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Appendix B

Teacher and Parent Handbooks

Parents as Tutors:
Partnering to Improve Oral
Reading Fluency

Teacher Handbook
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Dear Teacher,

The purpose of this handbook is to provide teachers with information and guidelines for
engaging parents as tutors for improving students’ reading fluency. The accompanying
video provides descriptions of several evidence-based tutoring strategies and examples
of what each looks like in practice. This program also encourages parents and teachers
to work together to address students’ reading needs by collaboratively developing a
tutoring program and communicating regularly about student performance. This
program will also provide an overview of how to monitor and evaluate student
progress.

Prior to working with parents, teachers should:
¢ Attend the training workshop to review and practice skills
e Review this manual in conjunction with the “Parents as Tutors: Partnering to
Improve Oral Reading Fluency” video

After becoming proficient with the skills, teachers should:
e Meet with parents and children who may benefit from tutoring at home to
develop a tutoring program to meet the student and family’s needs
e Monitor and evaluate student reading fluency weekly
e Communicate regularly with parents about student progress

This handbook provides information and resources that will assist you in the
implementation of the program with parents and students in your classroom. We hope
you enjoy working with parents to further student development of reading skills.

Sincerely,
Sara Kupzyk, MA

School Psychology Doctoral Candidate
University of Nebraska-Lincoln
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*This handbook was developed as part of the Wing Institute Graduate Research Grant.

Effective Strategies
for Improving Oral
Reading Fluency
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Importance of Reading

Reading is important to children’s success in school because it is a skill that
is required in all subjects. In fact, more than 85% of the curriculum across
subjects such as history, math, and science, is delivered through reading of
text (e.g., textbooks, worksheets, computer screens). The National
Reading Panel identified five core components of reading necessary for
students to become proficient readers. Some students may need
additional support above and beyond that provided in the classroom in
order to develop strong reading skills, especially in the area of reading
fluency.

Reading is a skill just like playing an instrument or a sport. To become a
good, fluent reader, students must practice reading. Even when students
are good readers, it is important for them to practice on a regular basis to
continue to do well. The strategies described in this manual target reading
fluency and are most appropriate for students who have mastered
phonemic awareness and phonics skills. In other words, the strategies
target students who read accurately, but slowly. Enhancing reading
fluency improves students’ reading comprehension because they do not
have to focus on sounding out each word. They can devote more attention
to understanding what is read. The purpose of the strategies outlined in
this manual is to enhance oral reading fluency—helping students to read
more quickly, accurately, and with proper expression.

Big Five Components of Reading

Phonemic

awareness Skill in hearing and manipulating sounds in words

Phonics Skill in associating letters and letter combinations with
individual sounds

Fluency Skill in reading text quickly and accurately with expression

Vocabulary Skill in understanding and use individual words

Comprehension Skill in understanding what is read, which is the ultimate goal of

reading.
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Overview of Strategies for Improving Reading Fluency

Several tutoring strategies have been found to improve children’s oral
reading fluency. Years of research show that children need multiple
opportunities to practice correctly reading text aloud with feedback.
Instruction for children who struggle with reading fluency should include
repeated readings, correction of mistakes, and feedback. Repeated
readings is the main strategy, which involves the child reading the same
passage three to four times. Practicing reading in this way leads to
improved speed of reading on the same passage as well as on new
passages. Correcting mistakes is another effective strategy as it helps
children learn correct pronunciation of difficult words so they read the
word accurately in the future. Feedback is also a valuable piece of reading
fluency interventions because it increases the child’s motivation to practice
reading and participate in tutoring.

Three additional tutoring strategies can be added when needed. First,
children who make several errors benefit from having adults show what
reading should sound like by reading the text aloud to them before reading
the text themselves. Hearing a good model read the story helps children
learn new words and hear what fluent reading sounds like. Second,
practicing difficult words missed during reading on flashcards helps
children master words so that they are more likely to read them correctly
in the passage. Finally, it can be useful to discuss the passage after children
have had a chance to practice reading it because comprehension is the
ultimate goal of reading. Discussing the content and asking factual and
inferential questions gives children an opportunity to learn about the
content and gain meaning from text.

Tutoring plans for fluency Additional strategies that may be
should include included in the tutoring plan
Repeated readings Show

Correcting mistakes Flashcard word practice

Feedback Discussion of text
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Repeated Readings

Why it is important:

Repeated readings is a well-founded strategy that gives children many
opportunities to practice reading the same passage so that they can
improve their reading speed and accuracy.

What it looks like:
The child reads the passage aloud three to four times. Each time, the child
tries to read more quickly and accurately while learning about the topic.
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Correcting Mistakes

Why it is important:

Reading fluency is improved when children’s mistakes are corrected
because they read more accurately. Perfect practice is key to increasing
accuracy. There are several different ways to correct reading mistakes. An
error or mistake is made when the child reads a word incorrectly, misses
the word, or struggles with the word for more than 3 seconds. Common
ways to correct errors include word supply, word practice, phrase practice,
and syllable-by-syllable practice. Tutoring plans should include at least one
way to correct mistakes.

What it looks like:
e Word Supply- When the child misses a word or struggles to read a
word, the parent reads the word for the child and asks the child to
read the word aloud again before moving on to the next word.

e Word Practice—After reading the passage, the parent points to and
reads the words the child missed and asks the child to point to and
read the words three times.

e Phrase Practice—After reading the passage, the parent points to
and reads the words the child missed and asks the child to point to
and read the word along with part of the sentence three times.

e Syllable-by-Syllable Practice— After reading the passage, the
parent reads each syllable of the words the child missed, has the
child read each syllable and then blend the syllables together.
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Feedback

Why it is important:

Feedback on reading is beneficial because it motivates students to improve
their reading and practice during tutoring. Tutoring plans should include
feedback in one of the following ways. Additional materials and ideas for
increasing motivation are also included in the “"Additional Materials”
section.

What it looks like:

® Pre-Check/Post-Check— The Parent times the child reading for 1
minute on the first and last time the child reads the passage, then
counts and graphs the number of words read to see if more words
were read correctly at the post-check.

e Reward—Set a goal for the number of words to read or length of
time to finish the passage. The parent provides a reward if the child
meets a goal number of words read correctly (see Tools for Helping
with Behavior for ideas).
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Beth’s Reading Practice
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Show

Why it is important:

Reading the passage aloud to children before they read the passage shows
them what fluent reading should sound like. It also gives children a chance
to hear any difficult words in the passage pronounced correctly so that
they are less likely to make a mistake.

What it looks like:

The parent reads the story aloud at a comfortable pace with good
expression and makes sure the child follows along on their copy of the
passage.
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Flashcard Word Practice

Why it is important:

Practicing difficult words on flashcards provides many opportunities for
the student to hear the correct pronunciation and correctly practice the
word. When children master words on flashcards, they are more likely to
read the words correctly in a passage.

What it looks like:

The parent or child writes the words the child missed more than once when
reading on index cards. For each new word, the parent holds up the word,
says the word (e.g., this word is pencil), and asks the child to read the
word. If the child reads the word correctly, the parent shuffles the cards
and adds a new word. The parent shows each of the cards until the child
consistently gets all of the words correct on the first try.
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Discussion

Why it is important:

Talking about the passage helps to improve reading comprehension.
Children should be encouraged to use vocabulary from the passage and
answer in complete sentences. Graphic organizers can also be used to help
children organize the information (see example on next page).

