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Appendix A 

Script Used to Describe the Study in Class 

 

Read the following instructions to students in the class prior to handing out the 
Informed Consent Letters. If there are any questions about the nature of this study, 
please refer them to me by email (kperry5@gmail.com) or phone (308-241-0099).  

Kyle 

 

Thank you for a few minutes of your time. As a student in EDPS 362/457, you are being 
asked to take part in a study about writing. Your involvement is voluntary and the 
study follows the guidelines of the Office of Research Responsibility at the University of 
Nebraska—Lincoln. This study is not a requirement of this course and should you 
refuse to participate, your grade will not be penalized. 

With full participation in this study you can receive two credit hours towards the 
research requirement of this course, as outlined in the syllabus. Full participation 
includes completing both surveys—one at the beginning of the semester and one at the 
end of the semester. Partial credit for incomplete participation is unavailable.  

The letter I am about to hand out explains, in greater detail, the nature of this study, 
the commitment of your involvement, and resources to answer any questions that 
should arise. To receive credit for your involvement, you must complete both surveys—
one at the beginning and one at the end of the semester. Please read the Informed 
Consent Letter that I am handing out. Should you choose to be a part of this study, 
please sign your name at the bottom and hand it back to me. I will then provide you a 
copy of the letter for your records. 
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Appendix B 

Recruitment Letter 

 

114 Teachers College Hall / P.O. Box 880345 / Lincoln, NE 68588-0345 

 

 

 
 

 
 

 

 

Hello EDPS 362/457 Student,  
 
My name is Kyle Perry and I am a graduate student in Educational Psychology. I am currently in the phase 
of collecting data to complete a masters thesis an d I request your assistance in my data collection. My 
research is focused on undergraduate students’ writing beliefs and the influence of knowledge on those 
beliefs. I hope that my research will be beneficial to those that teach and evaluate writing, as we ll as people 
seeking to become better writers.  
 
Your involvement in this study consists of two online surveys, one at the beginning and one at the end of the 
semester. In addition to the survey s, relevant coursework will be included in the data. There is a n Informed 
Consent letter  available in class  that outlines the specifics of your involvement, should you choose to 
participate. Full participation in this research project can count towards the research credit hours 
requirement outside of class, as stated in the course syllabus. You will receive two research credit hours for 
full participation; which means you must complete both surveys. Any form of partial credit for incomplete 
participation is not available.  This study is not a requirement  of EDPS 362/457 and refusing to participate 
will not penalize your grade.  
 
If you choose to participate, please read and sign the Informed Consent form provided in class and provide 
your email address. I hope that you will consider involving yourself in this study.  I believe that teachers, 
students, writers, policy -makers, and writers all stand to gain from the findings of this study. Thank you for 
your time. 
 
Best, 
Kyle Perry 

COLLEGE OF EDUCAT ION AND HUMAN SCIENCES  

Educat ional  Psychology 
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Appendix C 

Informed Consent Form 

IRB# 20110211361 
 
Identification of Project: Effects of Prior Knowledge on Implicit Beliefs About 
Writing 
 
Purpose of the Research: This is a research project that will investigate the role 
that prior knowledge plays in beliefs about writing. The research project will 
conclude by August 1, 2011. You were selected for this study because you are a 
student in either Educational Psychology 362 or 457. You must be 19 years of age or 
older to participate. 
 
Procedures: Participation in this study will take approximately 45 to 60 minutes of 
your time outside of regular class for each session, once at the beginning of the 
semester and once at the end. This study is not considered part of EDPS 362 or EDPS 
457. First, you will complete an online survey outside of class at the beginning of the 
semester. This survey includes items that sample aspects of writing, as well as your 
experiences with writing. At the end of the semester, you will complete a similar 
final online survey outside of class. By consenting to the procedures of this study 
you agree to release your course grades, attendance, and “Philosophy of Learning 
and Teaching” paper for this course (EDPS 362 or EDPS 457) to the investigators of 
this study. The results of the survey will be correlated with demographic 
information and course data. Therefore, we ask for your permission to use the 
information for these purposes. If you choose to consent to this survey, you will be 
contacted via email. 
 
