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Information Behavior of Santri in the Digital Era: 

From Literacy to Multiliteracy 

 
Chusaini Mustas 

(chusmus99@hotmail.com) 
Human Resources Development Agency, East Java, Indonesia 

___________________________________________________________________________ 

Abstract 

This article discusses information behavior developed by santri (Islamic boarding 

school or pesantren students) and how literacy is developed when santri develop information 

behavior. This study was focused on a unique phenomenon that occurred at Abdullah Faqih 

Islamic Institute (INKAFA), where a salaf (traditional) Islamic school has “dared” to 

implement innovations in the learning process in the form of information multiliteracy-based 

teaching in order to empower and increase the competitiveness of its graduates. The research 

setting is Mambaus Sholihin Islamic Boarding School (PPMS), located in Suci Village, 

Manyar District, Gresik Regency, East Java Province. Based on the results of a field study, it 

is found that santri of the pesantren of INKAFA are no longer identical with conservative 

santri. They have adapted to the changing times in the digital era by becoming part of the 

current generation who are accustomed to using information technology to access 

information in cyberspace. This study revealed that the process of implementing information 

multiliteracy in INKAFA has been supported by several factors, among others, the policy 

made by the pesantren chairperson that is based on the principle of “Al–muhafadhotu ‘ala 

qodimis sholih wal akhdzu bil jadidil ashlah” and a curriculum that does support students in 

adapting to the advancement of the digital era. The PPMS Foundation generally supports the 

information multiliteracy in order to realize information behavior transformation among 

INKAFA students by providing software and hardware facilities for the sake of advancement 

of INKAFA. Meanwhile, several inhibiting factors in the application of information 

multilteracy in INKAFA are factors from within oneself, factors from other people, and 

factors from the environment.  
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___________________________________________________________________________ 

 

1. Introduction 

In the digital era, information and education system are inseparable as the 

development of information technology provides more varied learning tools and various 

media (Ljungberg, 2020; Mills et al., 2019; Tombleson & Wolf, 2017). For example, the 

internet, which is known as a means of searching for information, and multimedia devices in 

the form of hardware, such as screens, LCDs, computers, and Android devices, can be used to 

support the audio-visual cognition of students, including students who are studying at 

pesantren or Islamic boarding school (El Saddik, 2018; Koltay, 2011; Syahputra, 2020). At 

the present time, multimedia-based learning plays an important role in education (Sharma et 

al., 2016). Students and teachers are required to be able to use various media, either in the 

form of hardware or software, and to absorb various information contained in those media 

(Anggraeni et al., 2019; Surjono et al., 2017). 

In an advanced school environment, access to information and support for student 

literacy is mostly less of an issue. However, if this digital-based learning system is applied in 

a traditional school environment, it might pose some problems to students. Various obstacles 

often arise especially in Islamic-based schools such as pesantren, which are said to adhere to 
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the traditional system and maintain their cultural values (Suhendar et al., 2017). The results 

of a survey conducted by the Ministry of Religious Affairs revealed that the number of active 

pesantren in Indonesia within the period of 2019-2020 was 26,973 pesantren which are 

located in various regions (Ministry of Religious Affairs of the Republic of Indonesia, 2020). 

From these data, it can be seen that pesantren as a formal education institution is still active 

and offers various facilities and religious visions (Hidayatulloh, 2016). 

Until now, many Indonesians who expect their children to get insights with the right 

religious values prefer pesantren as institutions offering religious education. However, the 

protective aspect that has been developed by pesantren today has become a dilemma because 

with the development of information technology, the existing level of boundaries has become 

blurry and not at the same pace with the development. In that sense, religious and cultural 

boundaries that are preserved by pesantren can be said to be still at the traditional level, 

which is not significant enough to catch up with the development of information technology 

(Rohmatulloh, 2018). 

One of the activities that cannot be separated from the process of understanding and 

learning in the conventional scope from the traditional era to the modern era is the pattern of 

information behavior of pesantren students (hereinafter referred to as santri), starting from 

determining needs, the search process, filtration, to the formulation and sharing of 

information (Cho et al., 2018; Kesharwani, 2020; Ocepek, 2018). According to Rohmatulloh 

(2018), the information behavior pattern of santri can be divided into several key activities. 

The first is a fundamental activity related to information seeking, which is used to broaden 

the views and insights of the santri regarding the lifestyle of modern society. As an extension 

of the Islamic boarding school, in this case, santri can do an in-depth exploration of the 

perspective of the general public on a topic that might be able to be resolved from a religious 

point of view. This information-seeking pattern is also a freedom from the realization that 

modern pesantren have kept up with the changing times to catch up with the current 

technological developments (Fadli Munawwar Manshur, 2003; Sarifuddin, 2020). 