What it looks like:
e Before reading—The child brainstorms what he/she already knows
about the topic and predicts what the passage will be about
o After reading— the child summarizes the passage and answers
questions (2-3 factual and inferential)

Sample questions:
1. Summarize means to briefly tell about the main ideas of the
passage in your own words.
0 What was the text about?
0 Tell me about the main points.
0 What did you learn about fingerprints?
2. Factual questions can be answered from reading or looking back
at the passage.
0 What did the scientists find in the desert?
0 Tell me about how a windmill works.
0 What is a democracy?
3. Inferential questions can be answered from child’s knowledge,
related to child’s experiences
0 Tell me about how a windmill works.
0 What do scientists do?
0 What do you think the pioneers will do if the wagon breaks
down?
Tell me about a time when you saw an animal in the wild.
0 When have you been to the mountains and what did you see?

o
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Collaborating
with Parents
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Why Involve Parents?

Parents and teachers each have an important and meaningful role in
teaching children to read and to be successful in school. Both have valuable
information, experience, and ideas they can share with one another to
develop plans that support children. When teachers and parents work
together, everyone benefits, especially children!

The home is a key learning environment because children spend much of
their time outside of school. Parents can be involved in their children’s
education in many ways including setting up educational expectations,
talking with their children about school, helping in the classroom, and
providing home learning opportunities. Teachers can help parents to
become involved by providing information, talking with parents, and
providing multiple opportunities for involvement.

Parents often want to be involved, but are unsure how to help at home.
Therefore, it is beneficial to collaborate with parents and provide guidance
in arranging and delivering learning opportunities at home. Training and
collaborating with parents is one promising way teachers can provide
guidance and support to parents as they help their children with reading at
home. Working together also gives parents a chance to share valuable
information about their child with teachers and encourages consistency
between home and school.
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Meeting with Parents and Students

Component

What it looks like

1. Welcome and
Introduction to Meeting

The teacher welcomes and thanks the parent and child for
attending and reviews the primary purposes of the meeting
(a) review tutoring strategies, (b) develop plan, (c) practice
plan, and (d) identify ways to keep in touch about progress.

2. Discuss individual
goals of tutoring

The teacher involves the parent and child in discussion of
tutoring goals (i.e., why do you want to tutor or practice
reading at home) and praises the stated goals.

3. Review the Tutoring
Strategies

The teacher briefly reviews each of the tutoring strategies
using the table of strategies included on the “Our Tutoring
Practice Plan” handout and actively involves the parent in the
discussion and/or asked if the parent had questions.

4. Plan Development

The parent and teacher collaboratively select strategies and
finalize a tutoring plan following the provided guidelines.

5. Plan Practice

The parent practices the plan with the child while the teacher
provides feedback on how well the steps were completed
until the parent follows the plan well.

6. Plan for Ongoing
Communication

The teacher and parent create and agree on a plan for
ongoing communication and exchange contact information.

7. Collaboration
throughout the Meeting

The teacher actively engages the parent throughout the
meeting by asking the parent questions and encouraging
sharing. The teacher provides specific praise for positive
parent and child behaviors and includes the parent’s ideas in
developing the plan.
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Our Reading Practice Plan

O Why do you want to practice reading together?
Parent:

Child:

O How many times per week will you practice reading using the program (at least 3
days per week)?
days Best days to tutor (circle): M T W Th
F

O What time will you practice reading (not tired or busy)? :

O Where will you practice reading (quiet location with few distractions and little
clutter)?

O Check the Strategies you will use in tutoring:
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Strategies

How it helps

M Repeated Reading

Practicing reading gives children opportunities
to practice reading fluently and increases
success with reading

M Correcting Mistakes
O Word Supply
O Word Practice
O Word and Phrase
Practice
O Syllable Segmentation

Fixing mistakes and practicing words correctly
helps children to learn to read the words
better. Perfect practice makes perfect! Error
correction decreases the likelihood students
will make the same errors again.

M Feedback Giving feedback helps to motivate children to
O Pre-check/Post check do their best and allows the child see how
O Reward practice helps.

O Show Modeling reading shows children what fluent

reading sounds like and decreases the
likelihood students will make lots of errors.

O Flashcard Word Practice

Practicing reading words gives children
opportunities to practice with hard words
found in a story and increases the likelihood
students will read words correctly the next
time.

O Discussion

Talking about stories helps children to build
comprehension and vocabulary skills. Children
gain a better understanding of what is read.

O What will the plan look like? List the steps in order:




200

Step

Things to keep in mind

10.

11.

How will you keep in touch?
Notes

Phone Calls

Email

Meetings

oooo

How frequently will you discuss the plan and reading progress?

When will you meet next?

What will you do when you meet?
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Sample Reading Practice Log
Each time you practice, write the date and number of minutes you
practiced. Then, check the boxes for the steps that were done. Return this
note to your child’s teacher each week.

Date

Minutes of practice

Strategies for Practicing Reading:

Check if

each step was completed

. Discussion before reading

. Repeated Reading with Word Supply

. Phrase Practice 1

. Repeated Reading with Word Supply

. Repeated Reading with Word Supply

. Phrase Practice 3

1
2
1
3
4
2
5. Phrase Practice 2
6
3
7
8

. Feedback: Pre-check/Post-check

9. Discussion after reading

Notes for the parent:

Notes for the teacher:




Adherence and Quality of Parent Training
Record the appropriate score for each component of the plan in the box.
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Component 0 1 2
Welcome and The teacher did not The teacher either did not The teacher welcomed or
Introduction to | welcome or thank the welcome or thank the parent and | thanked the parent and child for
Meeting parent and child for child for attending OR did not attending and reviewed the
attending the session or | review the primary purposes of primary purposes of the meeting
review the purposes for | the meeting (a) review tutoring (a) review tutoring strategies, (b)
the meeting. strategies, (b) develop plan, (c) develop plan, (c) practice plan,
practice plan, (d) identify ways to | (d) identify ways to keep in
keep in communicate about communicate about progress.
progress.
Discuss The teacher did not The teacher involved the parent The teacher involved the parent
individual goals involve parent or child in | and child in discussion of tutoring | and child in discussion of
of tutoring discussion of tutoring goals (i.e., why they want to be tutoring goals (i.e., why they
goals (i.e., why they involved in tutoring), but did not | want to be involved in tutoring)
want to practice reading | praise the stated goals. and praised the stated goals.
together).
Review the The teacher did not The teacher reviewed the tutoring | The teacher reviewed the
Tutoring review the tutoring strategies, but did not involve the | tutoring strategies and actively
Strategies strategies with the parent in the discussion and/or involved the parent in the
parent. ask if the parent had questions. discussion and/or asked if the
The conversation was parent had questions. The
characterized by the teacher conversation was characterized
telling the parent information— by two-way exchange of
not interactive. information—interactive.
Plan The parent and teacher The parent and teacher selected The parent and teacher selected

Development

did not select strategies
or finalize a tutoring plan
following the provided
guidelines.

strategies and finalized a tutoring
plan following the provided
guidelines. However, parent
involvement is limited.

strategies and finalized a
tutoring plan following the
provided guidelines. Parent and
teacher are actively involved and
collaboratively develop the plan.

Plan Practice

The parent did not
practice the plan with the
child.

