest person. 

 

 In 2010 the school leadership consisted of a seven-member board, a 

superintendent, and a board secretary.  Those who served on the administrative team also 

included an elementary principal, a sixth through twelfth grade principal, a director of 

special education, and the A+ coordinator.  As was true in many small rural districts, 

numerous teacher-leaders existed.  There were simply too few people and too few funds 

to provide separate positions for every job that needed done.  Staff members took on 

multiple roles to fit the needs of the district. 
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 Marcelinians were pleased with their governing school board and have shown a 

great deal of respect for those willing to step up to serve the community in this way.  

Marvin admitted, 

I‘ve never had any desire to run for school board.  I have the utmost respect for 

anybody that does.  I would never do that . . . those challenges of the school are—

when you start dealing with people‘s children it‘s a whole new set of rules. 

 

Aaron added, 

Well, we‘ve been fortunate in the school system to have very good school board 

members I think, If they didn‘t they‘d tarnish the system and I don‘t think the 

system is tarnished. . . . But I don‘t see mediocrity there.  I don‘t think were 

satisfied what we‘ve got.  I think we‘re continuing to try to improve the test 

scores; we‘re trying to improve the new hires for new . . . teachers coming in.  I 

think the school board is very diligent in trying to hire the best people . . . and put 

them on the right seat on the bus.  I just think they are trying to do that.  And I 

admire that.  Boy, I wouldn‘t . . . that‘s a tough deal.  You‘ve got to admire people 

who take the time to . . . get that done. 

 

 Interestingly, even without the buffer of time, several interviewees mentioned 

current board members and administrators as a positive influence on the school culture, 

including current superintendent, Gabe Edgar. 

 Aaron said of the current superintendent, ―I don‘t know and it‘s not for me to 

judge, but as far as running the school I think he‘s doing an admirable job.  I really do.  I 

think he‘s doing the right thing.‖  Stephen concurred: 

Again to regard a strength, I think that Gabe Edgar is a strength. You know with 

the 180 Tour, he came to the ministerial alliance [asking] . . . ―what do we do to 

kind of help the kids? We have to do something to kind of help the kids develop 

values, encourage values.‖  The 180 Tour kind of came out of that . . . his original 

approaching of the ministerial alliance.  I think Gabe is really concerned about 

values and what can be done. I think it‘s hard in the public schools to encourage 

that. 
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 Other issues arose as themes from the study of Marceline.  Those themes—

consolidation, desegregation, and parochial education—are each discussed in some detail 

below. 

A History of School Consolidation in Missouri 

Say the word ―consolidation‖ and the consternation is almost palpable from rural 

schools across the state of Missouri.  The topic, a contentious one, inspired many a local 

meeting, plenty of town gossip, and even an outcry from formal organizations like 

Missouri Association of Rural Education (MARE).  MARE‘s director, Ray Patrick 

(2006), submitted a cover letter on the organization‘s website.  He likened his 

announcement of perceived impending state-mandated consolidations to Paul Revere‘s 

cry to protect your community and schools at all costs (www.moare.com).  His 2006 

battle cry was interesting primarily because to date the state had not formally announced 

any intention of instituting a consolidation plan.  

Despite current worries of consolidation, state-level involvement in education and 

consolidation was not a new notion.  As early as 1839, a scant 18 years after statehood, 

Missouri acted in the interest of state-funded education.  The Geyer Act, drafted by 

Henry S. Geyer, established a permanent fund subsidized partly with monies provided by 

the federal government to underwrite public schools.  The Act created the position of the 

State Superintendent of Schools (Adams, 1898).  Despite having to accept some state-

level input and mandates that came as a result of accepting state funds, local township 

councils and counties stood largely on their own and were given both the right and 

responsibility to organize schools. 
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Further state involvement came in 1853.  The state-funded Geyer Act, enacted in 

1839, established a complete state-level school system, but did little to fund it and did not 

provide the means for a traveling supervisor to check in on schools in rural Missouri.  By 

the 1850s Missouri created new state positions for the purpose of monitoring the progress 

of schools across the state. The newly created County Commissioners traveled across 

Missouri to examine schools, teachers, and their qualifications. With the formation of the 

commissioners‘ positions, the state now had the means to visit county schools and also 

had a say-so in school textbooks and curriculum (Good, 2008). 

During the Civil War and in the years directly following the war, schools saw 

very few new mandates from the state.  Missouri‘s coffers had simply been depleted.  

The state needed to regroup.  But, by 1901 the Missouri legislature was truly back on its 

feet and authorized the first consolidation of school districts (Ellsworth, 1956). Although 

he did not address the issue in print until 1913, the ―rural problem,‖ as Ellwood 

Cubberley would come to describe rural education, was being addressed in Missouri. 

Further state intervention in rural schools came in 1903 when the state required 

county teachers to attend three days at a teacher‘s conference prior to the start of each 

school year (Good, 2008). As early as 1936 schools in Linn County began consolidating 

as smaller one-room schoolhouses banded together.  In Forker (near current day 

Meadville) several community one-room schools consolidated (Orear, 2001). 

It was not until 1948 that the state pulled out the big guns. Missouri‘s general 

assembly passed the Hawkins School Reorganization Act, consolidating all schools that 

did not have an average daily attendance of at least 100 students and an assessed 

valuation of $500,000.   
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This act effectively closed all one-room schoolhouses (Good, 2008).  Counties 

submitted reorganization plans to the state education agency for approval.  The lingering 

effect on Missouri schools (aside from curtailing rivalries between neighboring township 

schools that were combined) was a name change.  Some schools were consolidated, and 

they had a name that included a ―C‖ after the school‘s name.  Most added an ―R,‖ 

standing for ―reorganized‖ and a number indicating how many small schools joined that 

newly reorganized district, like Marceline R-V.  In the case of Marceline, five schools 

joined the existing Marceline schools as the result of the restructured school. 

The consolidation of the one-room school house affected the lives of a couple of 

the interviewees.  Benson attended the one-room school, Hardin, from first-grade until 

sixth-grade when the state mandated consolidations.  His memories were fond, but he 

admitted that transitioning to the school in town was difficult: 

It was fun.  I don‘t suppose we got the education you did in town because she had 

six . . . eight grades here and the eighth grade then they‘d take them to town [to 

high school]. . . . We‘d average—3 would be the big class.  The biggest class we 

had.  Mostly 2 to 3 in each class.  And you got a lot of individual tutoring that 

way because she had the time to do it.  There‘s a lot we probably didn‘t learn, but 

probably because we were too ornery to try to learn. . . . It was a big change for 

us, coming in from the rural school like that we were put in separate classes and 

then you had maybe 50 some kids in your grade here.  We were coming from 2 to 

3 to a class.  It was a big change for us.  It was probably a little bit harder on us 

coming in like that to get caught up with the other kids because they were 

teaching them more than we were getting out in the rural school, I think.  I mean, 

she was doing the best she could with what she had to work with out there, but it 

put you a little bit behind.  We finally caught up with them. 

 

Zachary remembered when the schools were consolidated, although he was 

already attending school in town.  He understood the hesitation on the part of the 

country kids and their parents, but he indicated that there were no problems accepting 

students: 
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Well, the people did not like it because in the communities out there where they 

went to school, they thought they‘d have to pay more taxes to transport them and 

stuff.  People was just a little bitter for a while.  On account of they didn‘t want to 

lose their little schoolhouse that they . . . and you know but they got over it.  They 

had more classes for the kids and stuff than one teacher could teach in 8 grades or 

whatever she was in. . . . We never had no problems at all. . . . The parents, they 

were down in one sense of the word because they hated to lose that school.  And 

you could see their point too . . . But there was never any fights or anything. . . . 

No, no we got along.  They blended in and of course, back when we was going 

there was no money to speak of and everybody was pretty well equal.  I mean you 

know . . . I think that was part of it too.  You didn‘t have a real high class, you 

know and all that.  And I think that . . . but they blended in well.  We didn‘t have 

problems. 

 

 Jump ahead to the 21st century.  Missouri subsidized small, largely rural schools 

with a special grant called the Small Schools Grant.  It distributed funds to schools with 

an average daily attendance of 350 or fewer students.  In tough financial times, that grant 

was often brought to the table as a possible cut.  To representatives of cities and large 

districts, the grant currently funded to the tune of 15 million dollars must seem like low-

hanging fruit.  In 2010 estimates indicated that if this funding were eliminated, 150 

school districts would be forced to close their doors (DESE, 2011).  

 With that possibility hanging over rural districts‘ heads, consolidation was on the 

lips of nearly every interviewee, despite the fact Marceline did not fall under the 350 or 

fewer students.  There seemed to be community awareness that some day Marceline may 

again be consolidated. 

 Christopher expressed the effect losing a school has on its community.  He said, 

―[W]hen you have lost your school, you have lost a bunch.‖ 

Duncan seconded that notion with a slight caveat.  He remarked that although 

losing a school can be devastating to the community, it was not the stake through the 
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heart of what was otherwise a vital community.  Instead, it was simply the last breath in 

an already dying one: 

I‘ve watched [a nearby community] over here just become absolutely a wide spot 

in the road.  When one time [it] was a thriving railroad community, and now 

they‘re just nothingness, and they‘ll lose their school before long to consolidation, 

I don‘t know where, some day that‘ll be us. 

 

 Brent added, ―It‘s not like we‘re going to shut the doors here, board up the doors.  

We‘re going to find a way to make it work.‖ 

There was a realization that as population declined there was the possibility that 

one day Marceline would be consolidated.  The participants largely fell into four 

divisions: those who welcomed consolidation because it increased the possible course 

offerings, those who welcomed consolidation as long as other schools consolidated with 

Marceline, those who thought perhaps consolidation was good, but that bus rides might 

get too long, and those who did not want to see consolidation under any circumstances. 

Vincent, who fell into the first division, remarked that consolidation was a 

possibility depending upon our intention.  He remarked, ―[Do I see consolidation in our 

future?]  Well, if we do it strictly for the students, yes.‖  After a discussion about 

consolidation of Linn County schools, Jessica expressed her unwillingness to transport 

her children to a school in another town; she said that if there were a possibility that the 

county‘s schools would consolidate, ―Then it should be here.‖  Zachary fell into the third 

category: 

Well, it may come to that.  I hate to see it because of your sports.  I know some of 

the littler schools may only have to and that may have to be . . . the only think I‘d 

say they have to look at, you don‘t want a kid on the bus for 2-3 hours every day 

each way.  That‘s going to be the main thing.  I don‘t think a kid should be on the 

bus for over 40 to 45 minutes.  Then that‘s when you get some of them bored and 

they‘re wanted to wrestle and fight. 
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Elise voiced her disapproval of a consolidated school: 

I would hate that so badly . . . I would really hate that.  I think once a town loses 

its school it loses its identity.  I really do. . . . We have such a large campus over 

here.  I can‘t see closing all that. 

 

Desegregation in Missouri 

 Racial tension in the state of Missouri began before Missouri was even a state.  In 

1818 the territory of Missouri applied for statehood.  But this proposed new state posed 

quite a problem for the United States of America.  The introduction of a new state upset 

the balance between Free States and Slave States.  There were 11 of each; Missouri had 

requested to enter the Union as a Slave State.  The tension was so high and the debate so 

rancorous, that two years elapsed before statehood was finally granted. As a result, the 

Missouri Compromise was born.  Those who stewed over the lack of balance between 

Slave States and Free States permitted Missouri to enter as a Slave State when Maine also 

petitioned for statehood, as a Free State.  With balance restored, Missouri entered the 

Union in 1821. 