The second key activity is how santri use the information found and share it in its 

intended form. Information about religion is not only a limitation, but also a big topic to 

study. Santri are expected to be able to understand, comprehend, and at the same time 

disseminate this topic to the public so that it is ideally used by the public to address problems 

of everyday life. The usual term for this activity is ‘shiar’ (mission) of Islam and Islamic 

teachings, which can be done in the form of casual conversations or even workshops with a 

large audience. However, with the existence of technology, especially in the field of 

communication, shiar can be facilitated both in its distribution and in the constructed 

discussions (Syahputra, 2020). 

One of the problems that can be considered as an obstacle faced by santri when they 

use various modern media based on digital platforms as a means of disseminating religious 

information is the openness and transparency of the opinions of their audiences. All 

comments and opinions from audiences can give a special impression and image according to 

sentiments or point of view of the public. Changes in media usage preferences among santri, 

of course, cause a lot of confusion among the stakeholders, the teaching staff, and the santri 

themselves.  

As previously explained, this confusion is caused by the gap between knowledge and 

new methods that must be learned to catch up or adjust to existing lag (Fahham, 2020). 

Multiliteracy is a new way for santri to learn the complexity of information because literacy 

skill is a basic competency that has no boundaries in order to understand certain symbols or 

expressions in the media. Literacy, in this case, is used to read and master devices and media 

as well as the level of information contained therein for use in fulfilling needs, solving 
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problems, or completing tasks at hand (Anwar et al., 2017). The development of literacy in 

the pesantren environment, according to Kusmanagara et al. (2018), is conducted through 

interactive learning activities that utilize new media such as computers and various 

applications in them. The biggest challenge is how to balance the boundaries of religious 

concepts and the expansion of insight of the students through multiliteracy-based learning on 

various new media (Bouzguenda et al., 2019; Saputri et al., 2019; Untari, 2017). 

 In this study, the two problems addressed were (1) how information behavior is 

developed among the pesantren students or santri and (2) how literacy is built when santri 

develop information behavior. The primary purpose of this study was to determine the 

process of developing information behavior patterns of santri in pesantren and at the same 

time to identify the process of developing literacy-based learning among santri. 

 

2. Literature Review 

Information Behavior  

Information is important for individuals in their daily activities (Gichohi et al., 2017; 

Haruna et al., 2017; Mierzecka & Suminas, 2018). Today, information is supported by 

technological developments that facilitate access and the process of finding and adapting the 

information itself (Lauricella et al., 2020; Wang et al., 2019). In the digital era, the need for 

information and the use of information technology have become a necessity, including for 

santri who are currently pursuing formal religious-based education at pesantren. Santri is a 

term for a group of students who are currently pursuing special Islamic education at an 

independent institution in the local community, which is commonly known as pondok 

pesantren (Anwar et al., 2017; Fadli Munawwar Manshur, 2003). 

 Meanwhile, the information behavior in question includes problem formulation 

activities, exploration and searching skills, responsiveness to sorting valid and appropriate 

information, information absorption, and information use in an activity (Howlader & Islam, 

2019; Wittebols, 2020). Information behavior among santri can be said to be similar to that 

of students or adolescents in general who search so many things for the purpose of education, 

entertainment, as well as leisure time activities (Anwar et al., 2017; Setiawan, 2012). The 

difference is that the behavior of finding, searching, and using information by santri is often 

linked to their life in pesantren, which is a boarding school based on religious education. The 

positive side of finding, searching, and using information is referred to in how santri build 

relationships with public, search for appropriate religious da’wah references, and make them 

a promotional tool for pesantren (Anwar et al., 2017; Setiawan, 2012; Syahputra, 2020). 

However, in reality, the patterns of access and information behavior of santri are not limited 

to finding learning or da’wah references alone. Syahputra (2020), who explained the 

participation of santri in political world, mentioned that santri play an active role in 

exploring the latest issues regarding the prevention of radicalization in various organized 

ways, either by direct socialization to the public or by mainstream media such as social 

media.  

 

Multiliteracy 

Multiliteracy is a development of the term “literacy” and is not limited to literacy at 

the basic level (Ozturk & Hill, 2020; Saputri et al., 2019; Walgermo et al., 2018). In 

multiliteracy, the main competencies that become the focus of teaching are awareness of the 

socio-political environment, high comprehension and reading skills, good writing skills, 

linguistic skills, and proficiency in using various existing digital media (Saputri et al., 2019). 