The parent practiced the plan with
the child and the teacher provided
feedback on steps completed and
not completed as well as quality
of implementation; however, the
practice did not continue until the
parent implemented the plan as
intended (i.e., 85% of steps
completed with a score of 2).

The parent practiced the plan
with the child and the teacher
provided feedback on steps
completed and not completed as
well as quality of
implementation. Practice
continued until the parent
implemented the plan as
intended (i.e., 85% of steps
completed with a score of 2).

Plan for
Ongoing
Communication

The teacher and parent
did not create or agree
on a plan for ongoing
communication.

The teacher and parent created
and agreed on a plan for ongoing
communication, but contact
information was not exchanged.

The teacher and parent created
and agreed on a plan for ongoing
communication and contact
information was exchanged.

Collaboration
throughout the
Meeting

The teacher did not
actively engage the
parent throughout the
meeting or provide
praise for positive parent
and child behaviors.
Communication was
one-sided.

The teacher actively engaged the
parent throughout the meeting by
asking questions and encouraging
sharing. Provided praise for
positive parent and child
behaviors.

The teacher actively engaged the
parent throughout the meeting
by asking questions and
encouraging sharing. Provided
specific praise for positive
parent and child behaviors and
incorporated parent ideas into
plan development.




Monitoring and
Evaluating Student
Progress
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Why Monitor Progress?

It is very important to ensure that the extra time spent practicing reading is
helping to improve the child’s reading ability. Monitoring the child’s
progress weekly can assist you and the child’s parent in making
instructional modifications and decisions. Curriculum-based measurement
(CBM) provides a simple and fast way to monitor children’s progress in
reading. Data collected from CBM also provides an indicator of the
effectiveness of instruction.

CBM of oral reading fluency is a practical, direct, and standardized method
of monitoring students’ reading performance. CBM is designed to be
administered repeatedly over time and to be sensitive to instructional
gains and the development of early reading skills. CBM is administered
individually in a brief time period (one minute).

It is also important to monitor how parent tutoring is being done because
lack of consistent implementation or problems during implementation can
impact student progress. Therefore, it is important to contact the child’s
parent on a regular basis to share information and discuss implementation
(see “Parent Contact Log").
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How to Monitor Progress: Assessment

CBM of oral reading fluency materials for monitoring student progress are
commercially available. For example, the Dynamic Indicators of Basic Early Literacy
Skills (DIBELS) Oral Reading Fluency measure and materials can be accessed for no
charge (DIBELS website: https://dibels.uoregon.edu/). See the DIBELS Administration
and Scoring Guide for additional scoring rules and integrity checklist.

Materials:
e Examiner copy (numbered version) of passage
e Student copy (non-numbered version) of passage
e Timer or Stopwatch
e Pen or pencil

Directions:

e Put the student copy in front of the child

e Position your copy so the student cannot see it (using a clipboard is helpful)

e Say to the student “Please read this (point) out loud. If you get stuck, | will tell
you the word so you can keep reading. Do your best reading. Start here (point to
the first word of the passage). Begin.”

e Start the timer for 1 minute when the student says the first word. The title is not
counted. If the student fails to say the first word after 3 seconds, tell them the
word and mark it as incorrect, then start your stopwatch.

e If the student does not say a word within 3 seconds, say the word and mark it as
incorrect.

e Follow along as the student reads, putting a slash (/) over words read incorrectly
(i.e., hesitations of more than 3 seconds, omitted words, mispronounced words,
and words read in the wrong order). See the administration and scoring manual
that accompanies the materials used for monitoring progress for detailed scoring
procedures.

e At the end of 1 minute, place a bracket (]) after the last word read by the student,
stop the timer, and say "Stop." (Remove the passage.)

e Score the passage (i.e., the number of words read correctly) and graph the
number with the student.

*Modified from Good, R. H., & Kaminski, R. A. (Eds.). (2002). Dynamic Indicators of Basic Early Literacy
Skills (6th ed.) Administration and Scoring Guide. Eugene, OR: Institute for the Development of
Educational Achievement. Available: http://dibels.uoregon.edu/.




Progress Monitoring Checklist
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Step

Practice Number

3

4

Puts the student copy in front of
the child.

Positions the examiner copy so
the student could not see it

Says, “Please read this (point) out
loud. If you get stuck, I will tell
you the word so you can keep
reading. Do your best reading.
Start here (point to the first word
of the passage). Begin.”

Start the timer for 1 minute when
the student says the first word.

If the student does not say a word
within 3 seconds, says the word
and marks it as incorrect.

Follows along as the student
reads, and correctly puts a slash
(/) over words read incorrectly
(i.e., hesitations of more than 3
seconds, omitted words,
mispronounced words, and words
read in the wrong order).

At the end of 1 minute, places a
bracket (]) after the last word read
by the student, stops the timer,
and says "Stop.” (Remove the
passage.)

Correctly scores the passage (i.e.,
the number of words read
correctly) and graphs the number
with the student.

Total number of steps completed
correctly

/8

/8

/8

/8

/8
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How to Monitor Progress: Graphing

Graphing student data provides a visual representation of student
progress, making it easier to see how a student is responding to parent
tutoring. The following are key components of a graph:

Q

U

o 0O O O

Horizontal or x-axis label, containing the timeframe/dates

Vertical or y-axis label, containing the skill being measured (i.e., correct words per
minute)

Baseline data points, containing any data collected prior to the start of tutoring
Phase change lines, showing when parent tutoring or other changes began
Descriptions/labels for baseline/intervention phases

Aim line, representing the growth necessary to achieve the pre-determined goal
based on the expected growth rate. However, if the expected growth rate is much
higher or lower than the ambitious growth rate, use the ambitious growth rate. The
line is drawn from the median of the baseline data points to the goal ending on the
date when goal is expected to be met.

» Expected Growth for ORF: Subtract student’s current score from expected

DIBELS benchmark score and divide by number of weeks
[(expected benchmark —student’s current score)/ number of weeks] = expected growth rate

* Ambitious Growth Rates for ORF:
0 1" Grade: 3 correct words per minute per week
0 2" Grade: 2 correct words per minute per week
0 3" Grade: 1.5 correct words per minute per week
0 4™ Grade: 1.1 correct words per minute per week

Goal line, indicating the level of desired performance within the specified time
frame (set by DIBELS benchmarks or by using the ambitious growth rates)

Intervention data points, containing any progress monitoring data collected after
the start of tutoring

*Modified from Nebraska Response to Intervention Implementation and Support Team (2010)
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How to Monitor Progress: Graphing
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Key Components for a graph:
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Horizontal or x-axis label

Vertical or y-axis label

Baseline data points

Phase change lines

Descriptions/labels for baseline/intervention phases
Aim line

Goal line

Intervention data points



Evaluating Progress

Examining the data regularly is important for making decisions about a
student’s progress. After the parent has been tutoring the child for five
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weeks, examine the progress monitoring graph for the following components

to see how the student is progressing.

When looking at the data, examine the following components:
e Level: At what level is the student performing? How does the level compare to
grade level expectations?
¢ Trend: What does the trend look like (are the child’s data increasing or

decreasing)? Is the student’s progress above the aim line? How do the scores after

the tutoring began compare to scores before tutoring began (i.e., intervention
compared to baseline)?
e Variability: Does the child’s performance show a consistent picture? Does the

child’s performance look inconsistent (e.g., 30, 60, 29 words on weeks 1, 2, and 3,

respectively)?