Risks and/or Discomforts: There are no known risks or discomforts associated 
with participating in this research. 
 
Benefits: There are no direct benefits from participating in this study. The results of 
this study will inform teachers, students, teacher educators, educational 
psychologists, cognitive psychologists, psychology and educational researchers, and 
others interested in improving students’ writing abilities. Results of this study will 
improve the understanding of cognitive components of the writing process so those 
that instruct and provide feedback for writing can be more effective. Finally, writers 
wanting to improve writing ability can do so with a better understanding of 
cognitive aspects of writing. 
 
Confidentiality: Any information obtained during this study that would identify any 
individual will be kept strictly confidential. Online survey data will be encrypted, 
accessible only to registered investigators for this study. Course data such as grades, 
attendance, and writing samples will have all identifiable information removed. 
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Research data will be kept for five years. The findings of this study will be 
published in the principal investigator’s master’s thesis and potential academic 
journals, popular press, and/or conferences. Any and all findings will be reported as 
aggregated data with no individual identifying information about participants in the 
study. Contact information collected for the purposes of this study will only be used 
for survey dissemination. 
 
Compensation: This is a department- and IRB-approved study and participants 
who complete all portions of this study can receive two credit hours counting 
towards the research credit hour requirement for the course (EDPS 362 or EDPS 
457). This survey is not a requirement of EDPS 362 or EDPS 457 and your grade will 
not be penalized for refusing to participate. 
 
Opportunity to Ask Questions: You have the right to ask questions about the study 
at any point and to have those questions answered before or during the study. 
Please contact the principal investigator Kyle Perry by phone (308-241-0099) or 
email (kperry5@gmail.com) with any questions, concerns, or complaints. 
Occasionally study participants have questions or concerns about their rights and 
prefer not to ask the investigators. In that case, you should call the University of 
Nebraska-Lincoln Institutional Review Board at 402-472-6965. 
 
Freedom to Withdraw: Participation in this study is voluntary. You can refuse to 
participate or withdraw at any time without harming your relationship with the 
researchers or the University of Nebraska-Lincoln, or in any other way receive a 
penalty or loss of benefits to which you are otherwise entitled. 
 
Consent, Right to Receive a Copy: You are voluntarily making a decision whether 
or not to participate in this research study. Your signature certifies that you have 
decided to participate having read and understood the information presented. You 
will be given a copy of this consent form to keep. 
 
Signature of Participant: 
 
 
______________________________________    ___________________________ 
Signature of Research Participant   Date 
 
Kyle R. Perry, Principal Investigator Phone: (308) 241-0099 
Douglas F. Kauffman, Ph.D., Secondary Investigator Phone: (402) 472-1667 
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Appendix D 

Pre- and Post- Survey (Writing Habits and Beliefs Scale) 

Welcome 

As a student in either EDPS 362 or EDPS 457, this semester you will cover various 
aspects of learning and motivation theory so that it may inform best teaching 
practices. From the content of this course, you are expected to write a “Philosophy 
of Learning and Teaching” paper due at the end of the semester. 
  
The following survey will sample your views on writing the “Philosophy of Learning 
and Teaching” paper for this course (EDPS 362 or EDPS 457). The intent of this 
survey is to better understanding students’ task-specific views of writing. Answer 
each question with your own opinion—there are no right or wrong answers. Unless 
otherwise stated, consider all of the statements and questions in reference to the 
“Philosophy of Learning and Teaching” paper to be completed at the end of this 
semester. 
 
Please indicate the course in which you are enrolled. 

1 – EDPS 362 
2 – EDPS 457 

Please type your individual "Participant ID" below. 

 _______________________ 

 

Beliefs About Writing 

People have different beliefs about writing. Please read the following statements 
and select the response that best describes how much you disagree or agree with 
each statement. Each statement refers to the “Philosophy of Learning and Teaching” 
assignment for this course. There are no correct answers. 
 
1 – Strongly Disagree | 2 – Disagree | 3 – Neither Agree Nor Disagree | 4 – Agree | 5 – Strongly Agree 

 

1.  I will try to express my feelings in this paper. 

2.  The main purpose of this assignment is to give other people information. 

3.  It is important to develop my own writing style for this assignment. 

4. My goal in writing this paper is to tell what experts think about the topic. 
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5. I will try to state the facts when I complete this assignment. 