 This was only the beginning of a long and bitter history over race relations in 

Missouri.  The state was no more than 13 years old when a slave named Dred Scott was 

moved from Missouri to Illinois (a Free State) and on to Wisconsin (a Free Territory) by 

his owner, Army doctor John Emerson.  Scott presumed that once he took residence in a 

Free State and a Free Territory, he was a free man.  After a series of trials, his case 

eventually made it to the Supreme Court.  In 1857 the Supreme Court ruled that slavery 

was legal in all territories and against Dred Scott who returned to Missouri, a slave. 

 The Civil War further fueled race issues and nearly split the state in two.  

Missourians, perhaps more than any other state‘s populace, found themselves fighting 
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brother against brother.  Despite this division, most soldiers fought with the Union army 

over the Confederate army, at a rate of about four to one.  Bitter battles within the state 

were not unknown, especially in the Ozark region and along the Kansas border.   

 Before the Supreme Court in Brown v. Board of Education required the 

desegregation of schools across the United States, Missouri had already been in the courts 

attempting to defend school segregation.  The 1938 case, Missouri ex rel Gaines v. 

Canada, was taken before the Supreme Court.  In this case, the University of Missouri 

found itself on the losing end of a segregation lawsuit. Lloyd Gaines applied for 

admission to the University of Missouri Law School after receiving his undergraduate 

degree from Lincoln University of Missouri, an African-American college established in 

1866 in Jefferson City.  There was not an African-American law school in Missouri at the 

time.  He was refused admission and was offered a compromise.  The University would 

send him, and any other black law students, to other states to be educated at Missouri‘s 

expense.  Despite his initial victory proving a violation of equal protection of the laws, 

before the Missouri State Supreme Court could reconsider the case, Gaines disappeared 

and was presumed murdered (Garrison, 2007). 

 Until 1847 Missouri law forbade teaching reading or writing to African –

Americans. Furthermore, the Missouri Constitution of 1875 made school segregation 

mandatory.  This provision remained on the books and was renewed in 1945.  Although 

the Brown decision had mandated that segregation was to end in the 1950s, this Missouri 

constitutional provision remained in place until its repeal in August of 1976 (Missouri 

Education, 2010).  Despite the apparent lack of interest in changing the laws on the 
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books, Missouri fell to the mounting federal pressure. Most Missouri schools 

desegregated in the mid- to late- 1950s.  

 One might assume that race relations steadily improved since the 1950s.  Sadly, 

was not the case.  As recently as 1985, a federal judge took control of the troubled 

Kansas City School District.  In the 1980s Kansas City Schools was ruled an 

unconstitutionally segregated district.  Despite spending millions of dollars, in 1999 the 

same judge who ordered the funds to desegregate the schools, agreed to stop the 

payments declaring the integration experiment a failure.  Even after the turn of the 21
st
 

century, black students in Kansas City Schools struggled to achieve at proficient levels on 

tests examining state standards.  In 2008, seven schools were transferred out of the 

Kansas City School District and into the nearby Independence School District. 

 Given this rather dubious example provided by the state, Marceline was a bit of 

an anomaly.  As early as 1889 Marceline provided a ―colored‖ elementary school to 

educate the black children of the community.  And while they certainly did not receive 

equal press coverage, even in 1899 students from the black school received accolades 

(see Photo 23) from the Marceline Mirror regarding student success (March 31, 1899).   

Black students who wished to receive an education beyond the eighth grade were 

bussed to the nearest black high school in Dalton, Missouri, approximately 30 miles 

south of Marceline.  Several interviewees had memories of the busses that took the black 

students to and from high school.  Darrell remembered: 
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Photo 23. Black student featured in Marceline Mirror (March 31, 1899). 

 

There was people by the name of Adair and they had a grocery store there and 

that‘s where all the colored children in Marceline met—there and the bus come 

through Mendon, Brunswick, Brookfield swung here and picked them up and then 

they all ended up down at  . . . Dalton, that‘s it.  That was their high school.  And 

that‘s where they all met.   

 

Frank, too, remembered the students bussed to Dalton school, ―And they bused them 

down to Dalton for high school . . . But they had a bus that run from here down there 

every day . . . we never had any problems with them at all.‖  Zachary‘s recollection was 

similar, ―They were hauling these kids in an old bus from here to Dalton everyday.  In an 

old beat-up, it was an old panel bus.  And they‘d load them up and the hauled them.‖ 

Again on April 19, 1901 the Marceline Mirror showed its support of education 

for all students when the paper recorded: ―children of the land, irrespective of race or 

color, rich or poor, may secure that enlightenment necessary to good citizenship.‖  

The black parents and the community supported the school. In the September 14, 

1917 Marceline Journal-Mirror, a Professor L.R. Johnson met with black parents in a 

parent-teacher meeting at the Second Baptist Church. The newspaper recorded that ―The 
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work for the year was mapped out and laid before them. They stated their willingness to 

comply with request.‖ 

That is not to say that the black school did not meet with a few bumps in the road.  

According to the August 30, 1907, Marceline Mirror, ―a half a dozen young Negros 

broke into the colored school building and wrecked its contents.‖  Although they had not 

yet apprehended the three men and three women, it was assumed that those children were 

those ―who took this method of showing their contempt for the efforts made by the 

school board to educate them.‖ 

The black students held school in an abandoned carpenter‘s building and a 

donated former one-room school building.  Hayden School was moved into town to 

accommodate them, until the building was destroyed by fire in 1930.  The Marceline 

School district ran a bond issue for $3,500 to build a new school for the black community 

a year and a half later.  During the previous year and a half they met at the Second Baptist 

Church, a black Baptist church on the southeast part of town.  Twelve citizens wrote 

endorsements for the bond issue including Father McCartan (Marceline News).  The new 

school, finished in 1933, named Lincoln School, stands in Marceline.  Frank said of the 

old Lincoln school, ―It‘s one of the few that‘s left.  It was a pretty nice school for back 

then.‖ 

Minorities in Marceline Schools 

 In 1889 a school was established for black students in an abandoned carpenters‘ 

shop.  Later the black students were allocated one of the original one-room schoolhouses.  

In 1931 it burned to the ground.  A new building was built for the black students in 1933 

(Marceline Centennial, 1988).  The black and white student populations remained 
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segregated until the 1950s, when the Supreme Court declared segregated schools 

unconstitutional.   

 Again, in a move that seemed counter intuitive to the times and the example set 

by a state that was officially south of the Mason-Dixon Line, Marceline proved to be at 

least somewhat progressive in race relations.  On May 17, 1954 the Supreme Court in the 

landmark decision Brown v Board of Education ended legal segregation in the United 

States.  But Marceline had begun desegregation at the high school in 1953, a year before 

the Brown decision.  The elementary was desegregated in 1955, just shortly after the 

decision.   

 Despite the press that hailed the end of segregated schools in northeast Missouri, a 

review of yearbooks found that the only black students to appear directly after 

segregation were two black women, in 1955.  Five black women appeared in the 1957 

Marcello Yearbook.  It was not until 1961 that a black man appears to have attended the 

high school, at least according to class composite and yearbook photos.  The black 

women who attended Marceline High School were involved in school activities.  All five 

were in Future Homemakers of America, and Pep Squad.  In all photos they were seated 

together, but involved nonetheless.  

 What happened to the black population was unclear.  Frank claimed there was a 

rather large population at one time.  Duncan had a photocopied article from an unnamed 

newspaper that showed the Lincoln School had a student population of 24 students in 

1938.  He also conjectured, 

I‘ve got to think again that it was related to service industries for railroaders and 

coalminers and when those industries died out here, there was less need of 

service. . . . And I think they were as much a victim of the railroad moving out as 

anybody else. 
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Zachary too remembered Marceline had a large black population.  He also 

remembered that the living conditions in Marceline for the black community were 

deplorable: 

They were living in shacks with dirt floors. . . . Yeah, they were just old coal 

mining shacks.  And we were out delivering a Christmas basket one time when 

they had one old single light bulb in the house, the floor was absolute dirt.  They 

were cutting up tires and putting them in the stove burning them. 

 

When asked what happened to this large community, he replied: 

Well, most of them went to Brookfield.  And the reason they did when that got 

started, the government came and built them houses, and so we had a lot [of 

families] that had several kids [who moved to Brookfield] and it was the older 

ones [who remained here] died off. 

 

What was clear was that not one interviewee remembered a single altercation or 

moment of racial tension. 

As Zachary said, ―Yeah and but as far as us kids we didn‘t have no fights with 

them or nothing like that.  They filtered into the system see and we got along fine.‖  

Angela too remembered: 

They were treated no different than anybody else. In fact we‘re all still friends, 

you know . . . but we were all very close to all of those and in fact the whole black 

community that was here in town . . . but all the families were close to them and 

never did I ever see that they were treated any different, you know, so, and I don‘t 

know of other schools, of other towns that had a black school, to tell you the truth.   

 

Billie remembered the black families in town and in particular the students with 

whom she went to school, ―And bless their hearts they were wonderful people . . . I 

believe the first black to graduate from Marceline High was in our class.  I think that we 

treated her correctly.‖ 
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Parochial Education in Marceline 

 In 1922 a community of Franciscan mission-minded nuns traveled from 

Voecklabruck, Austria, to serve in Catholic schools in northern Missouri.  The small 

group of 12 had been requested by Father Lucas Etlin of Conception Abbey in northwest 

Missouri (Heritage, 2010). Although they knew no English, these women dutifully 

studied language and culture and as their numbers increased, they moved across north 

Missouri to serve in schools, hospitals, and orphanages.  It was through this that they 

came to teach in St. Bonaventure School (see Photo 24).   

 

 

Photo 24. St. Bonaventure School circa 1938 (Marceline News, Sept 2, 1938). 

 

 Parochial education was not new to Marceline when the sisters arrived.  Prior to 

St. Bonaventure, a private school, St. Rose‘s Hall had students in grades 1 through 12 as 

early as the late 1880s.  It was not until 1922 that St. Rose‘s Hall closed with the arrival 

of the Austrian nuns and the newer Catholic school opened. 
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 St. Bonaventure operated a first-grade through twelfth-grade school successfully 

in Marceline until 1943, when diminishing enrollment caused the school to drop to a 

kindergarten through tenth grade program. The kindergarten through tenth grade program 

lasted just a couple of years before it became an elementary school, which it had operated 

as ever since.  With the construction of a new facility in 1957, St. Bonaventure moved its 

location nearer the church and parsonage and was renamed Father McCartan School to 

honor the beloved priest who had served this community for over twenty years (see 

Photo 25).    

 

 

Photo 25. Father McCartan School, 2011 (personal collection). 

 

 With a total enrollment of 61 students in 2010, Father McCartan School supported 

itself as a tithe-based parish (Father McCartan, 2010).  Catholic parents who tithed within 

their means paid no tuition for the education their children received.  Of course, non-

Catholic parents were welcome to send their children to Father McCartan as well, if they 
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were willing to pay tuition.  The Diocese of Jefferson City was one of only a few 

dioceses across the nation that still offered tithe-based education.   

 Naturally, Father McCartan schools were not without their own bumps and 

bruises.  Stephen admitted that, similar to the public school, there may have been, ―[A] 

lack of discipline.‖  And Margaret conceded that although she believed the quality of 

education was par-excellence, the current physical plant needed to be addressed. 

But they need to [improve the building] if they want to continue with what they‘re 

doing.  The facilities currently are deplorable.  The library is just disgusting.  It 

has mold.  And then the preschool is in the basement of the rectory.  That‘s not an 

ideal situation. 