Based on the data, decide whether the child is making progress. Consider the following

questions depending on the decision.
Progress:
¢ Has the student met the grade-level expectations? How does the student
compare to peers?
0 Continue parent tutoring until the desired level is achieved.
Little, no, or inconsistent progress:
e Is the reading practice being done on a regular basis?
0 Work with parent to determine how reading practice can be done on

a

regular basis at least three days per week. What would make it easier

and better fit their routine?
e Are any of the Interactive Reading steps being left out?
0 Examine why the step is left out (e.g., parent forgot, doesn't like the
step, child is noncompliant, etc.) and what would make it easier to

implement. Review the reason why the step is included and practice the

step with the parent.
e |s the child compliant during reading practice?
0 Develop a motivation plan for the child (see “Tools to Help with
Behavior”)

o If the child does not make progress on five consecutive weeks and the parent has
been tutoring consistently, it may be necessary to re-examine the child’s reading

skills (i.e., does the child have the prerequisite reading skills), the instructional
strategies and materials in use, and the amount of time spent practicing.
Together, make necessary modifications.
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Additional Resources
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Frequently Asked Questions

If we miss a day of practice, should we do two sessions on one day?
No, the best way to practice is to space the sessions out across days
because children learn more in shorter, more frequent periods than in
longer but less frequent sessions. Also, reading for a longer period may
be difficult and less enjoyable for both you and your child. If you miss a
day, try to practice on another day.

Why does my child read a word correctly one time and not another?
When children are learning a new word, it is common for them to be
inconsistent. The best way to help your child be more consistent is to
correct errors and continue practicing.

Should I correct words my child reads incorrectly if the word means the
same thing (e.g., the word is “large”, but the child says “big”)?
Yes, you should correct your child if he/she replaces the written word
with another word that means the same thing because it is important to
focus on what is written (e.g., the letters and words) to become a good
reader.

Should | have my child sound out words when we practice?
Learning how to sound out words is an important part of learning to
read. If your child seems to struggle when he or she tries to sound out
words, it is important to talk to your child’s teacher about your concern.
The focus of this program is to help children read accurately and quickly,
so if your child struggles to read a word for more than 3 seconds, tell him
or her the word and have him or her repeat the word. This lets your child
continue reading, focusing on reading fluently, and decreases the
chances that your child will become frustrated when reading.

What if my child reads too fast?
When children race through a passage, making careless mistakes, it can
be helpful to set a goal for the number of words they should meet, but
not go past.
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What if my child does not want to read?
Motivation systems can be helpful if your child resists practicing. You
can use the section in this handbook ‘Tools to Help with Behavior’ to
develop a plan to make tutoring a more pleasant experience. Working
with your child’s teacher to develop the plan is beneficial because you
can share ideas and information that will make the plan more
successful.

How many days should | practice reading with my child per week?
You should practice reading with your child at least 3 days per week
during the school year. If you are using the program during school
vacations, it is best to practice reading with your child daily.

Should | correct expression?
As children practice reading, their expression (e.g., pausing at commas,
saying words in an excited tone if there is an exclamation point)
improves, so you do not need to focus on correcting expression as your
child reads.

How fast should | read when | read to my child?
You should read to your child at a comfortable pace. Your child should
be able to follow along as you read (if you are reading too quickly or too
slowly, your child may lose his or her place often).

What if my child has more than one error in the same sentence? Should |
correct one word at a time and have him re-read the same sentence each
time?
If your child has more than one error in the same sentence, read each
word and have your child repeat each word. Then, have your child re-
read the sentence with both words three times.

*Modified from Erion, J. & Ronka, C.S. (2004) Improve reading fluency with parent tutoring. TEACHING
Exceptional Children Plus, 1(2) Article 2. Retrieved from
http://escholarship.bc.edu/education/tecplus/volifiss2/2
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Tools to Help with Behavior

Setting reading practice up for success
e Include reading as part of your routine.
¢ Set up reading as an expectation, not an option.
e Talk about reading and reading practice positively.
e Practice reading when your child is not tired.
e Minimize distractions such as the TV, radio, friends, clutter at work
space, etc.

Making praise effective -

¢ Right away- praising immediately after children do something good is
more effective than waiting until later.

o Often- praising children often is important when they are learning and
practicing a skill. Try to make 3-4 positive statements for any 1
correction.

e Say what for- telling children exactly what you are praising helps them
know what behavior they should increase.

e Enthusiastic- showing children that you are excited and sincere makes
praise more effective.

Motivation systems
Motivation systems can be helpful if the child resists practicing. Setting a
goal for the child and providing an inexpensive item, preferred activity,
or special privileges can make tutoring more positive. Working with the
child’s parent to develop a plan is beneficial because you can share ideas
and information that will make the plan more successful. Writing down
the plan is also useful and can help you to implement the plan
consistently so the child knows exactly what to expect and what he or
she needs to do to earn a reward. Sample materials for each of the
systems described below are provided. After reviewing the information
below, write the plan on the "Our Motivation Plan” sheet.

Goals may be set for improving reading performance (e.g., number of
words read) or for improving specific behaviors during the session (e.g.,
starting on time, not complaining, following directions).
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Rewards may include a new pencil, a bouncy ball, playing a game
together, staying up a little later, or picking dessert. Having a variety of
rewards and changing them on a regular basis is helpful because children
may get tired of the working for the same things.

Select rewards that:
e Are special to the child- things your child likes and would like to
work for.

0]

0]

Not all children like the same things- while one child may like to
work for time to play catch, another child may want to avoid
time to play catch, so he would not try to meet his goal.

Let the child help come up with things he/she would like to work
for.

e Are specific.

0]

0]
0]

o)

The parent and child know exactly what will be earned if the goal
is met (e.g., 20 minutes to play a board game with mom or dad)
The child doesn‘t get all the time.

If ice cream is a reward, the child should not have ice cream
unless they have earned it.

If playing video games is a reward, the child shouldn’t be able to
play video games all afternoon. It is not as exciting to earn
something we get on a regular basis.

e Can be given to the child immediately following the good behavior.

0]

If a trip to grandma’s house is a reward, then the parent must be
able to drive to Grandma’s on a moment'’s notice! Think carefully
about the rewards selected.
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Grab Bag

1. Help the parent and child think of 15-20 rewards (activities,
items, privileges, etc.).

2. Write each reward on a piece of paper and put the piecesina
bag.

3. If the child meets the goal, he/she can pick a paper with a reward
written on it from the bag.

4. The grab bag can also be used with Chart Moves described
below.

Chart Moves

1. Select a chart (you can also make your own, use a dot-to-dot
page, or a coloring page).

2. Help the parent and child select a reward the child will earn when
the chart is complete (you can also create a grab bag of rewards).

3. If the child meets the goal, he/she can connect a dot or colorin a
portion of the chart.

4. When the chart is complete, he/she earns the pre-determined
reward.

Reward Spinner

1. Help the parent and child think of 7 rewards (activities, items,
privileges, etc.).

2. Order the rewards from most preferred to least preferred.

3. Write the most preferred rewards on the smallest sections of the
spinner and other rewards on the larger sections.

4. If the child meets the goal, he/she can spin the spinner and receive
the reward the spinner lands on.

\}
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Our Motivation Plan

Select one of the types of goals below and describe what must be done for
your child to receive the reward specified below. Make sure to be very specific
so that anyone who saw the plan would know whether or not your child
should receive the reward.

