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Who is attending pedagogical workshops?
Applying the Innovation Diffusion to Characterize Faculty Attendees

Victoria Dihua Xue, Trisha L. Vickrey, Marilyne Stains
Department of Chemistry, The University of Nebraska-Lincoln

What Type of Adopters Attends Pedagogical Workshops?
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Introduction

: . : * Workshop participants can mostly be categorized as Earl
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: e . . . | | e _ o Interestingly, fewer expected to change their teaching
* Few studies have explored how individual participants interact with g 20% actice as a result of their particination
these workshops. Early adopter Early Late majority Non- & 10% P , P P ' ,
: : : . : ’ o Both groups saw mechanics of the strategy as the primary
* Moreover, few studies have explored the extent to which the feature traits majority traits adopters . . : .
0% barrier to adoption; Early Adopters Traits also included

of the innovations being taught attract different types of participants
and differentially impact the level of adoption of the innovations.

Early adopter traits Early majority Late majority traits Non-adopters time management and Ear|y Majority were concerned
about students reactions to the innovation.

Reasons and expectations for attending the workshop Perceived Barriers by Adopter Type : ..
100% | , * Faculty moved at different pace through the decision process
Z m self-efficacy Structural barriers ® Time management d di the t £i tion: Pl attend d
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JITT attendees; student concerns was raised by Pl attendees
Progression through the Innovation Decision Process while time management was raised by JiTT attendees.

Discussion and Implications

by Type of Innovation
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