 

 In 2006 Father McCartan had added a preschool.  Prior to this, there was only one 

prekindergarten in town, Kinderland Preschool; several other home-daycare businesses 

operated in town.  The prekindergarten proved tremendously successful.  Of the 61 

children enrolled at Father McCartan, 16 were in the prekindergarten program, the only 

program that required every family to pay.  The tithe-based program did not begin until 

kindergarten.  The average class size of every grade past prekindergarten was five.  

Twenty-six percent of the student population at Father McCartan was prekindergarten. 

 The prekindergarten and kindergarten programs were self-contained, but grades 

first through eighth were combined.  First and second grades were taught together, third 

and fourth were taught together, and so on.  The school employed seven full-time 

teachers.  In order to keep costs at a minimum, parents and volunteers were ubiquitous at 

Father McCartan.  Parents and other volunteers served as aids and helped teach all of the 

―specials‖ like art, physical education, computers, library, and music. 

 St. Bonaventure Church‘s commitment to Father McCartan was evident based on 

fundraisers alone.  Every year the school hosted a well-attended spaghetti dinner for 
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which all of the food and all of the labor was volunteered.  The biggest fund-raiser of the 

year came in the form of a community play.  The parish dinner-theater comedy included 

multi-talented parishioners who spent a good part of the winter rehearsing, building sets, 

and planning menus for the annual late February, early March event.  The play ran five 

performances and all proceeds went to the school. 

 Marceline Public Schools and Father McCartan actually worked together fairly 

well, but this had not always been the case.  And some sensed a residual friction between 

the two.  That Father McCartan children participated in middle school sports had been 

among the most controversial cooperative activities.  Some thought that part of the public 

school‘s draw, especially during the middle school years, was the sports program.  

Stephen noted some tension regarding the decision: 

I think from the public school point of view we have this thing about [the Catholic 

School] kids play[ing] sports with the public school and there has been some 

negativity in regards to that in the sense that if you allow them to play sports then 

they are less likely to come over here to play sports.  That‘s one of the things [the] 

older kids don‘t get.  [Because of a lack of a sports program at the Catholic 

school, they] don‘t play sports so they‘ll go to the public school. 

 

Interestingly, sports and a rivalry between the Catholic school and the public school was 

not new news. Frank indicated that even back in the early 40s there was a least a bit of a 

rivalry and that football was at the root of it all.  

[Was there a rivalry?] Oh, I suppose a little bit.  We had a football team. We had a 

pretty good one, and Marceline School would never play us. . . . They just didn‘t 

want to take a chance on—we did have a pretty good team, and that was before, 

that was probably in the late 30s and early 40s.  So . . . but we played on their 

field once in awhile, but we was always playing somebody else.  

 

Duncan mentioned the same phenomenon: 

[O]ne of the things that amused me was, that in the years that St. Bonaventure had 

a pretty good football team. . . . The Catholic school and Marceline wouldn‘t play 

each other.  They‘d play alumni before they‘d play each other. . . . St. 
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Bonaventure went over their head and played bigger schools with good teams. I 

think the feeling was that Marceline probably was afraid to schedule them for fear 

of losing.  You‘ve got nothing to gain and everything to lose.  Sort of the same 

reason why Mizzou and basketball doesn‘t want to play schools like Missouri 

State.  

 

Football strife aside, the law required that Marceline Public Schools provide 

special education services, and it did. But the cooperation extended beyond that.  Father 

McCartan students had Spanish classes available to them through an online learning 

program taught and administered through the public school.  Sean extended this olive 

branch, ―Well, you know, let them be successful; let them do that.‖  Margaret would 

maintain that they already were, especially the preschool program: 

[I‘m impressed] With the quality of the teacher, the education, the things that he 

[a boy she knew] learned—besides self-control and that‘s part of it too. You know 

that social aspect is part of it. But academically, he just excelled in everything.  

It‘s amazing what a four year-old can learn.   

 

Christopher agreed that the Catholic school had ―[A] great relationship with the public 

school.  It‘s a strength [in the community] that we have a private school choice.‖  

Summary of Community and School 

 Today many who reside upon the United States‘ coasts refer to Missouri as a ―fly-

over‖ state.  In yesteryear, it would have been the ―train-through‖ state as east coasters 

made their way to the glitz and glamour of the west.  Of course, travelers had options, 

even then.  One might choose to travel through Saint Louis across to Kansas City to all 

points west.  The traveler might also choose to travel from Chicago, south through 

Kansas City, and then west.  Aware of the number of potential passengers, railroad 

companies built numerous routes to usher travelers and goods across mid-American 

states.  
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 Marceline was a rural school district and community that in many ways typified 

rural Missouri.  The footprint left on rural Missouri by assorted railroads was noteworthy.  

The Atchison, Topeka, and Santa Fe Railroad (which eventually became the Burlington 

Northern Santa Fe Railroad) and the Hannibal and Saint Joseph Railroads together were 

responsible for the formation of numerous towns that connect-the-dots across north 

Missouri to Kansas City.   

 At the time of this study, trains carrying goods and merchandise still whistled 

through many of the small towns that owed their very existence to the rail industry. The 

trains do not stop as often as they once did. In fact, few stop at all. The passenger trains 

that used to pause in Marceline numbered in the tens and twenties per day.  By 2010 that 

number dwindled to two Amtrak trains, one at 9:00 am and one at 9:00pm, that no longer 

stopped at the once busy depot.  And communities that once relied on rail passengers to 

eat in their cafes and stay in their hotels, and on rail companies to buy their coal and 

house their employees in town have found themselves in a bit of a pickle.  Nowadays 

most of the populations of these small towns have turned to farming, cattle, or other 

businesses to pick up where the railroad may have left them.  The history these 

communities share was similar, but their reactions were distinct.  Marceline represented 

but one community on one rail route with its own collection of troubles and triumphs—its 

own set of values and priorities that affected how daily life moves along.     

In the upcoming Chapter 6 it all comes together in the form of the Findings.  I 

recap the methods used to study Marceline‘s schools and community and share how the 

two interacted and precisely how I know they influenced one another. In the next chapter 

the work of Tonnies (1957), Sanders (2006), Epstein et al. (2009), and Bolman and Deal 
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(2008) conjoin to make sense of the study and historical legwork done in the previous 

chapters. 
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Chapter 6 

Findings 

 To begin, let me reiterate the system I created to look at Marceline‘s school and 

community.  Because there was overlap among the Foci of Partnership of Activities (see 

Table 9), the Six National Standards for Family-School Partnerships (see Table 10), and 

the concepts of gesellschaft (society) and gemeinschaft (community), I used a parent-

category, sub-category system for coding all documents, artifacts, and interviews for 

sociological theories.  When I ran reports, I pulled together information for both parent- 

and sub-categories. 

 

Table 9 

Foci of Partnership Activities 

Activity Focus Sample Activities 

Student-centered Student awards, student incentives, scholarships, student trips, tutors, mentors, 

job shadowing, and other services and products for students 

Family-centered Parent workshops, family fun nights, GED and other  adult education classes, 

parent incentives and rewards, counseling, and other forms of assistance 

School-centered Equipment and materials, beautification and repair, teacher incentives and 

awards, funds for school events and programs office, and classroom assistance 

Community-centered Community beautification, student exhibits and performances, charity, and 

other outreach 

 

Source:  Sanders (2006, p. 4) 
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Table 10 

Six National Standards for Family-School Partnerships 

Standard Description 

Standard 1—Welcoming All 

Families into the School 

Community 

Families are active participants in the life of the school, and feel 

welcomed, valued, and connected to each other, to school staff, and to 

what students are learning and doing in class. 

Standard 2—Communicating 

Effectively 

Families and school staff engage in regular, two-way, meaningful 

communication about student learning. 

Standard 3—Supporting 

Student Success 

Families and school staff continuously collaborate to support students‘ 

learning and healthy development both at home and at school, and have 

regular opportunities to strengthen their knowledge and skills to do so 

effectively. 

Standard 4—Speaking Up for 

Every Child 

Families are empowered to be advocates for their own and other children, 

to ensure that students are treated fairly and have access to learning 

opportunities that will support their success. 

Standard 5—Sharing Power Families and school staff are equal partners in decisions that affect 

children and families and together inform, influence, and create policies, 

practices, and programs. 

Standard 6—Collaborating 

with Community 

Families and school staff collaborate with community members to connect 

students, families, and staff to expanded learning opportunities, 

community services, and civic participation. 

 

Source: Epstein et al. (2009, pp. 58-59).  

 

 First, I coded all interviews, document, and artifact notes for the Foci of 

Partnership Activities and the Six National Standards.  Once that was complete I went 

back to code for gesellschaft and gemeinschaft with the mental model that any reference 

might be double or even triple categorized.  For example, a family-centered mode that 

fell under the sub-category of Standard 1 (welcoming all families) might also serve to 

build gemeinschaft between school and community.  It was possible therefore that a 

single item might be triple coded: in a parent code, a sub code, and in either of Tonnies‘s 
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(1957) categories.  That did not triple its importance; it simply meant that it represented 

all three categories accurately.   

To further illustrate my system, look at the Community-centered category.  

Sanders‘s Foci of Partnership of Activities (2006) indicated that a school partnered with 

the community in a community-centered focus engaged in these activities: ―community 

beautification, student exhibits and performances, charity and other outreach.‖  If a 

school accomplished this by communicating effectively and engaging in ―regular, two-

way, meaningful communication‖ (Epstein et al., 2009), then it has also met Standard 2 

using Epstein‘s Six National Standards for Family-School Partnerships.  If both criteria 

were met, I coded the reference as Community-centered—Standard 2.  Also, if the 

community partnership met through meaningful communication built gemeinschaft, then 

it would be coded as gemeinschaft as well. 

Similarly, if the community-centered focus was met through Standard 6 (in which 

collaboration between the school and community connects students and families to 

―expanded learning opportunities, community services and civic participation‖) then the 

reference would be coded as Community-centered—Standard 6.   

However, if I thought the coded reference met the community-centered focus, but 

did not do so through either standard, I coded it solely under the parent category, 

community-centered. 

It was also possible that an occurrence matched gemeinschaft or gesellschaft 

through a standard but not a parent-code of the Foci of Partnership.  In that case 

Tonnies‘s theories became their own parent-code. 
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The value of this system was that I could ascertain if a focus was being met and 

how that focus was being met using two recognized sociological systems of evaluating 

school-family-community partnerships and society-community theories dovetailed for 

my purposes. 

With that in mind, examine Table 11, which lists the number of coded references 

under each category and sub-category. 

 The numbers themselves were interesting.  Most categorical references fell in the 

mid-180 to upper-200 range, while the number of family-centered references came in at 

52.  The family-centered code was a definite outlier.  That may mean that the Marceline 

schools did not meet the criteria of a family-centered school—at least in the perception of 

the interviewees and available documents and artifacts.   

 Additionally, I expected that most coded references would fall into the 

gemeinschaft category. After all, this is a school-community study in which most 

questions asked for the interviewees‘ perceptions of how the school and community 

influenced one another. And indeed they do, but the gemeinschaft references outnumber 

gesellschaft references only by 83 occurrences.  I would have anticipated that far more 

often community members would have homed in on the warm and familial relationship 

between school and community, rather than viewing the school as a means to a greater 

end. 
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Table 11 

Categories and Coded Reference 

Parent Category  Sub Category Number of References 

Community-centered  Standard 2 

 Standard 6 

 Coded only at Parent Category 

 Total 

 8 

 134 

 102 

 244 Total  

Family-centered  Standard 1 

 Standard 2  

 Coded only at Parent Category 

 Total 

 20 

 7 

 25 

 52 Total 

School-centered 

 

 

 Standard 5 

 Coded only at Parent Category 

 Total 

 26 

 252 Total 

 278 Total 

Student-centered  Standard 3 

 Standard 4 

 Coded only at Parent Category 

 Total 

 42 

 53 

 132 

 227 Total 

Gesellschaft  Standard 5 

 Standard 6 

 Coded only at Parent Category 

 Total 

 25 

 52 

 110 

 187 Total 

Gemeinschaft  Standard 1 

 Standard 5 

 Standard 6 

 Coded only at Parent Category 

 Total 

 16 

 1 

 59 

 194 

 270 Total 
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 Below I explore each parent-category and gesellschaft and gemeinschaft in 

greater detail. Each parent category has its own sub-table from Table 11 for ease of 

reference. 