___1.Improve reading performance (e.g., increase of 20 words correct from
pre- check to post-check):

2. Improve specific behaviors during reading practice (e.g., come to the
table to start tutoring within 1 minute of being asked to come; read the word
aloud when asked in a nice voice, not whining or complaining).

Rewards
What will happen when your child meets his or her goal (e.g., connect a dot
on the chart, spin the reward spinner)?

Praise

Praise your child for good behavior throughout tutoring. Paying attention to
behaviors you want to see again in the future lets your child know you want
him or her to continue to show the behavior. Think about how to make your
praise effective (Right away, Often, Say what for, Enthusiastic). What are
some statements you can use to praise your child?
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Reward List

Together, think of 15-20 rewards (activities, items, privileges, etc.). Select
rewards that:

e Are special to your child

e Are specific

e Are things your child doesn’t get or have access to all the time

e Are things that can be given to your child immediately following the
good behavior

1. 11.
2. 12,
3. 13.
4. 14.
5 15,
6. 16.
/- 17.
8. 18.
9. 19.
10. 20.
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Parents as Tutors:
Partnering to Improve Oral
Reading Fluency

Parent Handbook
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Dear Parent,

The purpose of this handbook is to provide you with information about ways
to tutor your child in reading. The accompanying video provides examples of
the different tutoring strategies described in this book.

To learn how to improve your child’s reading fluency:
e Watch the video “Parents as Tutors”
¢ Look through this book
e Meet with your child’s teacher to put together a plan and practice using
the strategies

After you have met with your child’s teacher:
e Tutor your child at least three days per week
e Keep a log of the times you practice reading with your child and any
notes for your child’s teacher and return the materials to school each
week

Your child’s teacher will:
e Work with you to plan and use the strategies
e Monitor your child’s reading fluency
e Share updates about your child’s progress

We hope you enjoy working with your child’s teacher and helping your child
with reading!

Sincerely,
Sara Kupzyk, MA

School Psychology Doctoral Candidate
University of Nebraska-Lincoln

*This handbook was developed as part of the Wing Institute Graduate Research Grant.



Effective Strategies
for Improving Oral
Reading Fluency

o
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Importance of Reading Fluency

Reading is important to children’s success in school because it is a skill that
is required in all subjects. In fact, more than 85% of the work in school
across subjects such as history, math, and science, requires children to read
text (e.g., textbooks, worksheets, computer screens). If children struggle to
read fluently, it is harder for them to learn from reading. Reading fluently
helps students to better understand what is read because they do not have
to focus on sounding out each letter or word. The child can focus more
attention on understanding what is read.

Reading is a skill just like playing an instrument or a sport. To become good
readers, students must practice reading. Even when students are good
readers, it is important for them to practice on a regular basis to continue
to do well. This book describes strategies that improve oral reading
fluency. In other words, the strategies help children learn to read more
quickly, accurately, and with good expression.

Students who read fluently:

e Read quickly

e Read accurately

e Read with good expression
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Overview of Strategies for Improving Reading Fluency

Three specific tutoring strategies should be used to improve children’s oral
reading fluency. Repeated readings is the main strategy, which involves
the child reading the same passage three to four times. Practicing reading
in this way leads to improved speed of reading on the same passage as well
as on new passages. Correcting mistakes is another effective strategy as it
helps children learn how to pronounce difficult words so they read the
word accurately in the future. Feedback on reading performance is also a
valuable strategy because it increases the child’s motivation to practice
reading and participate in tutoring.

Three additional tutoring strategies can be added when needed. First,
children who make several errors benefit from having adults show what
reading should sound like by reading the text aloud to them before reading
the text themselves. Hearing a good model read the story helps children
learn new words and hear what fluent reading sounds like. Second,
practicing difficult words missed during reading on flashcards helps
children master words so that they are more likely to read them correctly
in the passage. Finally, it can be useful to discuss the passage after children
have had a chance to practice reading it because comprehension is the
ultimate goal of reading. Discussing the content and asking questions gives
children an opportunity to learn about the content and gain meaning from
text.

Tutoring plans for fluency Additional strategies that may be
should include included in the tutoring plan
Repeated readings Show

Correcting mistakes Flashcard word practice

Feedback Discussion of text
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Repeated Readings

Why it is important:

Repeated readings is a well-founded strategy that gives children many
opportunities to practice reading the same passage so that they can
improve their reading speed and accuracy.

What it looks like:
The child reads the passage aloud three to four times. Each time, the child
tries to read more quickly and accurately while learning about the topic.



229

Correcting Mistakes

Why it is important:

Reading fluency is improved when children’s mistakes are corrected
because they read more accurately. Perfect practice is key to increasing
accuracy. There are several different ways to correct reading mistakes. An
error or mistake is made when the child reads a word incorrectly, misses
the word, or struggles with the word for more than 3 seconds. Common
ways to correct errors include word supply, word practice, phrase practice,
and syllable-by-syllable practice. Tutoring plans should include at least one
way to correct mistakes.

What it looks like:
e Word Supply- When the child misses a word or struggles to read a
word, the parent reads the word for the child and asks the child to
read the word aloud again before moving on to the next word.

e Word Practice—After reading the passage, the parent points to and
reads the words the child missed and asks the child to point to and
read the words three times.

e Phrase Practice—After reading the passage, the parent points to
and reads the words the child missed and asks the child to point to
and read the word along with part of the sentence three times.

¢ Syllable-by-Syllable Practice— After reading the passage, the
parent reads each syllable of the words the child missed, has the
child read each syllable and then blend the syllables together.
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Feedback

Why it is important:

Feedback on reading is beneficial because it motivates students to improve
their reading and practice during tutoring. Tutoring plans should include
feedback in at least one of the following ways. Additional materials and
ideas for increasing motivation are also included in the “Additional
Materials” section.

What it looks like:

® Pre-Check/Post-Check— The Parent times the child reading for 1
minute on the first and last time the child reads the passage, then
counts and graphs the number of words read to see if more words
were read correctly at the post-check.

e Reward—Set a goal for the number of words to read or length of
time to finish the passage. The parent provides a reward if the child
meets a goal number of words read correctly (see Tools for Helping
with Behavior for ideas).

il (£
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Beth’s Reading Practice
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Show

Why it is important:

Reading the passage aloud to children before they read the passage shows
them what fluent reading should sound like. It also gives children a chance
to hear any difficult words in the passage pronounced correctly so that
they are less likely to make a mistake.

What it looks like:

The parent reads the story aloud at a comfortable pace with good
expression and makes sure the child follows along on their copy of the
passage.
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Flashcard Word Practice

Why it is important:

Practicing difficult words on flashcards provides many opportunities for
the student to hear the correct pronunciation and correctly practice the
word. When children master words on flashcards, they are more likely to
read the words correctly in a passage.

What it looks like:

The parent or child writes the words the child missed more than once when
reading on index cards. For each new word, the parent holds up the word,
says the word (e.g., this word is pencil), and asks the child to read the
word. If the child reads the word correctly, the parent shuffles the cards
and adds a new word. The parent shows each of the cards until the child
consistently gets all of the words correct on the first try.
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Discussion

Why it is important:

Talking about the passage helps to improve reading comprehension.
Children should be encouraged to use vocabulary from the passage and
answer in complete sentences. Graphic organizers can also be used to help
children organize the information (see example on next page).