6. A good written product for this assignment will require many revisions. 

7. I will go back over my writing to improve it. 

8. I think writing this paper will be an uncomplicated activity. 

9. For me, writing this paper will involve a lot of emotion. 

10. I see writing this paper as a complex process. 

11. The key to successfully writing this paper is telling what experts think. 

12. The main purpose of writing this paper is getting information across to readers. 

13. The process of writing this paper will be a satisfying one. 

14. For this paper, good writers report information directly from their sources. 

15. The process of writing this paper will be exciting. 

16. Revising will help me clarify my ideas while writing this paper. 

17. Writing this paper will help make my own ideas clearer. 

18. One of my writing goals it to make as few changes as possible. 

19. Using many quotations will make this paper convincing. 

20. For me, writing this paper is a straightforward process. 

 

Feelings About Writing 

People have different attitudes towards writing. Please read the following and select 
the response that best describes your initial feelings towards the “Philosophy of 
Learning and Teaching” paper. 
 
1 – Strongly Disagree | 2 – Disagree | 3 – Neither Agree nor Disagree | 4 – Agree | 5 – Strongly Agree 

 

1. I will enjoy writing this paper. 

2. I will not like writing this paper. 

3. Writing this paper will be fun. 

4. I get a bad feeling about writing this paper. 
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Beliefs About Intelligence 

People have different beliefs about intelligence. Please read the following 
statements and select the number 1-6 that best describes how much you disagree or 
agree with each statement. There are no correct answers. 
 

Strongly Disagree      Strongly Agree 

1  2  3  4  5  6 

 

1. You have a certain amount of intelligence and you can’t do much to change it. 

2. Your intelligence is something about you that you can’t change very much. 

3. You can learn new things, but you can’t really change your basic intelligence. 

 

Effective Learning 

The focus of this course (EDPS 362 or EDPS 457) is intended to help you become a 
better teacher. Over this semester you will further your current understanding of 
how students learn. Answer the next question in paragraph form to the best of your 
ability. 

How do teachers help students learn most effectively? 

 

Background 

Please answer the following questions to help us get a better understanding of who 
you are and learn about your experiences with writing, as well as learning and 
motivation theory. 

 

1. What is/are your major(s)? 

2. What is your minor? (if applicable) 

3. What is your gender? 

 __  Male 

 __  Female 
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4. Is English your primary language? 

 __  Yes 

 __  No 

5. What is your ethnicity? 

 __  African American 

 __  Asian/Pacific Islander 

 __  Caucasian 

 __  Latina/Latino 

 __  Native American 

 __  Other 

6. The grades on my writing assignments in all of my classes are typically… 

 __  A 

 __  B 

 __  C 

 __  D 

 __  F 

7. How many college-level courses have you taken with a writing focus? (e.g. ENGL 
150) 

8. How many college-level courses have you taken with a psychology focus? (e.g. 
PSYC 181) 

9. How many college-level courses have you taken with an education focus? (e.g. 
CEHS 200) 
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Appendix E 

Writing Beliefs Inventory Revised Statements 

 
The original statements are from the “Beliefs About Writing” section of the Writing 
Habits and Beliefs Scale (Bruning et al., 2011). The revised statements reflect 
changes to make them task-specific to the “Philosophy of Learning” paper in EDPS 
362 and EDPS 457. 

--------------------------------- 
 
Original:  I try to express my feelings when I write. 
Revised:  I will try to express my feelings in this paper. 
 
Original:  Writing’s main purpose is to give other people information. 
Revised:  The main purpose of this assignment is to give other people information. 
 
Original:  It’s important to develop my own writing style. 
Revised:  It is important to develop my own writing style for this assignment. 
 
Original:  My goal in writing is telling what experts think about a subject. 
Revised:  My goal in writing this paper is to tell what experts think about the topic. 
 
Original:  I just try to state the facts when I write. 
Revised:  I will try to state the facts when I complete this assignment. 
 