Community-Centered 

 If a community-centered school is one that reaches out to the community, 

Marceline was doing a decent job.  Perhaps it had not been doing as well in terms of 

communicating effectively, but it certainly had done well in terms of collaborating with 

the community.  The interview questions by design led interviewees to examine school 

and community relationships, effects, and support.  Interestingly, a number of 

interviewees saw the community reaching into the school to support it rather than the 

reverse. 

 

Table 12 

Parent Category: Community-Centered 

Community-centered  Standard 2 

 Standard 6 

 Coded only at Parent Category 

 Total 

 8 

 134 

 102 

 244 Total  

 

 Five interviewees mentioned specifically that the community supported the school 

through bond issues or taxes.  Carl said, ―We‘ve known that by support of the bond issue 

and they all [the community] want the kids to succeed.‖  Aaron discussed the importance 

of community members to serve as role models for school children, ―I think it‘s very 

important for young people to have role models in their careers.‖ 
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The long and the short of it was that community support was there, whether it was 

coming from the community into the school or from the school into the community, the 

community clearly saw itself linked to the school. 

Family-Centered 

 If there was one place where the Marceline community perceived that there was 

not much going on, it was in the family-centered focus.  Activities in the family-centered 

focus centered on ―parent workshops, family fun nights, GED and other adult education 

classes, parent incentives and rewards, counseling, and other forms of assistance‖ 

(Sanders, 2006).  Standard 1 measures the ability to ―welcome all families into the school 

community‖ (Epstein et al., 2009) by making families feel welcome, valued and 

connected.  In Standard 2, a successful school communicates effectively with the 

community. 

 

Table 13 

Parent Category: Family-Centered 

Family-centered  Standard 1 

 Standard 2 

 Coded only at Parent Category 

 Total 

 20 

 7 

 25 

 52 Total  

 

While both the elementary and secondary school offered an online computer link 

allowing parents access to grades, attendance, lunch money status, and discipline reports, 

Disney Elementary School achieved family-centeredness to a much greater degree than 

the high school had, as was probably the norm across the United States as far as outreach 
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activities. The elementary school offered a Parent-Teacher Organization and hosted the 

Golden Tiger Dinner that invited Marceline‘s senior citizens to lunch. 

 It seemed that this current lack of family-centered outreach was not always the 

case.  In the September 18, 1903 Marceline Mirror, the school welcomed the family, 

calling it to visit the school.  How many took the superintendent up on his newspaper all-

call was not known, but it was offered nonetheless.  ―Patrons owe it to the instructors, to 

the pupils and to themselves to show their interest by frequent visits to the rooms.‖ 

If there was a ray of hope in the family-centered focus, it was that of those who 

perceived some family-centeredness thought that it came in the form of welcoming all 

families into the school.  Several mentioned that minorities have historically been 

welcomed.  Ruth discussed the various ethnicities that have had a presence in Marceline 

and how welcomed they had been: 

I mean I think with these Mexican people, we have had Vietnamese people here, 

like the Mexican kids now, everybody seems to be just flaunting [sic] over them 

actually. . . . So I don‘t think Marceline has a big problem with that.  

 

School-Centered 

 A school-centered school is not as self-serving as that sounds.  According to the 

Foci of Partnership it was defined as a school who‘s activities revolved around 

―equipment and materials, beautification and repair, teacher incentives and awards, funds 

for school events and programs, office, and class assistance‖ (Sanders, 2006).   One 

means by which to achieve that was through Standard 5—sharing power.  In this standard 

―families and school staff are equal partners in decisions that affect children and families 

and together inform, influence, and create policies, practices, and programs.‖ 
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Table 14 

Parent Category: School-Centered 

School-centered  Standard 5 

 Coded only at Parent Category 

 Total 

 26 

 252 Total 

 278 Total  

 

 Of the 278 occurrences, only 26 occur through Standard 5.  All of the others occur 

outside that standard.  Interviewees mentioned new programs like the agriculture building 

and the new heating and air-conditioning units that were put into the high school 

building.  Most likely because these programs were new, they were on the people‘s 

minds.   

 Naturally, as people discussed the history of education in Marceline, the focus 

frequently fell upon the construction of buildings and school facilities.  As one might 

expect given the earlier discussions, a lot of conversation revolved around the 

construction of sports facilities, especially Chester Ray Stadium—the football field.  

 For those school-centered references that occurred in Standard 5, most referenced 

a shared power that was established between the school and community and was often 

created by the school board or administrators past and present.  Christopher discussed the 

growing relationship between the Catholic school and the public school. ―Because we 

have . . . a great relationship with the public school . . . So, I just think it‘s a matter of that 

we work together and that we‘re all pulling in the same direction.‖ 
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Student-Centered 

 Activities in a student-centered school included ―student awards, student 

incentives, scholarships, student trips, tutors, mentors, job shadowing and other services 

and products for students.‖  The two standards that best fulfilled this were Standard 3  

Table 15 

Parent Category: Student-Centered 

Student-centered  Standard 3 

 Standard 4 

 Coded only at Parent Category 

 Total 

 42 

 53 

 132 

 227 Total  

 

where families and school staff alike support student success, and Standard 4 in which 

families may advocate for their own children and others by speaking up for every child. 

 While some articles and interviewees mentioned student-centered programs like 

the free and reduced lunch program, others discussed good order and discipline, 

especially corporal punishment.  Stephen and Vincent both discussed a lack of discipline 

in school and mentioned that there might be the need to return to the days of corporal 

punishment.  Ruth said that ―[O]ne thing paddling . . . they did that, they didn‘t send out 

pink slips and Saturday detentions for not doing your homework, they whipped you.  And 

I want to tell you what, it worked.‖ 

As early as February 28, 1908 in the Marceline Mirror Marcelinians found a way 

to ―support student success‖—Standard 3.  At that time rural teachers could write to the 

county commissioner to get the eighth grade exams brought to their students, rather than 

requiring students to travel to take their exams.  As an added bonus: ―Each student who 
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passes a satisfactory examination will be given free, a very attractive diploma of 

graduation.‖ 

Samuel shared one especially poignant example of supporting student success, 

even when that student venture ended in failure: 

My favorite memory took place about a mile on Highway 36, about a mile west of 

the junction coming back on a chartered bus with the football team from a game 

they lost.  When they got close to the junction, they [the athletes] saw a line of 

taillights, car taillights that stretched all the way up the exit ramp and way 

beyond--People waiting to lead the bus back into town.  And it was after a game 

they lost.  And I always thought that was one of the really special memories that I 

have of sports in Marceline. 

 

The Standard 4 (speaking up for every child) references fell primarily into two 

schools:  one group that felt that most students—no matter their race or ability—were 

treated fairly and equally.  The other group felt that some students were under-served, 

especially the very bright and gifted.  Frank and Angela mentioned that the bright 

students were overlooked.  They felt a compulsion to stand up for that child. 

Gesellschaft 

Re-examining the sociological theory of gesellschaft, one must remember that 

conceptually Tonnies defined gesellschaft—society—as characterized by formal 

institutions bound by impersonal relationships.  Specifically, the boundaries of 

gesellschaft become clear when examining how a community reacts to this impersonal 

relationship. In other words, one must ask—to what degree are people willing to sacrifice 

the affectionate familial relationships of gemeinschaft for the greater good found in 

gesellschaft. 
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Table 16 

Parent Category: Gesellschaft 

Gesellschaft  Standard 5 

 Standard 6 

 Coded only at Parent Category 

 Total 

 25 

 52 

 110 

 187 Total  

Most of the school consolidation conversations can be categorized here.  Many 

indicated a willingness to sacrifice, in order to do what was best for the students 

educationally.  Aaron mentioned specifically that in a larger school one could ―teach a 

couple of foreign languages, some very advanced math courses, because right now you 

don‘t have what you‘d get with economy of scale if you did that.‖ 

One means by which to achieve gesellschaft was through Standard 5—sharing 

power.  An example of the shared power was drug testing conducted in the high school.  

Although somewhat controversial when first instituted a few years ago, the community 

and school shared the responsibility for student illicit drug use. 

Of course the flip-side of shared power is shared responsibility, which was also 

represented in Standard 5.  That could mean that members of the community run for a 

school board to support the school as an institution.  As Christopher indicated, ―[Y]our 

leaders or school board members are community members and live in the school district.  

That‘s who sets the policy, that‘s who sets the pace for the school district.‖  Or it could be 

that one must recognize that the school and community were inexorably linked—

economically, culturally, or socially.  Angela pointed out that ―[I]f your city doesn‘t 

survive economically, neither does your school.‖ 
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In Standard 6 the community and school worked collaboratively for a greater 

societal good.  If education was that greater good, clearly there needed to be monetary 

support to keep it afloat.  While many complained that society was tapped out and funds 

were drying up, Brent argued that in Marceline the school and community worked 

together to achieve something valuable. 

And I hear the statement all the time people get tired of the school or the 

community asking for money.  I don‘t agree with that.  I think that people are 

more than happy to pool money, donate their time and money for projects as long 

as they are worthwhile. 

 

Gemeinschaft  

Gemeinschaft, as I touched on above was that collegial feeling of ―community‖ 

characterized by a common identity, personal relationships, and a strong identification 

with traditional sentiments.  The true irony was that schools foster gemeinschaft for the 

purpose of building up gesellschaft.  Let me explain using a simple metaphor: on the first 

day of kindergarten in the lobby of any school one is likely to see weeping and wailing 

and nervous parents and equally anxious youngsters parting from one another.  The 

process of breaking the bonds of gemeinschaft for the good of gesellschaft can be a 

painful one.  But if the school has done a good job of building trust and a sense of 

community with the parents, they will be far more willing to sacrifice those bonds for a 

greater societal good—education.   

Table 17 

Parent Category: Gemeinschaft 

Gemeinschaft  Standard 1 

 Standard 5 

 Standard 6 

 16 

 1 

 59 
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 Coded only at Parent Category 

 Total 

 194 

 270 Total  

 

With that in mind, Marceline—both the school and the community—felt a strong 

kinship tie.  That can be seen that in several ways, the first was through football.  As has 

been discussed throughout this dissertation, Marceline loved sports and adored the 

football program.  Perhaps if the school looked to the football program as a model, it 

could build up other programs as well. 

Additional evidence of the bond between the two was the notion that the school 

and community were tied so closely that one cannot survive without the other.  Ruth 

expressed the sentiment best, ―[B]ut it‘s definitely intertwined, I mean the community 

couldn‘t function without the school, ours couldn‘t.‖ 

In short, Marceline loved its school.  Interviewees spoke warmly about the school.  

Some had suggestions for improvement, but none spoke up sharply against the school.  

That could well be because for some I represented the school simply by being on staff.  