What it looks like:
e Before reading—The child brainstorms what he/she already knows
about the topic and predicts what the passage will be about
o After reading— the child summarizes the passage and answers
questions (2-3 factual and inferential)

Sample questions:

4. Summarize means to briefly tell about the main ideas of the
passage in your own words.
0 What was the text about?
0 Tell me about the main points.
0 What did you learn about fingerprints?

5. Factual questions can be answered from reading or looking back
at the passage.
0 What did the scientists find in the desert?
0 Tell me about how a windmill works.
0 What is a democracy?

6. Inferential questions can be answered from child’s knowledge,
related to child’s experiences
0 Tell me about how a windmill works.
0 What do scientists do?
0 What do you think the pioneers will do if the wagon breaks

down?

0 Tell me about a time when you saw an animal in the wild.
0 When have you been to the mountains and what did you see?

**Sample questions will be provided for each passage your child brings
home
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Collaborating
With Teachers
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Why Work with Teachers?

Parents and teachers each have an important and meaningful role in
teaching children to read and to be successful in school. You both have
valuable information, experience, and ideas that you can share with one
another to develop plans that support your child. When teachers and
parents work together, everyone benefits, especially children! Parents as
Tutors is one program that helps teachers and parents work together to
support reading at school and home.

After you have watched the video, you and your child will meet with the
teacher to do the following:

1. Talk about why you want to practice reading

2. Review tutoring strategies and decide what your plan will look like
(see Our Practice Plan on the next pages)

3. Practice the plan

4. Decide how to keep in touch
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Our Reading Practice Plan

O Why do you want to practice reading together?
Parent:
Child:

O How many times per week will you practice reading using the program (at least 3
days per week)?
days Best days to tutor (circle): M T W Th F Sa Su

O What time will you practice reading (not tired or busy)?

O Where will you practice reading (quiet location with few distractions and little
clutter)?

O Check the Strategies you will use in tutoring:
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Strategies

How it helps

M Repeated Reading

Practicing reading gives children opportunities
to practice reading fluently and increases
success with reading

M Correcting Mistakes
O Word Supply
O Word Practice
O Word and Phrase
Practice
O Syllable Segmentation

Fixing mistakes and practicing words correctly
helps children to learn to read the words
better. Perfect practice makes perfect! Error
correction decreases the likelihood students
will make the same errors again.

M Feedback Giving feedback helps to motivate children to
O Pre-check/Post check do their best and allows the child see how
O Reward practice helps.

O Show Modeling reading shows children what fluent

reading sounds like and decreases the
likelihood students will make lots of errors.

O Flashcard Word Practice

Practicing reading words gives children
opportunities to practice with hard words
found in a story and increases the likelihood
students will read words correctly the next
time.

O Discussion

Talking about stories helps children to build
comprehension and vocabulary skills. Children
gain a better understanding of what is read.

O What will the plan look like? List the steps in order:
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Step

Things to keep in mind

10.

11.

How will you keep in touch?
Notes

Phone Calls

Email

Meetings

oooo

How frequently will you discuss the plan and reading progress?

When will you meet next?

What will you do when you meet?
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Sample Reading Practice Log
Each time you practice, write the date and number of minutes you
practiced. Then, check the boxes for the steps that were done. Return this
note to your child’s teacher each week.

Date

Minutes of practice

Strategies for Practicing Reading:

Check if

each step was completed

. Discussion before reading

. Repeated Reading with Word Supply

. Phrase Practice 1

. Repeated Reading with Word Supply

. Repeated Reading with Word Supply

. Phrase Practice 3

1
2
1
3
4
2
5. Phrase Practice 2
6
3
7/
8

. Feedback: Pre-check/Post-check

9. Discussion after reading

Notes for the parent:

Notes for the teacher:




Additional Resources
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Frequently Asked Questions

If we miss a day of practice, should we do two sessions on one day?
No, the best way to practice is to space the sessions out across days
because children learn more in shorter, more frequent periods than in
longer but less frequent sessions. Also, reading for a longer period may
be difficult and less enjoyable for both you and your child. If you miss a
day, try to practice on another day.

Why does my child read a word correctly one time and not another?
When children are learning a new word, it is common for them to be
inconsistent. The best way to help your child be more consistent is to
correct errors and continue practicing.

Should I correct words my child reads incorrectly if the word means the
same thing (e.g., the word is “large”, but the child says “big”)?
Yes, you should correct your child if he/she replaces the written word
with another word that means the same thing because it is important to
focus on what is written (e.g., the letters and words) to become a good
reader.

Should | have my child sound out words when we practice?
Learning how to sound out words is an important part of learning to
read. If your child seems to struggle when he or she tries to sound out
words, it is important to talk to your child’s teacher about your concern.
The focus of this program is to help children read accurately and quickly,
so if your child struggles to read a word for more than 3 seconds, tell him
or her the word and have him or her repeat the word. This lets your child
continue reading, focusing on reading fluently, and decreases the
chances that your child will become frustrated when reading.

What if my child reads too fast?
When children race through a passage, making careless mistakes, it can
be helpful to set a goal for the number of words they should meet, but
not go past.
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What if my child does not want to read?
Motivation systems can be helpful if your child resists practicing. You
can use the section in this handbook ‘Tools to Help with Behavior’ to
develop a plan to make tutoring a more pleasant experience. Working
with your child’s teacher to develop the plan is beneficial because you
can share ideas and information that will make the plan more
successful.

How many days should | practice reading with my child per week?
You should practice reading with your child at least 3 days per week
during the school year. If you are using the program during school
vacations, it is best to practice reading with your child daily.

Should | correct expression?
As children practice reading, their expression (e.g., pausing at commas,
saying words in an excited tone if there is an exclamation point)
improves, so you do not need to focus on correcting expression as your
child reads.

How fast should | read when | read to my child?
You should read to your child at a comfortable pace. Your child should
be able to follow along as you read (if you are reading too quickly or too
slowly, your child may lose his or her place often).

What if my child has more than one error in the same sentence? Should |
correct one word at a time and have him re-read the same sentence each
time?
If your child has more than one error in the same sentence, read each
word and have your child repeat each word. Then, have your child re-
read the sentence with both words three times.

*Modified from Erion, J. & Ronka, C.S. (2004) Improve reading fluency with parent tutoring. TEACHING
Exceptional Children Plus, 1(2) Article 2. Retrieved from
http://escholarship.bc.edu/education/tecplus/volifiss2/2
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Tools to Help with Behavior

Setting reading practice up for success
e Include reading as part of your routine.
¢ Set up reading as an expectation, not an option.
e Talk about reading and reading practice positively.
e Practice reading when your child is not tired.
e Minimize distractions such as the TV, radio, friends, clutter at work
space, etc.

Making praise effective -

¢ Right away- praising immediately after children do something good is
more effective than waiting until later.

o Often- praising children often is important when they are learning and
practicing a skill. Try to make 3-4 positive statements for any 1
correction.

e Say what for- telling children exactly what you are praising helps them
know what behavior they should increase.

e Enthusiastic- showing children that you are excited and sincere makes
praise more effective.

Motivation systems
Motivation systems can be helpful if your child resists practicing. Setting
a goal for your child and providing an inexpensive item, preferred
activity, or special privileges can be make tutoring more positive.
Working with your child’s teacher to develop a plan is beneficial because
you can share ideas and information that will make the plan more
successful. Writing down the plan is also useful and can help you to
implement the plan consistently so your child knows exactly what to
expect and what he or she needs to do to earn a reward. Sample
materials for each of the systems described below are provided. After
reviewing the information below, write the plan on the “"Our Motivation
Plan” sheet.