The term “literacy” is defined as a skill to understand language symbols or literacy skill and 

based on its initial scope, literacy is seen as a condition of recognizing letter, word, and 
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meaning (Gibson & Smith, 2018; Locher et al., 2019; Singer & Alexander, 2017; Untari, 

2017). Over time, literacy, which is used in various fields, began to include various media as 

a means of communication and the formation of meaning. Information can be conveyed via 

various media so that writing cannot be limited only to linguistic grammar. It has crossed the 

boundaries of linguistic grammar. This view then brought out the terms “metalanguage” and 

“multimodal text”, which eventually led to the concept of multiliteracy (Untari, 2017) 

The development of skills through multiliteracy concept is intended so that students 

can be creative and critical in solving problems and fulfill a need by using various literacy 

skills that have been previously learned (Chai & Kong, 2017). Multiliteracy, according to 

Saputri et al. (2019), is an integrated approach of various manifestations of knowledge, 

including images or videos, and a combined form of digital contexts that create effective 

learning outcomes because students are motivated to learn all creative activities created and 

proposed by the teacher using a framework from the concept of multiliteracy itself.  

Based on research by Hestiningsih and Sugiharsono (2015), it is known that the basis 

for the need for multiliteracy in student learning is inadequte skill of students to think 

critically in facing or solving academic problems. Untari (2017) stated that the focus of 

multiliteracy is multicompetence. As emphasized by Dezuanni (2020), multicompetence is 

the basis for the formation of the critical character that is aspired by the multiliteracy concept 

itself where this competence is a highly interpretation of text and accurate understanding, 

adaptation, and proficiency in using media. 

In the application of multiliteracy, the target of learning is a change in the attitude of 

the teaching staff and students in absorbing the concept of multiliteracy as a continuation of 

the learning process for the interpretation of symbols, which can be traced to the individual’s 

ability to assess a problem with more critical thinking (Kesharwani, 2020). Another view is 

proposed by Pullen andCole (2010), Tugtekin and Koc (2020), and Zhang et al. (2019), that 

the application of multiliteracy is more emphasized on how students can more easily 

participate and be productive in various communities in society, according to their needs and 

abilities. 

 

3. Research Method 

This study was conducted using qualitative research method and examined the 

dynamics of the life of santri at pesantren of INKAFA. The study location was selected 

based on a unique phenomenon that occurred at the Abdullah Faqih Islamic Institute 

(INKAFA), where a salaf (traditional) pesantren has “dared” to implement innovations in the 

learning process in the form of information multiliteracy-based teaching in order to empower 

and increase the competitiveness of its graduates. 

The research location was Pondok Pesantren Mambaus Sholihin (PPMS), which is 

located in Suci Village, Manyar District, Gresik Regency, East Java Province. INKAFA is an 

institution located in Suci mountainous area. This area is located approximately 3 kilometers 

from Bunder Bus Station (in the main route of Surabaya-Jakarta). It is 2 kilometers from 

Tenger T-junction, Sukomulyo Village, which is located on the northern coastal highway. 

The informants in this study were the administrators of the PPSM foundation, leaders, 

lecturers, students, and staff of INKAFA who were directly involved in the implementation 

of the learning process in INKAFA. Qualitative research does not consider the number of 

informants, but it may depend on whether or not the selection of key informants is 

appropriate and depend on the complexity of the diversity of social phenomena being studied. 

Thus, informants were selected using the snowball sampling technique, which is the process 

of determining informants based on previous informants without determining the exact 

number by exploring information related to the required research topic.  



5 

 

 

Table 1. List of Informants 

No Name  Age 

(Years) 

Position 

1 Ahmad Haris  36 PPMS Foundation 

administrator 

2 Ali Sodiqin  37 Head of INKAFA 

3 Hj. Khoirul Huda  49 Lecturer 

4 Mahbub Junaidi  29 Student 

5 Ahmad Syahrul Ansori  19 Student 

6 Miftahul Faiz  19 Student 

7 Amiruddin Salamullah  20 Student 

8  Syifa’  20 Student 

9 Noviansyah  24 General affair staff 

 

In this study, in-depth interviews were conducted with nine key informants: 

foundation administrator, head of INKAFA, lecturers, general affair staff, and students. All 

informants were interviewed in an in-depth manner to obtain the required data. 