Also, some interviewees were board members who would be less inclined to denigrate 

the school in which they volunteered so much time.  Only one, Frank, offered a pointed 

critique of the school.  When discussing the education his son received at Marceline 

schools Frank offered this comment: 

But they [the school] didn‘t recognize that he was smart.  There was one teacher 

that did, but the rest of them thought he was dumb because he liked to sit around 

and read, but he was so far ahead that he was bored. . . .  And he could have done 

anything and he really didn‘t do much of anything at all.  They just . . . kind of 

messed him up when he was . . . and I‘m sure he‘s not the only one.  There‘s 

probably a lot of them like him that get left because they don‘t have what they 

need. . . . They ought to recognize the smart ones and see what they want—what 

they need. 
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When narrowed from the parent coding to the individual standards, in Standard 1 

one can see that gemeinschaft can be cultivated by welcoming all families into the 

school. Billie thought that the friendliness of the community reverberated throughout the 

town and into the school: 

And I think we are a friendly community and it does, it carries into the school.  

And even into the children.  I feel like.  We have that sense of community and 

without it you have nothing as far as I‘m concerned, you just have a bunch of 

people. 

 

In Standard 5 the community and the school shared power in order to grow 

gemeinschaft.  I coded only one example of this. Although Standard 5 appears in other 

strands, I found only one example where I thought that shared power was used for the 

purpose of building gemeinschaft.  That occurrence was also coded under the school-

centered code.  Christopher remarked that the Catholic school and public schools were 

working together and pulling in the same direction.  That clearly met all criteria.  By 

intertwining the programs of the two schools, each was strengthened.  Doing so also built 

gemeinschaft between schools and reached out to the parents who opted to send their 

students to the private Catholic school.  Finally, it also indicated a willingness to share 

power between schools. 

 Collaborating with the community, Standard 6, can also be used to build 

gemeinschaft.  The alumni banquet mentioned in some of Marceline‘s earlier newspaper 

articles and by several interviewees was a perfect example of the school collaborating 

with the community for the purpose of building gemeinschaft.  This single event brought 

several hundred alumni back to Marceline every year and in the process probably did 

more to cement gemeinschaft than any other single event or program—except perhaps the 

Bell Game.   
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 On April 7, 1905, the Marceline Mirror described the fourth annual alumni 

banquet.  According to the article, 53 people were in attendance.  Despite the fact that the 

school‘s first graduating high school class was not until 1895 and that Marceline in those 

early years only graduated a handful of students, the attendance for the banquet was high. 

 Jessica and Angela both described the grandiose nature of the alumni banquet.  

Jessica indicated that the alumni committee sent out 3,800 invitations to the banquet 

every year and they anticipated 600 to 700 would attend.  Angela confirmed that the 

banquet often attracted from 400 to 600 hundred people. 

Another indicator of gemeinschaft that I did not anticipate prior to coding was one 

that became evident as I began cooking those notes and codes.  It was Standard 4—

speaking up for every child.  It was an indication of gemeinschaft that at least some 

parents felt empowered to be advocates for their own children.  Samuel, Ruth, and 

Margaret all mentioned this.  Margaret, although she clearly did not agree with the action, 

indicated she saw it happen frequently. ―I saw a lot of parents that would come in and 

say, ‗I want to talk to that teacher!  That‘s the teacher‘s fault! It‘s their fault the child did 

this or didn‘t do that!‘‖ 

The Standards-Stand Alone 

 Looking at the standards outside of their parent category, the most frequently 

coded standard was not a surprise, Standard 6—collaborating with the community.  

Again, given that the scope of this research was looking for interaction between school 

and community, I would have expected such.  Truly the whole purpose of the dissertation 

was to determine the degree to which the school and the community collaborated.  The 
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good news was, with 245 occurrences, it appeared Marceline did.  Or at least, people 

perceived that it did. 

 Standards 4 and 5 in which I measured speaking up for every child and sharing 

power came in neck and neck with 53 and 54 occurrences respectively.  Not quite the 

number that Standard 6 reached, but respectable.  These can be enumerated among 

Marceline School‘s strengths.  Sharing power and allowing families to advocate for their 

own children required one to step back from oneself (and one‘s ego) and include others. 

 Standards 1 and 3 were also fairly close in number with 42 and 36 occurrences 

each.  Where Marceline was strong was in welcoming others of other races and 

nationalities.  Perhaps that was easy when there were not many to welcome.  Having said 

that, several interviewees indicated that at times, Marcelinians could be cliquish and 

standoffish.  Duncan, Ruth, and Vivienne all indicated that there was a notion of who 

belongs and who does not.  Ruth, in identifying a weakness of Marceline, offered this 

view, ―The weakness?  I think sometimes for people outside, it‘s cliquish.   I noticed . . . 

that a new child would come in, it was hard for them to break into certain groups.‖ 

 The low man on the standard totem pole was Standard 2—communicating 

effectively.  To be fair, the school maintained a website and in conjunction with a local 

bank sent texts to any patron who signed up for it.  Additionally, grades, lunch money 

count, attendance, and discipline reports were all available online.  The school sent letters 

whenever a new policy was put into place, and grades were sent home in paper form 

twice during the quarter as well as at the end of the quarter and at semester‘s end.   

 No interview questions pointedly asked for the degree to which the school 

communicated effectively and since a number of interviewees no longer had children in 
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the district, it was possible they were unaware of this progress.  However, the take away 

lesson was that perhaps Marceline‘s schools needed to reach out to patrons more 

effectively. 

Bolman and Deal—Organizational Behavior 

 Earlier in this dissertation I explained in some detail Bolman and Deal‘s (2008) 

four-lens approach to examining organizational behavior.  Using their model I examined 

the organization of both the school and the community.  Figure 8 offered a graphic 

representation of the theory and ancillary questions one might ask in examining the 

various lenses. 

 

From Bolman and Deal (2008), available online at 

http://www.jrre.psu.edu/articles/v7,n1,p23-33,Carlson.pdf 

 

Figure 8. Framework for analyzing organizational behavior. 
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Marceline Community 

The structural lens examined rules, roles, and policies of an organizational system 

of the community.  Unfortunately, structurally the Marceline City government was in 

disarray. The lawsuit against the city (although no one I spoke to supported the litigation) 

probably exacerbated the unrest.  Several interviewees mentioned that the community 

seemed without goals.  Aaron put it quite bluntly: 

We [the city] don‘t have a vision.  We don‘t have a contingency plan.  What 

happens if something catastrophic happens?  What‘s going to happen?  What are 

you going to reach into your drawer pull out and say ‗This is my plan.‘  We don‘t 

know what we want to be.  You know, do we want to be a city manager form of 

government?  Do we want to be a mayor form of government? We don‘t know 

what we want to be!   

 

Looking through the human resource lens I saw that recently there was an 

opening for city clerk.  Although I do not know the number of applicants, I do know the 

city council found it difficult to fill. One city council member said, 

[L]ast night we were doing interviews trying to hire a city clerk and we met from 

5:30 last night and left at twenty after ten.  You don‘t do that because of what you 

get out of it: other than feeling good that you‘re trying to help, trying to make a 

difference. 

 

That was not to say that the mood in the city was all bad.  For the employees there was 

some recognition both from within the city government and from outside. Most indicated 

that without a doubt the position of city council member was a difficult one and most 

admired those who were willing to serve in difficult times. 

Unfortunately for the city employees they had not received much training specific 

to the position—primarily on the job and only a few had much education beyond high 

school. It does appear that the relationships were close within the office and they 
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operated collegially.  Most interviewees indicated that the relationship between the city 

and school were cordial. 

Politically speaking, to say that Marceline city and community were amid a 

current power struggle would be an understatement.  The lawsuit fed that conflict.  

Christopher, who does not live in Marceline, spoke of it: 

I think that some people have to forgive and get it settled and get whatever comes 

from the suit.  They‘ve got to get that over with and then whoever‘s in there has 

got to be honest with people and it‘ll solve itself.  But also in a small town that 

may never go away. 

 

The symbolic lens offered a view of the city‘s culture, ceremonies, and heroes.  

City council members mentioned long time residents like Chester Ray or former city 

employees, many of whom have passed away, as the go-to-guys for information who 

might have offered sound advice based on their own memories of how it used to be—a 

sort of built-in institutional memory.   

There was a belief that the welfare system in Linn County was more generous 

than other counties.  That was only a half-truth. The welfare system in Missouri was 

based in part on unemployment.  Because Walsworth employed so many people 

seasonally and laid many off in the late summer, the unemployment rate was slightly 

higher, affecting the welfare rates.  When one coupled that with plenty of affordable 

housing and a well-established system to help poor— like generous churches, 

coordinated welfare council, food bank, and ministerial alliance—the perception was that 

Linn County attracted more welfare recipients.  In truth, they may, but not because of the 

welfare alone, but because of the support system that a small community provided.   

Stephen offered this observation: 
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I think we‘ve always had those people moving in and moving out because they 

move in, they run up a bill and then they leave.  I think there are more local 

people having a harder time because of financial issues.  I think it took a little 

longer to get here in the sense that we‘re a farming community.  Now the farmers 

are doing good right now.  But so in that sense I think there‘s been money in the 

area but businesses and that are struggling and that so.  I think that a lot of the 

poor just don‘t know how to handle their money. 

 

When specifically discussing the affect this transient population had on 

Marceline‘s school, Eric noted: 

To a certain degree I feel like we‘re not as much of a community as we used to 

be. I hear . . . from Disney Elementary there are a lot of people who move in and 

they‘re transient.  They‘re not insiders, which is not such a bad thing.  But they‘re 

not really bringing any great benefits to the table when they come. 

 

Marceline Schools 

Structurally, Marceline schools were no different than any other school in the 

state.  They were bound by rules of the accreditation agency, the State of Missouri. 

Additionally, the school board had over the years adopted and repealed various rules.  

The hierarchy was fairly rigid and highly structured. As Lucas pointed out rather 

succinctly, 

There are so many different things that are mandated at the state or federal level 

that the school has to comply with and they can‘t change, they have no authority 

to do that.  They try to work as much as they can I feel like within that 

framework, but still they run up against those hard lines. 

 

A glance through the human resource lens spotlighted that hard economic times 

affected more than just bond issues and housing rates, they also affected how people 

viewed employment—most were glad to have it even if the pay was not stellar.  As Sean 

pointed out, 

I would have to say strengths of our school, I think that it‘s . . . that we live in an 

area where it‘s hard to recruit and retain good quality teachers, but as far as our 

school district‘s concerned—we don‘t pay good . . . We‘re in the bottom probably 

15% in the whole state of Missouri when it comes to salaries... but, with that 
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being said, I do think retention has been a lot better here lately, . . .  but I think for 

the most part, people . . . don‘t take their job for granted . . . A lot of our people 

feel that they‘re lucky to have a job, so I think that‘s a strength.  You know 

they‘re here to teach kids and do those types of things and they feel appreciated 

and so then in turn you have some stability or some longevity. 

 

One would expect that given the above economic conditions that morale would be low.  

However, as Margaret described, that was not the case: 

The times that I‘ve seen the morale low are times that salaries have been frozen, 

and times that have been tough economically and supplies are limited and funds 

are low and things that are needed for the state-of-the-art type education are just 

not available.  And I think that‘s when the morale was the lowest.  But for the 

most part, I would say morale was high because it‘s a very successful operation.  

The school, the students, the staff, the administrators, the board, it‘s very—99% 

positive. 

 

The political lens offered a view of power, conflict, and competition. The 

organizational hierarchy of this or any other school was pretty straight forward.  Guided 

by the board, the superintendent provided direction; two principals reported to him, as did 

several other district level employees.  The teachers and staff within each building 

reported to the respective principal.  To say there was no conflict within the district 

would be inaccurate.  In poor economic times there are never enough funds, and the 

competition for what remains can be fierce.   