Goals may be set for improving reading performance (e.g., number of
words read) or for improving specific behaviors during the session (e.g.,
starting on time, not complaining, following directions).
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Rewards may include a new pencil, a bouncy ball, playing a game
together, staying up a little later, or picking dessert. Having a variety of
rewards and changing them on a regular basis is helpful because children
may get tired of the working for the same things.

Select rewards that:
e  Are special to you child- things your child likes and would like to
work for.

0 Not all children like the same things- while one child may like to
work for time to play catch, another child may want to avoid
time to play catch, so he would not try to meet his goal.

0 Letyour child help come up with things he/she would like to
work for.

e Are specific.

0 You and your child know exactly what will be earned if the goal is

met (e.g., 20 minutes to play a board game with mom or dad)
e Your child doesn’'t get all the time.

0 Ifice creamis areward, your child should not have ice cream
unless they have earned it.

o If playing video games is a reward, your child shouldn’t be able to
play video games all afternoon. It is not as exciting to earn
something we get on a regular basis.

e Can be given to your child immediately following the good
behavior.

0 If atrip to grandma’s house is a reward, then the parent must be
able to drive to Grandma’s on a moment'’s notice! Think carefully
about the rewards selected.
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Grab Bag

1.
2.

3.

4.

With your child, think of 15-20 rewards (activities, items, privileges).
Write each reward on a piece of paper and put the pieces in a bag.

If your child meets the goal, he/she can pick a paper with a reward
written on it from the bag.

The grab bag can also be used with Chart Moves described below.

Chart Moves

1.

Select a chart (you can also make your own, use a dot-to-dot page, or a
coloring page).

. With your child, select a reward he/she will earn when the chart is

complete (you can also create a grab bag of rewards).

If your child meets the goal, he/she can connect a dot or colorin a
portion of the chart.

When the chart is complete, he/she earns the pre-determined reward.

Reward Spinner

1.
2.

3.

With your child, think of 7 rewards (activities, items, privileges, etc.).
Order the rewards from highest preferred/biggest to lowest preferred.
Write the highest preferred rewards on the smallest sections of the
spinner and other rewards on the larger sections.

If your child meets the goal, he/she can spin the spinner and receives
the reward the spinner lands on.
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Our Motivation Plan

Select one of the types of goals below and describe what must be done for
your child to receive the reward specified below. Make sure to be very specific
so that anyone who saw the plan would know whether or not your child
should receive the reward.

___1.Improve reading performance (e.g., increase of 20 words correct from
pre- check to post-check, make fewer than 2 mistakes):

2. Improve specific behaviors during reading practice (e.g., come to the
table to start tutoring within 1 minute of being asked to come; read the word
aloud when asked in a nice voice, not whining or complaining).

Rewards
What will happen when your child meets his or her goal (e.g., connect a dot
on the chart, spin the reward spinner)?

Praise

Praise your child for good behavior throughout tutoring. Paying attention to
behaviors you want to see again in the future lets your child know you want
him or her to continue to show the behavior. Think about how to make your
praise effective (Right away, Often, Say what for, Enthusiastic). What are
some statements you can use to praise your child?




250

Reward List

Together, think of 15-20 rewards (activities, items, privileges, etc.). Select
rewards that:

e Are special to your child

e Are specific

e Are things your child doesn’t get or have access to all the time

e Are things that can be given to your child immediately following the
good behavior

1. 11.
2. 12,
3. 13.
4. 14.
5 15,
6. 16.
/- 17.
8. 18.
9. 19.
10. 20.
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Appendix C

Adherence and Quality of Parent Training

e Record the appropriate score for each component of the plan in the box.
Component 0 1 2
Welcome and The teacher did not The teacher either did not The teacher welcomed or
Introduction to | welcome or thank the welcome or thank the parentand | thanked the parent and child for
Meeting parent and child for child for attending OR did not attending and reviewed the
attending the session or review the primary purposes of primary purposes of the meeting
review the purposes for | the meeting (a) review tutoring (a) review tutoring strategies, (b)
the meeting. strategies, (b) develop plan, (c) develop plan, (c) practice plan,
practice plan, (d) identify ways to | (d) identify ways to keep in
keep in communicate about communicate about progress.
progress.
Discuss The teacher did not The teacher involved the parent The teacher involved the parent
individual goals | involve parent or child in | and child in discussion of tutoring | and child in discussion of
of tutoring discussion of tutoring goals (i.e., why they want to be tutoring goals (i.e., why they
goals (i.e., why they involved in tutoring), but did not | want to be involved in tutoring)
want to practice reading | praise the stated goals. and praised the stated goals.
together).
Review the The teacher did not The teacher reviewed the tutoring | The teacher reviewed the
Tutoring review the tutoring strategies, but did not involve the | tutoring strategies and actively
Strategies strategies with the parent in the discussion and/or involved the parent in the
parent. ask if the parent had questions. discussion and/or asked if the
The conversation was parent had questions. The
characterized by the teacher conversation was characterized
telling the parent information— by two-way exchange of
not interactive. information—interactive.
Plan The parent and teacher The parent and teacher selected The parent and teacher selected

Development

did not select strategies
or finalize a tutoring plan
following the provided
guidelines.

strategies and finalized a tutoring
plan following the provided
guidelines. However, parent
involvement is limited.

strategies and finalized a
tutoring plan following the
provided guidelines. Parent and
teacher are actively involved and
collaboratively develop the plan.

Plan Practice

The parent did not
practice the plan with the
child.

The parent practiced the plan with
the child and the teacher provided
feedback on steps completed and
not completed as well as quality
of implementation; however, the
practice did not continue until the
parent implemented the plan as
intended (i.e., 85% of steps
completed with a score of 2).

The parent practiced the plan
with the child and the teacher
provided feedback on steps
completed and not completed as
well as quality of
implementation. Practice
continued until the parent
implemented the plan as
intended (i.e., 85% of steps
completed with a score of 2).

Plan for
Ongoing
Communication

The teacher and parent
did not create or agree
on a plan for ongoing
communication.

The teacher and parent created
and agreed on a plan for ongoing
communication, but contact
information was not exchanged.

The teacher and parent created
and agreed on a plan for ongoing
communication and contact
information was exchanged.

Collaboration
throughout the
Meeting

The teacher did not
actively engage the
parent throughout the
meeting or provide
praise for positive parent
and child behaviors.
Communication was
one-sided.

The teacher actively engaged the
parent throughout the meeting by
asking questions and encouraging
sharing. Provided praise for
positive parent and child
behaviors.

The teacher actively engaged the
parent throughout the meeting
by asking questions and
encouraging sharing. Provided
specific praise for positive
parent and child behaviors and
incorporated parent ideas into
plan development.
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Appendix D

Sample Adherence and Quality of Parent Tutoring

Record the appropriate score for each component of the plan in the box.

Component 0 1 2

Repeated The student did not read The student read the passage | The student read the

Readings the passage more than one | 2 times. passage at least 3 times.

time.

Correcting The parent did not correct | The parent stated the correct | The parent immediately

Mistakes words read incorrectly by | pronunciation for words the stated the correct

(word the child. child read incorrectly, but did | pronunciation for words the

supply) not have the child read the child read incorrectly and
words correctly. had the child read the words

correctly.