In-depth interviews with informants were conducted to find out the aspects of 

planning, processes, and the results of changes in information behavior of INKAFA students 

after the application of information multiliteracy. The research questions covered are as 

follows: (1) informant profiles (2) learning activities of INKAFA student or santri (3) 

development of human resources or information behavior of students or santri by using 

information multi-literacy (4) supporting and inhibiting factors, and (5) the final result of the 

application of information multiliteracy.    

 

4. Data Finding 

Students who are registered at INKAFA have the intention to become santri and to go 

to college. Since the beginning, students know that they will live in the institution for the time 

being. They also will have a dual status, namely, as student and as santri. Because of their 

status as santri, the student activity is also like a santri who lives to be trained for 24 hours in 

the pesantren environment. 

INKAFA adopts an integrated educational system, which is a combination of the salaf 

(traditional) education system and the modern education system. This is inseparable from the 

culture of Ahl Al-Sunnah wal Jama'ah (Aswaja) pesantren which adheres to the principle of 

“Al–muhafadhotu ‘ala qodimis sholih wal akhdzu bil jadidil ashlah” (preserving good old 

traditions while adopting new, better traditions). INKAFA has also adopted a number of 

international Islamic education patterns, such as the studies of tafsir and hadith. Education at 

INKAFA is focused not only on the disciplines of Islamic jurisprudence (fiqh), morphology 

concept (saraf) and syntax (nahwu) of Arabic, and Islamic scholastic theology (kalām), but 

also on supporting studies (hadith, uṣūl al-fiqh, tafsir, etc.). 

INKAFA students are students who live in pesantren environment. In their daily lives, 

students are required to speak in Arabic and English. By not dichotomizing salaf learning and 

modern learning, INKAFA students at the pesantren are conditioned in a special place called 

or Abdullah Faqih discussion community or ribad. In ribad, there are activities such as 

recitation with kyai and with senior ustaz or teacher. There is also such a thing as student 

discussion in ribad so that students not only recite the Quran, but also train progressive way 

of thinking through various discussion groups while living in the dormitory. 

INKAFA student competency development is focused on transforming information 
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behavior (transforming the form, nature, function or attitude of information obtained/received 

and processing the information) by mastering information multiliteracy. This multiliteracy 

includes the development of writing and reading literacy, verbal literacy, computer literacy, 

internet literacy, audio-visual literacy, web 2.0 literacy, and social media literacy. In the 

realization of information multiliteracy, there was no specific pattern found in how INKAFA 

students explore information multiliteracy. All INKAFA students have become accustomed 

to exploring information multiliteracy by accommodating ideas from various sources to be 

followed up by building partnerships and collaborations with fellow students (interpersonal 

partnerships and collaborations) as well as with the PPMS foundation, officials of INKAFA, 

and third parties (ICT experts). Some examples of additional skills resulting from extra-

curricular activities, among others, are writing skills from journalistic activity, language skills 

from English language program, photography skill, and public speaking skill, press 

management, and advertising communication skill from broadcasting activity. 

This study discovered that the process of implementing information multiliteracy in 

INKAFA is largely determined by supporting factors and inhibiting factors. Supporting 

factors are: (1) KH Masbuhin Faqih, as PPMS chairperson, facilitates supporting policies 

based on the principle of “Al–muhafadhotu ‘ala qodimis sholih wal akhdzu bil jadidil 

ashlah”, although conditions between salaf pesantren and modern pesantren are difficult to 

integrate in some parts. (2) PPMS Foundation supports the continued use of information 

multi-literacy to transform behavior information among INKAFA students by preparing 

software and hardware facilities for the sake of advancement of INKAFA. (3) The INKAFA 

curriculum synergizes higher education curriculum, salaf education curriculum, and 

additional/elective curriculum related to the application of information multiliteracy. The 

additional curriculum is oriented towards information multiliteracy, which covers the fields 

of information technology, journalism, English, photography, press management, advertising, 

broadcasting. (4) PPMS networks with domestic Islamic boarding schools (for example, 

Pondok Pesantren Langitan Widang, Tuban) and Islamic boarding schools abroad (Al-Ahgaff 

Islamic Boarding School, Yemen). Networks are linked mainly by the use of information 

technology so that INKAFA students need to master information multi-literacy. (5) Ustaz and 

ustazah, community around PPMS, parents and guardians of santri, and santri community 

are highly obedient in implementing the policies made by PPMS chairperson and the 

foundation administrators.   