The culture and meaning represented in the symbolic lens within the school were, 

by in large, bound up in sports. The schools rituals, ceremonies, and stories all revolved 

around them, especially football.  Heroes like Chester Ray were on the lips of community 

members years after his death.  While identifying important historical events, Carl said: 

Well, I know that Chester Ray, the year he built the new football field was—that 

was in 74 or 75.  That was a big thing, community project.  But, greatest strengths 

of our school and community . . . you know, being in a small town, everybody 

knowing everybody and in crisis situations, everybody rallies and comes together 

to help.  And our teachers, they work in our school and live in our community, 
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raising their families here.  You know they want the best for their kids so they‘re 

going to do their best for others.   

 

After examining both the school and community separately, it is time to put them 

together—to look at the effect each has upon the other.   In linking the school and the 

community, and the community and the school, I determined the mutual influence that 

resulted in this close relationship. 

So What—Linking the School and the Community 

 A look through a thesaurus offers these synonyms for ―affect‖—influence, 

involve, shape, concern, change, and even impinge upon.  Given these mental models let 

me ask: How does the school affect the community?  How does the community affect the 

school? 

Let me begin by examining how the school affects the community.  In truth, the 

school affects the Marceline community in a few ways.  Historically, educational laws 

coming down from the state and federal level changed the community.  State laws like 

compulsory attendance stirred more than one impassioned newspaper article by the 

school superintendent trying to get students into the school.  State laws also prompted 

school construction in town.  In the August 27, 1902 Marceline Mirror, Superintendent 

Davis addressed the patrons of the Marceline School District explaining the new law. The 

board president pleaded with Marcelinians to consider adding new schools to the town: 

―The schools, under operation of the compulsory law, are sadly overcrowded, and some 

rooms will have to house over a hundred pupils unless the board is successful in renting 

rooms somewhere else.‖ 
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Consider what this information tells us.  First and foremost, there were many 

school age children in town in 1902 who were not attending school, because the schools 

were not considered over-crowded prior to that time.   

Interestingly, again in 1905 an article containing a concise summary of the 

compulsory education law appears in the newspaper, along with the exact penalties for 

those who employed school-aged children.   

The Marceline Mirror August 25, 1905 

Concise summary of school law: 

1. every child between 8 and 14  and between 14 and 16 (when not regularly 

employed) must attend some day school at least half of the term each year 

2. no child can be excused on promise to attend; he must attend first half of 

term before being excused 

3. courts can excuse child if—the parents cannot supply proper clothing, the 

child is mentally or physically unable, no public school is within 2 ½ 

miles of home, labor is necessary to support the family, child has 

completed the common school course 

4. no child between 8 and 14 can be employed in a mine, factory, workshop 

or store unless excused from #3 

5. parental penalty is $25, prison for ten days, or both 

6. employers are fined $50 

 

By 1907, five years after the compulsory school law, Marceline‘s school board 

submitted to the public a $12,000 bond issue to build a new school because ―some rooms 

had a hundred pupils, and there was not room for all required by law to attend‖ 

(Marceline Mirror, March 15, 1907).   Where the students went who were turned away, 

was not known.  But the message the school sent the community, five years after the law 

went into effect, was that something needed to be done to comply with state mandates.  

Clearly the community took some time deciding how it would react to this law. 

But the most fascinating of all was an article that appeared in the Marceline 

Journal-Mirror September 20, 1918, a full 16 years after the compulsory school act was 

put into place.  In the article, the superintendent railed on the community: 
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The most regretful thing in the whole matter is the fact that so many young men 

and girls of the town that should be enrolled in the school are out of school, either 

working or remaining at home. The school law plainly requires all children 

between the ages of 8 and 16 to be in school three-fourths of the school year and 

yet many between these ages are out here in town and some of these are employed 

by people here in open violation to the child labor law.  This matter should at 

once be corrected and these children gotten in school. 

 

Besides providing an outlet of deciding how to comply with state and federal 

laws, the school provided for the community a hub of activity.  Several interviewees 

discussed the importance of activities the school provided for them.  Ruth discussed how 

sports and activities filled the lives of parents and community members: 

The school is the hub of recreation for the city of Marceline.  If we didn‘t have the 

school, where would people go? . . . I know as a parent that‘s what we had to talk 

about: what went on at the game, how many points you made, how much fun it 

was.  We all went together to the games, we all came home together from the 

game, and I think that maybe probably 80% of the parents are like that.  Or if it‘s 

not with sports, it‘s with their band practices or vocal music or something, but it‘s 

definitely intertwined, I mean the community couldn‘t function without the 

school, ours couldn‘t.   

 

Now, some would argue that the activity could also be defined as busyness and that 

frankly, the school overdid that.  Lucas pointed out: 

I think that our school calendar is way too overloaded.  And I think that 

sometimes that can be detrimental to our community because you have families 

that are pulled in so many different directions, particularly if they have more than 

one child in school.  They have to choose: ‗which event do I go to?‘ 

 

The school also provided the community with both a sense of pride and 

entitlement.  This idea goes hand-in with the last.  If the school was the center of activity 

in a town without many other goings-on, then the community looked to the school as a 

point of pride.  Now that entitlement might be the notion that—at least we were large 

enough that we could offer both football and basketball, unlike a neighboring community, 

or it might be that pride in knowing that we have beaten a nearby community‘s football 
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team.   It might be that our students have had academic success or have performed well at 

the state music contest.   

Despite a shaky start complying with state laws, by 1920 the school assumed that 

focus of pride and perhaps even a possible source of income.  A photo ad appeared in the 

October 27 Marceline Journal-Mirror extolling Marceline high school‘s virtues to her 

country neighbors: 

First class—fully accredited—the home of opportunity—give your daughter or 

son the same chance for development that their city cousins enjoy.  Tuition: HS 

$4.00 per month, grade school $3.00 per month (see Photo 26) 

 

 

Photo 26. Advertisement from Marceline Journal-Mirror (October 27, 1920). 

 

Margaret pointed to the pride-factor one might experience in Marceline: 

I believe the school shapes the community by instilling a sense of pride in school 

and in the town. A good example is the annual Homecoming.  The Homecoming 
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parade involves everyone from toddlers to nursing home residents.  Local bands 

compete in the parade and the school classes and community, businesses and 

organizations enter floats.  The large crowd at the Homecoming football game 

indicates that school pride and loyalty are very prominent in the Marceline 

community. 

 

The third element in which the school affected the community was by providing 

community service through its organizations.  The expectation was that if they were 

going to support the school through donations and the like, then the relationship must be 

reciprocal.  Consequently, it was expected that organizations like the FBLA and Student 

Council would host a fund raiser for a local family whose house burned down or sponsor 

a food drive for the Welfare Council‘s Food Pantry.  Ruth offered a further example of 

this level of community service: 

In the same way, I think the school gives a lot back to the community, because 

they, I mean we, they have all these service projects, you know, that they go out, 

just like for the, they had 4700 pounds of food for the food pantry, which I helped 

unload, and sort, and give away, you know, that was a project that the kids really 

got involved in, and the teachers, I mean they do the same thing. 

 

Lastly, one must consider that the school was among the town‘s largest 

employers.  While this simple matter of economics seemed rather insignificant, Sean 

pointed out its importance: 

That‘s definitely, that‘s something too [that the school is the second largest 

employer in town after Walsworth Publishing].  I mean we couldn‘t survive 

without the Moore Company and without Walsworth. You know, the school 

wouldn‘t be able to function, but maybe the community wouldn‘t be able to 

function without the school either. 

 

So What—Linking the Community and School 

From the outset, as I looked at how community affects the school, it is only fair to 

point out that the school—any school—was largely constrained by mandates handed 

down at both state and federal levels.  For that reason, Marceline school district viewed 
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itself as slightly set apart from its community. That gesellschaft-like quality, a society-

driven approach to education does more than we care to admit in driving local control out 

of the school.  Look at the aforementioned state mandatory attendance law as an example.  

Although the community fought it, law mandated how the community would interact 

with its school—eventually and by force. 

Lucas honed in on this law-driven view of education with almost a sense of 

futility: 

Other than just the families living in the culture and sending the kids to school, I 

don‘t think the community at large really has a lot of impact as far as policy, 

decisions, those kinds of things.  There are so many different things that are 

mandated at the state or federal level that the school has to comply with and they 

can‘t change; they have no authority to do that. 

 

 Having said that, the cultural backdrop the community provided for the school 

cannot be underestimated.  A recent governmental study in Great Britain under the 

direction of Pensions Minister Mike O‘Brien (2008) established what was  no-nonsense, 

common knowledge: that cultural norms and values are passed down from generation to 

generation (http://www.dwp.gov.uk/docs/the-generation-factor.pdf)   

 Knowing that helped put a face on the expectations and norms a community set 

up for all governmental entities, including its schools.  As discussed above in this 

dissertation, the first residents of Marceline—the rough and ready coalminers and 

railroaders—established a tendency to behave certain ways, or expect certain standards in 

the community.   

 Some will argue that the coal mines have been closed for nearly 80 years and the 

railroad as the employer in town had been gone since the 1980s.  And, they are right.  

Most certainly there were families in town who have not ever experienced Marceline as a 
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coalmining town and/or a railroading town.  But as long as 80 years seems to one person, 

80 years was no more than one generation removed from the average adult and 30 years 

was not even that.   

It may well be that in another generation or two a new or different set of norms 

will be in place.  For now, those forces cannot be discounted just because they happened 

a generation ago.   

Duncan expounded upon his theory regarding the culture of the community and 

the school: 

Marceline was not founded as an agricultural center.  It was founded for 

railroading and for coal mining, and I think the direction of the community went 

and conversely the way the school goes, is based on the values of those kind of 

people, which is a little different in some respects.  I won‘t say they don‘t have 

values, but the values of the rural [agricultural] Missourian was more one of 

cooperation and sharing and you know the church dinners together and all that.  

The railroader-coalminer mentality was more one of you just grit your teeth, and 

bear down, and you get it done. . . . The kids that come to school with those kind 

of values come here being told:  get your butt over there and work, do your work, 

keep your mouth shut, and then you‘ll get a job when you get out of here.   

 

If that is the case, how was this attitude passed down from the original coal 

miners and railroaders in the community? 

This attitude described by Duncan was reflected in Marceline‘s early history for 

certain.  According to newspaper articles and yearbooks alike, the town‘s graduation rate 

was extremely low.  Marceline rushed to establish an elementary school and had one in 

place ready for the fall after incorporation of the town in the spring of 1888.  A high 

school program was not as forthcoming.  It was not until 1895 that a two-year high 

school program was put in place, and the first four-year graduation did not happen until 

1899, 11 years after the school had been established.  Marceline graduated 3 students that 

year (Marceline Mirror, March 31). 



189 

 

By 1919 Marceline was set to graduate 19 students—13 females and 6 males.  But 

according to the class history recorded in the yearbook, the class‘s attrition rate was such 

that the class lost 29 or more students every year.  Students left the high school program 

to join the railroad, seek other employment, or to marry (Pep Yearbook, 1919). 

Although Darrell and Zachary both graduated from high school, even as recently 

as the 1950s the two discussed working on the railroad during their summer months that 

could have extended into the school year had they wished.  Darrell explained that he had 

taken some college classes at the University of Missouri, but that the allure of the railroad 

and making an income was just too strong: 

I went to the University, I had a scholarship at the University and I went down 

there one year and didn‘t like it. And so then I went to Kirksville, and I went . . . 

and I went 2-1/2 years up there and then I‘d hire out on the railroad before and 

anyway it just worked out that every year I got working more and so that, I had to 

make the choice whether to stay with the railroad or go back to college . . . and I 

elected to go with the railroad.   