Correcting Following the reading, the | Following the reading, the Following the reading, the

Mistakes parent did not correct parent stated the correct parent stated the correct

(word words read incorrectly by | pronunciation for words the pronunciation for words the

practice) the child. child read incorrectly, but did | child read incorrectly and
not have the child practice had the child read the words
reading the words correctly correctly three times.
three times.

Correcting Following the reading, the | Following the reading, the Following the reading, the

Mistakes parent did not correct parent stated the correct parent stated the correct

(phrase words read incorrectly by | pronunciation for words the pronunciation for words the

practice) the child. child read incorrectly, but did | child read incorrectly and
not have the child practice had the child read the words
reading the words correctly correctly within the phrase
within the phrase three times. | three times.

Correcting Following the reading, the | Following the reading, the Following the reading, the

Mistakes parent did not correct parent stated each syllable in | parent stated each syllable

(syllable-by- | words read incorrectly by | the words the child read in the words the child read

syllable the child. incorrectly and blended the incorrectly and blended the

practice) syllables together to form the | syllables together to form

word, but did not have the
child practice reading the
syllables and words correctly.

the word and then had the
child practice reading the
syllables and words
correctly.
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Feedback
(Pre-check/
Post-check)

The parent did not time the
child reading or graph
performance with the
child.

The parent timed the child
reading and graphed
performance, but did not use
specific praise and/or there
was not high contrast (e.g.,
not change in voice tone, lack
of enthusiasm).

The parent timed the child
reading, graphed
performance, and used
specific praise and/or there
was high contrast
(excitement, sincere).

Feedback The parent did not provide | The parent provided the The parent provided the
(Reward the reward contingent on reward contingent on the goal | reward contingent on the
the goal set for reading set for reading improvement, | goal set for reading
improvement. but did not use specific praise | improvement, and used
and/or there was not high specific praise and/or there
contrast (e.g., not change in was high contrast
voice tone, lack of (excitement, sincere).
enthusiasm).
Show The parent did not read the | The parent read the passage The parent read the passage
passage aloud to the child | aloud to the child prior to aloud to the child at a
prior to having the child having the child repeatedly comfortable with proper
repeatedly reading the reading the passage, but expression prior to having
passage. reading was not at a the child repeatedly read the
comfortable pace and/or passage.
lacked proper expression.
Flashcard Following the reading, the | Following the reading, the Following the reading, the
Word parent did not have the parent presented the words parent presented the words
Practice child practice words read | read incorrectly more than read incorrectly more than
incorrectly more than once | once on flashcards, but did once on flashcards by
on flashcards. not model correct modeling correct
pronunciation for each new pronunciation for each new
word, did not correct word, correcting mistakes,
mistakes, and/or did not have | and having the child read all
the child read all of the words | of the words correctly
correctly before continuing before continuing with
with tutoring. tutoring.
Discussion | The parent and student did | The parent and student The parent and student
(Before and | not discuss the passage. discussed the passage, but the | engaged in a meaningful
After) parent did not elaborate on discussion of the passage.

the child’s responses,
encourage the child to use
vocabulary from the passage,
or encourage the child to
respond in complete
sentences (i.e., majority of
student responses were one
word).

The parent encouraged the
child to use vocabulary
from the passage and
respond in complete
sentences.
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Student Code:

Non-examples of engagement included problematic behavior such as talk unrelated to text or

Appendix E

Student Engagement Observation Form
Duration of Tutoring Session:
Engagement includes: reading aloud, correcting mistakes, asking questions about the text,
discussing text, counting words during performance feedback, and making statements regarding
graphed performance.

Date of Session:

258

program, whining, no response or no talking, and disruptions (e.g., answer the phone, going to get
materials).
Record whether or not the student is engaged in tutoring at 10-s intervals using momentary time

sampling. If the student is engaged make an “X” in the box. If the student is not engaged, make an

“0” in the box.

2

3

4

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

40

41

42

43

44

45

46

47

48

49

50

51

52

53

54

55

56

57

58

59

60

61

62

63

64

65

66

67

68

69

70

71

72

73

74

75

76

77

78

79

80

81

82

83

84

85

86

87

88

89

90

91

92

93

94

95

96

97

98

99

100

101

102

103

104

105

106

107

108

110

111

112

113

114

115

116

117

118

119

120

121

122

123

124

125

126

127

128

129

130

131

132

133

134

135

136

137

138

139

140

141

142

143

144

145

146

147

148

149

150

151

152

153

154

155

156

157

158

159

160

161

162

163

164

165

166

167

168

169

170

171

172

173

174

175

176

177

178

179

180

181

182

183

184

185

186

187

188

189

190

191

192

193

194

195

196

197

198

199

200

201

202

203

204

205

206

207

208

209

210

211

212

213

214

215

216

217

218

219

220

221

222

223

224

225

226

227

228

229

230

231

232

233

234

235

236

237

238

239

240

241

242

243

244

245

246

247

248

249

250

251

252

253

254

255

256

257

258

259

260

261

262

263

264

265

266

267

268

269

270

271

272

273

274

275

276

277

278

279

280

281

282

283

284

285

286

287

288

289

290

291

292

293

294

295

296

297

298

299

300

301

302

303

304

305

306

307

Number of intervals student was engaged
Percentage of intervals student was engaged during the tutoring session

/Total number of intervals scored

*100=




Appendix F

Baseline Reading Practice Log

Reading Log

Each time you have your child practice reading at home, write the date, number of
minutes you practiced, and any notes you might have. This will help us to see how

students usually

ractice reading.
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Date

Minutes of practice

Comments or Notes
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Appendix G

Tutoring Plan Form
Our Reading Practice Plan
O Why do you want to practice reading together?

Parent:
Child:
0 How many times per week will you practice reading using the program (at least 3 days
per week)?
days M T W Th F S Su

O What time will you practice reading (not tired or busy)?

O Where will you practice reading (quiet location with few distractions and little
clutter)?

O Check the Strategies you will use in tutoring:

Strategies

How it helps

M Repeated Reading

Practicing reading gives children opportunities
to practice reading fluently and increases
success with reading

M Correcting Mistakes
O Word Supply
0 Word Practice
O Word and Phrase
Practice
O Syllable Segmentation

Fixing mistakes and practicing words correctly
helps children to learn to read the words better.
Perfect practice makes perfect! Error correction
decreases the likelihood students will make the
same errors again.

M Feedback

O Provide feedback based
on progress from pre- to
post-reading practice

O Provide a reward
contingent on meeting a
goal number of words
read correctly

Giving feedback helps to motivate children to
do their best and allows the child see how
practice helps.

O Show

Modeling reading shows children what fluent
reading sounds like and decreases the likelihood
students will make lots of errors.

O Flashcard Word Practice

Practicing reading words gives children
opportunities to practice with hard words found
in a story and increases the likelihood students
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will read words correctly the next time.

O Discussion

Talking about stories helps children to build
comprehension and vocabulary skills. Children
gain a better understanding of what is read.

0 What will the plan look like? List the steps in order:

Step

Things to keep in mind

1.

2.

10.

11.

How will you keep in touch?
Notes

Phone Calls

Email

Meetings

oooa

How frequently will you discuss the plan and reading progress?

When will you meet next?

What will you do when you meet?