Meanwhile, several inhibiting factors in the application of information multilteracy in 

INKAFA are factors from within oneself, factors from other people, and factors from the 

environment. The inhibiting factors from within oneself include: (1) When students access 

information in order to do assignments, there are still students who are not proficient in 

English and Arabic even though INKAFA has required students to speak in Arabic and 

English in daily basis. (2) IT illiteracy is also a barrier to information retrieval. (3) Students 

lack of time to use information technology because of their participation in pesantren 

activities. Next is the inhibiting factors from other people. It is said by Ansori, one of the 

students of INKAFA, that when students completed group assignments that had been given, 

students often found the results to be unsatisfactory so they needed to revise or discussed it 

again. Meanwhile, the factor from environment is poor internet network provided by internet 

service provider, which often hampers access to information when students are doing class 

assignments. Learning resources available in the library are also limited.  

The final result of information multiliteracy process so as to be able to encourage the 

transformation of information behavior of INKAFA students (transformation of form, nature, 

and function of information, attitude toward information obtained/received, and information 

processing) is the realization of information seeking behavior, information searching 



7 

 

behavior, and information use behavior by building a dialogical and harmonious network 

with PPMS chairperson, PPMS Foundation, INKAFA administrators, and third parties (ICT 

experts) so that the way of thinking, acting, and interacting of INKAFA students can be 

developed properly and encourage the transformation of information behavior. The 

transformation of information behavior is characterized by: (1) seeking, obtaining, receiving, 

processing, and utilizing information on the internet (2007) (2) building communication and 

da’wah media by establishing Radio MY MBS FM (2007) (3) sharing the latest information 

about INKAFA by creating a blog (2008). (4) developing creativity and the art of conveying 

information by publishing the Mambaus Post newspaper (2010) (5) facilitating student needs 

by establishing computer rentals (2011) (6) building two-way communication and tracing the 

whereabouts of students and alumni and lecturers by creating social media accounts (on 

Facebook, etc.) for INKAFA (2011) (7) providing up-to-date information about INKAFA by 

creating a website (2011) (8) conveying the full activities of INKAFA/PPMS in video (2013) 

(9) wanting to know INKAFA ranking compared to other universities in Indonesia by joining 

the Indonesian campus exploration site community (2015), and (10) improving services for 

prospective students by creating online student registration (2015). 

 

5. Discussion 

 This study discovered that information technology and the internet were no longer 

new things to the students. The increase in the massiveness of information that can be 

accessed and the spread of social issues in society are the reasons why pesantren can adapt 

and accept technology without reducing the basic religious values that may lead to secularism 

(Anwar et al., 2017; Setiawan, 2012; Syahputra, 2020). Pesantren as a boarding school 

certainly has a burden of public trust about the credibility and quality of religious education. 

This is the reason why pesantren institutions are faced with the choice of maintaining 

idealism or keeping up with the times and developing education process. Another opinion 

from Manshur (2003) explains that santri are the main elements of pesantren to grow as an 

educational institution, which is transformed by accepting a broader view without eliminating 

the original cultures of pesantren (Fadli Munawwar Manshur, 2003). Supporting this, a 

number of researchers stated that religious issues began to emerge because of the new ideals 

that had infiltrated. It was explained that santri play an active role in providing responses and 

reacting critically to radicalization cases that have recently been rampant and have made the 

public worried, especially because of the large number of active mass organization 

movements with activities that are fairly violent and at the same time provocative to the 

government (Hanif, 2020; Huda, 2019; Syahputra, 2020). 

The shift in learning methods and understanding of the religious sphere is the focus of 

the process of finding and using information among santri. This study found that santri not 

only studied religion and its teachings, but they also had the opportunity to search for 

information as many as possible in cyberspace. The process of finding information in 

cyberspace has more or less broadened the insight of santri in understanding Islamic theology 

that existed before (Hanif, 2020). Supporting this, Howlader & Islam (2019) argued that the 

process of finding information in cyberspace is not only limited to the use of information, but 

includes an activity to reproduce information as a development effort. Santri, in this case, 

experience many shifts in learning methods and broaden their understanding of the world 

from a religious perspective. Anwar et al (2017) and Nelson (2016), for example, explained 

that the nature of this openness is an act of adaptation to the public need for religious 

education that is adapted to changing times (Anwar et al., 2017; Nelson, 2016). This 

openness is also a way for pesantren to become a more inclusive institution, in the sense of 
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broadening the views and ways of teaching santri by involving information technology in 

order to understand current issues in modern society (Ma’arif et al., 2015; Nelson, 2016). 