Original:  Good writing often requires many revisions. 
Revised:  A good written product for this assignment will require many revisions. 
 
Original:  I always go back over my writing in order to improve it. 
Revised:  I will go back over my writing to improve it. 
 
Original:  I think writing is an uncomplicated activity. 
Revised:  I think writing this paper will be an uncomplicated activity. 
 
Original:  For me, writing is a process involving a lot of emotion. 
Revised:  For me, writing this paper will involve a lot of emotion. 
 
Original:  I see writing as a complex process. 
Revised:  I see writing this paper as a complex process. 
 
Original:  The key to successful writing is telling what experts think. 
Revised:  The key to successfully writing this paper is telling what experts think. 
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Original:  Writing’s main purpose is getting information across to readers. 
Revised:  The main purpose of writing this paper is getting information across to 
readers. 
 
Original:  The process of writing is a satisfying one. 
Revised:  The process of writing this paper will be a satisfying one. 
 
Original:  Good writers report information directly from their sources. 
Revised:  For this paper, good writers report information directly from their 
sources. 
 
Original:  The process of writing can be exciting. 
Revised:  The process of writing this paper will be exciting. 
 
Original:  Revising helps me clarify my ideas. 
Revised:  Revising will help me clarify my ideas while writing this paper. 
 
Original:  Writing helps make my own ideas clearer. 
Revised:  Writing this paper will help make my own ideas clearer. 
 
Original:  One of my writing goals is to make as few changes as possible. 
Revised:  One of my writing goals it to make as few changes as possible. 
 
Original:  Using many quotations makes writing convincing. 
Revised:  Using many quotations will make this paper convincing. 
 
Original:  For me, writing is a straightforward process. 
Revised:  For me, writing this paper is a straightforward process. 
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Appendix F 

Pre-Course Survey Invitation Email 

 
Hello EDPS 362/457 Student, 
 
Thank you for choosing to participate in the study “Effects of Prior Knowledge on 
Implicit Beliefs About Writing.” Allow 60 minutes to complete the survey. Please 
complete the survey in one setting. It is important that you include your participant 
ID number at the beginning of the survey. Without this ID number, your 
participation cannot be verified and you will not receive research credit. Below is 
your participant ID and the URL to take the survey. If you have questions, feel free to 
contact myself (kperry5@gmail.com) or Dr. Douglas Kauffman 
(dkauffman2@unl.edu). 
 
Participant ID: ##### 
URL: https://unleducation.qualtrics.com/SE/?SID=SV_1YZ5K1xgULMKDeA 
 
 
Thank you, 
Kyle Perry 
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Appendix G 

Pre-Course Survey Reminder Email 

 
Hello EDPS 362/457 Student: 
 
This is a reminder that you have signed up to participate in the research study 
“Effects of Prior Knowledge on Implicit Beliefs About Writing” and have not 
completed the online survey. Please complete the survey at your earliest 
convenience. Below is your participant ID and survey URL. 
 
Participant ID: ##### 
URL: https://unleducation.qualtrics.com/SE/?SID=SV_1YZ5K1xgULMKDeA 
 
Without the online survey, your involvement in this study cannot be taken into 
account and your participation in the study would be greatly appreciated. If you 
have any questions please contact myself (kperry5@gmail.com) or Dr. Douglas 
Kauffman (dkauffman2@unl.edu). 
 
Thank you, 
Kyle Perry 
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Appendix J 

Request for Student Papers 

 
Hello, 
 
You are receiving this email because you are a participant in the study "Effects of 
Prior Knowledge on Implicit Beliefs About Writing." As stated in the Informed 
Consent form, part of your participation involves the Philosophy of Learning and 
Teaching paper written for EDPS 362/457. Please send an electronic copy of the 
paper to myself at the email addresskperry5@gmail.com. 
 
All of your personally identifiable information will be removed from the paper 
immediately upon receiving the document. If you have any questions, please contact 
either Dr. Douglas Kauffman (kfauffman2@unl.edu) or myself 
(kperry5@gmail.com). Again, thank you for your time. Your participation in this 
study is greatly appreciated. 
 
Kyle 
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Appendix L 

Six-Traits Grading Rubric 