 

Given the history of education in Marceline as discussed, one can see that the 

compulsory school issue was dual-edged.  It was both a school-community issue and a 

community-school issue.  On the one hand, state law mandated school attendance: the 

school and school laws shaped the community‘s perception of school.  However, the 

community decided how they would react to that state-down mandate.  They fought it for 

18 years.  And what was more, they might still fight it by looking to the school for other 

activities and not for academics.   

It should not be a surprise that Marceline‘s early educators sought attention for 

academic pursuits.  In the April 18, 1902 Marceline Mirror the school implored residents 

to attend graduation: 
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Much depends on the encouragement given the schools of a town or community, 

and all loyal citizens should attend these exercises . . . If these gatherings are 

largely attended and the people evince the interest in these matters which they 

should and do have, there will be less dropping out before the course is complete 

on the part of the pupils. 

 

And later that same year, August 27, the superintendent extolled the virtues of academics 

to what must have been an unconvinced public: 

To most parents, this advice [to send kids to school] is unnecessary; but it is a 

deplorable fact that there are some in every community who are careless and 

indifferent about their children. . . . Think of the vile unfruitful paths that are ever 

enticing to the idle and illiterate child. 

 

Many participants reflected that there was not much value placed on academics.  

That is not to say there were not any community members who value academics; some 

most certainly did, but most interviewees saw the emphasis elsewhere.  It is neither right 

nor wrong; it is simply the way it is. A telling moment came in looking through the 

transcribed interviews.  Only three interviewees mentioned academics. And all three 

mentioned it only to say they did not think it was a priority in the community. 

Eric, who is not native to Marceline, offered this reflection: 

I think values of the majority of the people tend to be reflected in the school 

district, in particular sports and in particular football.  That‘s so much of school to 

the community is about football, or is about sports.  And you know I don‘t think 

that‘s the best way to have it.  I‘d much rather see an academic kind of a focus. 

 

Stephen agreed: 

As far as the school, if the school is big in sports, pushes sports so I guess if that‘s 

what the community wants, there‘s kind of a good marriage there between them.  

I really don‘t know how important our community as a whole thinks education is.   

 

 Frank lamented, ―I wish they would have more support for the academics and . . . 

I like sports but I‘m not big in it.‖ 
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The dispensation of values was at the core of how a community influenced the 

school.  I have discussed this by examining the importance of education and academics.  

But also at the forefront were the principles Marcelinians hold dear.  Samuel reflected: 

Marceline has gone through good times and bad times, but it‘s always a small 

town, like pretty much every small town, it has its own values and I think those 

values—make a good climate for a school.  So, I think that‘s what I like about 

Marceline is that it‘s just a typical small town.  

 [Those values include] . . . a solid work ethic.  You know, whether you‘d 

call it a religious presence or whether you just take a broader view and just call it 

a sense of ethics or right-and-wrong, I think that it‘s prevalent.  And I know we‘re 

not talking every person, every family, every student but I think you just have a 

higher percentage of the community that kind of live those values. 

 

Carl, too, reflected: 

[I]n crisis situations, everybody rallies and comes together to help. 

 

 At the end of the day, when I repeated the overarching question: does one 

rural Missouri school‘s community influence the school, and conversely, does this school 

shape the community?  The answer was simply and unequivocally, yes.  Beyond the basic 

premise that one would not exist without the other, the influence of the town‘s heritage 

and mutual history was undeniable.  Marceline, the school, decided how it would react to 

state-driven educational mandates because of the community.  The school shaped the 

community by offering a means of achieving gesellschaft (society) through gemeinschaft 

(community).   

Margaret summed it up with her heartfelt declaration: ―It‘s my home; it‘s my life.  

I think it‘s the greatest little town and school in the whole world!‖   

Conclusions—Practice and Future Research 

Recommendations for Practice. What does it all mean and where does one go 

from here?  From the outset I wanted to say that both the school and the community have 
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their successes.  Marceline felt connected to its school.  The school offered more than just 

―something to do,‖ it offered some place to belong and something in which to puff out 

the chest and say, ―That is our school.‖   

Having said that, the community really wanted to support what was going on 

inside the building.  And there were missed opportunities to reach out to support the 

community, especially at the secondary facility and especially the elderly in the 

community.  Right or wrong, the perception of family-centeredness was missing.  One 

example: Veterans Day passed every year without recognition from the school despite the 

fact there were two large and active veterans organizations in town.   

How often did the students go to local businesses to collect money for various 

funds—after prom, yearbook advertisements, and sports programs?  In turn, did the 

school volunteer to help local businesses?  One local business woman lamented that the 

only time students breezed through her business doors was to collect money, not ever to 

spend it or help her out.  

The school needed to look for ways to get students to support the community in a 

meaningful way—volunteerism or perhaps a well-organized and supervised work-study 

intern program. 

Additionally, this research showed a perception that the school was not 

communicating effectively.  Yes, the majority of the time the school‘s target audience 

was the parents or guardians of the current student population, but recognizing that the 

population of this town was made up of far more people who do not have children in 

school than those who do, the school would be well-served to find a way to communicate 

with them to encourage their further support. 
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This last point may seem counter to everything spelled out above.  All lasting and 

meaningful relationships are two-way. Inviting the community to volunteer in the schools 

will accomplish several things.  First, it increases the comfort-level patrons of the district 

feel when in the buildings.  They feel like part of the system, not outside the system.  

Second, it creates a gemeinschaft relationship and transparency. 

 Recommendations for Future Research. Is Marceline an anomaly? Perhaps.  

But there would be one good, albeit not easy way to find out.  Another case study 

examining a rural community, especially one established by the railroad and/or coal 

mining using the same protocol would help to see if the findings determined here hold for 

other communities as well. 

 Another recommendation for additional study would include conducting this same 

study again in ten years in Marceline to measure the effect of the current ongoing lawsuit.  

It would also be of interest to see if the generational mindset has changed from 

railroading and coal mining.  It would be of interest to actually measure and study the 

transient population. 
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National Center for Educational Statistics Urban-centric Locale Categories 

Locale Definition 

City 

Large Territory inside an urbanized area and inside a principal city with population 

of 250,000 or more 

Midsize Territory inside an urbanized area and inside a principal city with population 

less than 250,000 and greater than or equal to 100,000 

Small Territory inside an urbanized area and inside a principal city with population 

less than 100,000 

Suburb 

Large Territory outside a principal city and inside an urbanized area with population 

of 250,000 or more 

Midsize Territory outside a principal city and inside an urbanized area with population 

less than 250,000 and greater than or equal to 100,000 

Small Territory outside a principal city and inside an urbanized area with population 

less than 100,000 

Town 

Fringe Territory inside an urban cluster that is less than or equal to 10 miles from an 

urbanized area 

Distant Territory inside an urban cluster that is more than 10 miles and less than or 

equal to 35 miles from an urbanized area 

Remote Territory inside an urban cluster that is more than 35 miles from an urbanized 

area 
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Locale Definition 

Rural 

Fringe Census-defined rural territory that is less than or equal to 5 miles from an 

urbanized area, as well as rural territory that is less than or equal to 2.5 miles 

from an urban cluster 

Distant Census-defined rural territory that is more than 5 miles but less than or equal 

to 25 miles from an urbanized area, as well as rural territory that is more than 

2.5 miles but less than or equal to 10 miles from an urban cluster 

Remote Census-defined rural territory that is more than 25 miles from an urbanized 

area and is also more than 10 miles from an urban cluster 

 

 

released in 2006 Available at http://nces.ed.gov/surveys/ruraled 
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Bolman and Deal‘s Framework for Analyzing Organization Behavior 

 

 Structural  Human 

Resources  

Political  Symbolic  

Central 

Concepts  

Rules, roles, 

goals, policies, 

technology, 

environment  

Needs, skills, 

relationships  

Power, conflict, 

competition, 

organizational 

politics  

Culture, meaning, 

metaphor, ritual, 

ceremony, 

stories, heroes  

Image of 

Leadership  

Social 

architecture  

Empowerment  Advocacy  Inspiration  

Basic 

Leadership 

Challenge  

Attune structure 

to task, 

technology, 

environment  

Align org and 

human needs  

Develop an agenda 

and power base  

Create faith, 

beauty, meaning  

Source: Bolman (1997, p. 15) 
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Foci of Partnership Activities 

 

Activity Focus Sample Activity 

Student-centered Student awards, student incentives, scholarships, student trips, 

tutors, mentors, job shadowing, and other services and products 

for students 

Family-centered Parent workshops, family fun nights, GED and other adult 

education classes, parent incentives and rewards, counseling, and 

other forms of assistance 

School-centered Equipment and materials, beautification and repair, teacher 

incentives and awards, funds for school events and programs 

office, and classroom assistance 

Community-centered Community beautification, student exhibits and performances, 

charity, and other outreach 

 

Source: Sanders (2006, p. 4) 

 

 

 

 



210 

 

 

 

 

Appendix D 

 

Standards for Family-School Partnerships 
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Six National Standards for Family-School Partnerships 

 

Additional scoring guides are available at: www.pta.org/Documents/National_ 

Standards_Implementation_Guide_2009.pdf 

 

Standard 1—Welcoming All Families into the School Community 

Families are active participants in the life of the school, and feel welcomed, 

valued, and connected to each other, to school staff, and to what students are 

learning and doing in class. 

Standard 2—Communicating Effectively 

Families and school staff engage in regular, two-way, meaningful communication 

about student learning. 

Standard 3—Supporting Student Success 

Families and school staff continuously collaborate to support students‘ learning 

and healthy development both at home and at school, and have regular 

opportunities to strengthen their knowledge and skills to do so effectively. 

Standard 4—Speaking Up for Every Child 

Families are empowered to be advocates for their own and other children, to 

ensure that students are treated fairly and have access to learning opportunities 

that will support their success. 

Standard 5—Sharing Power 

Families and school staff are equal partners in decisions that affect children and 

families and together inform, influence, and create policies, practices, and 

programs. 

Standard 6—Collaborating with Community 

Families and school staff collaborate with community members to connect 

students, families, and staff to expanded learning opportunities, community 

services, and civic participation. 

 

Source: Epstein et al. (2009, pp. 58-59).  
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Tier-One Interview Questions 
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Tier-One Interview Questions 

 

Name:                      (names will be changed) 

Age: 

Gender: 

Position/Title: 

Number of years in this position: 

Education: 

 

1. Do you believe the Marceline community influences the Marceline R-V School, and 

conversely, does the school shape the community? 

2. If so, how?  If not, why not? 

3. What can you tell me about the events that shaped the history of Marceline Schools? 

4. What can you tell me about the events that shaped the history of the township of 

Marceline? 

5. What do you believe are the greatest strengths of our school and community? 

6. What do you believe are the greatest weaknesses of our school and community?  How 

would you resolve them? 

7. Who are the community and school members who shape (or shaped) the culture? 

8. How did s/he help to form the community and/or school?  

9. Please share any other information that you think might be helpful to someone 

studying our school-community relationship. 

10. Would you identify other school or community members who might be 

knowledgeable about either the Marceline Township or Marceline R-V Schools?  
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Tier-Two Interview Questions 
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Tier-Two Interview Questions 

 

Name:                      (names will be changed) 

Age: 

Gender: 

Position/Title: 

Number of years in this position: 

Education: 

 

1. Do you believe the Marceline community influences the Marceline R-V School, and 

conversely, does the school shape the community? 

2. If so, how?  If not, why not? 

3. What can you tell me about the events that shaped the history of Marceline Schools? 

4. What can you tell me about the events that shaped the history of the township of 

Marceline? 

5. What do you believe are the greatest strengths of our school and community? 

6. What do you believe are the greatest weaknesses of our school and community?  How 

would you resolve them? 

7. Who are the community and school members who shape (or shaped) the culture? 

8. How did s/he help to form the community and/or school?  

9. Please share any other information that you think might be helpful to someone 

studying our school-community relationship. 
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Dear Participant, 

 

As a doctoral student at the University of Nebraska in the Department of Education 

Administration, I am completing my dissertation in school-community relationships. 

 

Because of your role as a school and/or community leader, I am asking you to aid me in 

this process.  Your insight would be invaluable to me as I complete this work. 

 

Your participation in this study is completely voluntary.  You have the right to withdraw 

at any point in the study without any adversity from either the University of Nebraska or 

the researcher.  Your anonymity will be maintained. 

 

If you have any questions about the nature of this project, you may contact Melia 

Franklin at 660-376-3457 or Dr. Donald Uerling at 402-472-3726.  Furthermore, if you 

have any questions regarding your rights as a participant, you may contact the University 

of Nebraska-Lincoln Institutional Review Board at 402-472-6965. 

 

Attached is an Informed Consent Form that fully explains the research process and your 

rights as a participant.  I will need you to sign the consent form if you agree to help with 

this research study. 

 

I will call you in the next week in order to set a time, date and location of the interview.  

Thank you so much for your time and assistance. 

 

Sincerely, 

 

Melia Franklin 

Research Investigator 

 

Dr. Don Uerling 

Supervising Professor 



218 

 

 

 

 

Appendix H 

 

Letter of Informed Consent 
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IRB#     (20100911104 EX) 

Identification of Project: 

School and Community, Community and School: A Case Study of a Rural Missouri 

Setting 

Purpose of the Research: 

The purpose of this research project will be to explore the relationship between the rural 

Marceline R-V School District (a K-12 school system) and its community Marceline, 

Missouri. You must be 19 years of age or older to participate.  You are invited to 

participate in this study because you have been identified as a school or community 

leader.  

 

Procedures: 

Participation in this study will require approximately 60 minutes of your time.  This 

interview will be audio taped with your permission.  The questions asked are enclosed 

with this cover letter.  Should I need clarification on any information, I may call for a 

short follow-up interview. 

 

Risks and/or Discomforts: 

There are no known risks or discomforts associated with this research. In the event of 

problems resulting from participation in the study, psychological treatment is available on 

a sliding fee scale at the UNL Psychological Consultation Center, telephone (402) 472-

2351.  

 

Benefits: 

There are no direct benefits to participation. 

 

Confidentiality:  

Any information obtained during this study which could identify you will be kept strictly 

confidential. The information will be stored in a in the investigator‘s office and will only 

be seen by the investigator(s) during the study. The information obtained in this study 

may be published in educational journals or presented at scientific meetings but the data 

will be reported maintaining your confidentiality. The audiotapes will be erased after 

transcription. 

 

Compensation: 

There will be no compensation for participating in this research. 

 

Opportunity to Ask Questions: 

You may ask any questions concerning this research and have those questions answered 

before agreeing to participate in or during the study. Or you may call the investigator at 

any time, office phone, (660) 376-2411, or after hours (660) 376-3457. Please contact the 

investigator: 
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 if you want to voice concerns or complaints about the research 

 in the event of a research related injury. 

Please contact the University of Nebraska-Lincoln Institutional Review Board at (402) 

472-6965 for the following reasons: 

 you wish to talk to someone other than the research staff to obtain answers to 

questions about your rights as a research participant 

 to voice concerns or complaints about the research 

 to provide input concerning the research process 

 in the event the study staff could not be reached, 

 

 

Freedom to Withdraw: 

Participation in this study is voluntary. You can refuse to participate or withdraw at any 

time without harming your relationship with the researchers or the University of 

Nebraska-Lincoln, or in any other way receive a penalty or loss of benefits to which you 

are otherwise entitled. 

 

Consent, Right to Receive a Copy: 
You are voluntarily making a decision whether or not to participate in this research study. 

Your signature certifies that you have decided to participate having read and understood 

the information presented. You will be given a copy of this consent form to keep. 

 

 

___________ Check if you agree to be audiotaped during the interview. 

 

 

Signature of Participant: 

 

___________________________________        Signature of Research Participant 

 

___________________________________       Date 

 

 

Name and Phone number of investigator(s) 

 Melia Franklin, Principal Investigator   Office: (660) 376-

3457 

 Donald Uerling, JD, PhD, Secondary Investigator  Office: (402) 472-

0970 

 

 ______________________________________________________________ 
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External Audit Attestation 

By Jenny M. Powell Ed. D 

 

Melia Franklin requested that I complete an educational audit of her case study 

entitled: School and Community, Community and School: A Case Study of Rural 

Missouri Setting.  This audit was conducted between February 25th and April 5th, 2011.  

The purpose of the audit was to determine whether the researcher left a clear audit trail.  

In leaving a clear audit trail, the researcher must delineate a path that others could follow 

easily. The audit also attempts to determine whether the study is trustworthy. 

 

 According to Merriam in her book Qualitative Research, the audit trail describes, 

―in detail how data were collected, how categories were derived, and how decisions were 

made throughout the inquiry‖ (2009, p.223). Merriam also discusses the fact that the 

audit trail can be used to ensure ―consistency and dependability‖ in the data.  It is the 

auditor‘s job, ―to authenticate the findings of the researchers by following the trail of the 

researcher‖ (2009, p.222).  Creswell in his book Educational Research suggests that the 

auditor answer several questions including the following:  Are the findings grounded in 

the data, are the themes appropriate, can inquiry decisions and methodological shifts be 

justified, and are inferences logical (2002, p.281)?  

 

To meet the outlined purpose of this audit, numerous materials were reviewed.  

The following materials were submitted for the audit: 

  

1) Seven CD‘s with the following titles: ―Coding for Findings, IRB Materials, 

Interviews transcribed, Tier 1 Interviews, Father Jerry Tier 1, Tier II Interviews, 

Documents and Artifacts Notes.‖   

 1a) Coding for Findings—This disc contained 20 titles with coding for each  

 standard area. 

 1b) IRB Materials—This disc contained a copy of the consent form, IRB request, 

 IRB revision, participant descriptions, phone script, and UNL letterhead. 

 1c) Interviews Transcribed—This disc contained 26 transcribed interviews of the  

 participants arranged in alphabetical order. 

 1d) Tier 1 Interviews—This disc contained 17 audio taped interviews. 

 1e) Father Jerry Tier 1—This disc contained one audio taped interview. 

 1f) Tier II Interviews—This disc contained 8 audio taped interviews. 

 1g) Documents and Artifacts Notes—This disc contained 17 different title of  

 research notes such as summaries of newspaper articles and information from  

 school newspapers. 

 

2) A file drawer with seven hanging files.  These files had the following labels: 

―Proposal drafts-notes-ppt, School History Research, Community History 

Research, Signed Consent, Methodology/Findings, Coding for Findings, 

Interviews with Initial Coding.‖ 

   2a) Proposal-drafts-notes-ppt—This file contained two powerpoints of the   

 researcher‘s proposal, a copy of the dissertation proposal dated November, 2009, 
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 this proposal was 25 pages in length, five e-mails between Dr. Uerling and the   

 researcher, multiple copies of a Research Paper Proposal dated Fall 2004, three 

 additional copies of proposals dated September 2009, January 2010, and on 

 undated copy. Also in this first file, the researcher included a 2010-2011 calendar 

 with extensive notes.  

 2b) School History-Research—This file contained a handwritten outline entitled  

 ―Rural School in MO,‖ 14 pages of pictures and articles about Marceline, 11 

 pages of handwritten notes including a timeline, an informational brochure about  

 Marceline High School and a manila file folder with multiple historical pictures 

 and articles. 

 2c) Community-History Research—This file contained four articles, 11 pages of 

 handwritten notes, and a flyer for Toonfest.  

 2d) Signed Consent—Three pages of handwritten notes with dates and times, 

 sample letters, and 24 consent forms were included in this file. 

 2e) Methodology/Findings—This file contained 5 pages of handwritten notes,  

 five pages from the methodology section of the dissertation, and three pages of  

 the appendix. 

 2f) Coding for Findings—This file contained 23 pages of computer generated  

 data, the first page was titled ―Node Summary School and Community‖ and dated 

 1/12/2011, four pages of notes with initials and tallies, and one page of  

 handwritten notes. 

 2g) Interviews with Initial Coding—24 Interviews with coding and 11 pages of  

 handwritten notes were included in this file. 

 

3) A copy of the dissertation draft dated May 2010.  This draft was 226 pages in 

length including appendices. 

 

The audit consisted of the following steps: 

 

1) I reviewed all materials that were submitted for the audit. 

 

2) I read the entire dissertation proposal.  I paid particular attention to the 

introduction, research questions, data collection and analysis procedures, and the 

interview protocol.  I wrote down key steps that were listed in the proposal and 

later compared them to what the researcher actually did in the completed study.   

 

3) I examined the transcripts, and color-coded comments and themes in the margins 

of the transcripts.  

 

4) I opened and reviewed each of the discs that were submitted for the audit. 

 

5) I read the entire dissertation draft. 
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Summary of the audit findings: 

 

 In the book Qualitative Research Design, Maxwell outlines a checklist of validity 

tests for qualitative studies.  This checklist includes the following: intensive, long-term 

involvement, ―rich‖ data, and triangulation (p.112).  The researcher in this study 

examined the community and the school over a period of time. She used a variety of data 

points including newspaper articles, old school reports, as well as interviews. The 

researcher also provided a revealing and detailed picture of the town and the school in her 

narrative.     

 

Therefore, after careful examination of both the process and product of this 

researcher‘s work, I believe that this study is trustworthy.  This was determined based on 

the fact that the research procedure was sound and the findings were clearly grounded in 

the data.  The research questions remained consistent from the proposal to the dissertation 

draft.  The purpose also remained the same from the proposal to the final dissertation 

draft.  The study clearly followed the outline in the proposal.  The unit of analysis 

(community members) also remained consistent. 

 

 This study‘s research plan was well defined in the proposal as well as the 

materials that were submitted for this audit. It is my belief that this research would be 

easily duplicated.   

 

 The researcher was much more specific in her final dissertation draft regarding 

how she analyzed the qualitative data.  Indeed, the researcher goes into great detail about 

how she coded the information and gave examples regarding how this coding was 

determined. This would make it easy for another researcher to duplicate this particular 

part of the study. 

 

 The researcher‘s procedures were documented in detail, and the materials 

submitted for the audit clearly supported the procedures she outlined in her proposal and 

dissertation. The final draft is much more detailed about how she arrived at her 

conclusions, but this is common in qualitative research as the researcher becomes 

immersed in the data.  

 

In conclusion, I believe the information provided to me by the researcher, as well 

as the descriptions in the dissertation draft, allow for an easy to follow audit trail.  The 

study contains a high level of trustworthiness, and the researcher has clearly outlined how 

she determined her conclusions.  The information that was given was organized and well 

planned out by the researcher. She obviously spent a great deal of time contemplating her 

research and following specific steps.  Her decision to use a case study approach was 

very appropriate given the topic and the type of information that the researcher was 

interested in discovering. The paper itself was well written.  Based on all of the above 

reasons, I believe other researchers could follow this clear audit trail.   

 

Attested to by Jenny Powell this April 5
th

, 2011. 

Jenny Powell, Ed.D, Principal, Nebraska City Middle School 