This finding contradicts the views of some who often regard santri and pesantren as 

conservative entities that have little contact with information technology. This condition has 

changed nowadays. In the digital era, students in the pesantren of INKAFA are apparently 

part of young people who are familiar with information technology, the internet, and social 

media. Not a few students have digital literacy skill and even multiliteracy skill. Multiliteracy 

is an open learning concept and can be easily adapted to various educational systems due to 

its familiarity with literacy and interpretation of textual symbols (Saputri et al., 2019; Untari, 

2017). There are no exceptions for pesantren, which in this modern era have made many 

changes and efforts to shift exclusivity so that santri can obtain religion-based learning with a 

broader scope and understanding (Rachmawati & Rusydiyah, 2020; Sarifuddin, 2020). The 

application of multiliteracy learning to students emphasizes character affirmation based on 

Islamic religious learning. According to Annafisah et al (2020) and Nasih et al (2020), the 

focus of religion literacy will help train the mindset of students so that they can solve 

problem critically, logically, carefully, and precisely (Annafisah et al., 2020; Nasih et al., 

2020). For INKAFA pesantren students, accessing information in cyberspace is often easy 

because most students are also required to learn English. English is the capital for accessing 

various information in cyberspace, most of which are in English. 

In explaining the mastery of information, Saputri et al. (2019) noted that one of the 

keys to master these new media is literacy. It was explained that literacy itself has been used 

in various fields of science by using a variety of media as a means of communicating 

dialogue between individuals with a medium and as a means of forming cognition. This has 

led to the so-called metalanguage and multimodal text and finally the concept of a more 

narrow mapping term, namely, multiliteracy. One of the areas of multiliteracy that is the 

focus of skill development, which is highly expected today, is digital literacy. Explaining 

this, Law et al. (2018) provided an opinion that digital literacy is a basic principle in 

understanding and studying various advanced things that exist in digital forms where digital 

literacy can be classified into three basic competencies, namely, insight, skill, and behavior. 

Another interesting finding was proposed by Rumata & Nugraha (2020), who found in their 

research that the level of digital literacy skill among government employees, who in fact have 

a minimum education level of high school or college, can be said to be not too good and 

some of them were still requires special training to improve performance. In their research, 

from a total of 752 respondents, it was recorded that 13.7% (103 respondents) were at the 

‘poor’ skill level and 3.9% (30 respondents) were at the ‘very poor’ skill level. 

 In general, santri of INKAFA are not only educated to study general science and 

theology. Apart from learning for themselves, learning religious knowledge is also expected 

to be a capital for santri in doing da’wah. Like other santri, santri in INKAFA also have the 

obligation to conduct da'wah via various media, including social media, communities, or 

digital forums (Fadli Munawwar Manshur, 2003; Nasih et al., 2020; Setiawan. , 2012; Tohari 

et al., 2020). In terms of implementing information searching activities for students, Tohari et 

al. (2020) explained that in the modern era, like now, many santri conduct da'wah as well as 

construct their knowledge based on what they read in mainstream media such as social 

media. Hoaxes on religious topics are indeed a problem where the concept of canon makes 

critical thinking seen as secularist attitudes (Abdelgadir & Fouka, 2020; Faridah, 2018; 

Hillgruber, 2016) so that the process of analyzing and evaluating information on religious 

topics is very rare (Abdal et al., 2020; Abdelgadir & Fouka, 2020). According to a number of 

researchers, santri, as the latest generation, should become agents of change who provide 

more reliable information or can reduce the impact caused by hoaxes (Anwar et al., 2017; 
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Nasih et al., 2020; Syahputra, 2020). The greatest fear that arises from the distribution and 

formulation of false information on religious topics is the fear of how the interpretations that 

emerge will manifest in acts of racism or radical way of thinking (Ismayilov, 2019; Llorent-

Bedmar et al., 2020; Sabiruddin, 2019). For this reason, santri of INKAFA are given the 

opportunity to adapt to advancements in information technology and the internet with the 

hope that their work in the present era will not be outdated. 

 

6. Conclusion 

This study examined the information behavior developed by Islamic boarding school 

students or santri and how literacy was built when santri developed information behavior. 

From the results of the field study, it is known that INKAFA santri are no longer identical 

with conservative santri figures. They have adapted to the process of changing times in the 

digital era by becoming part of the current generation who are accustomed to using 

information technology to access information in cyberspace. 

This study found that the smooth process of implementation of information 

multiliteracy in INKAFA was supported by several factors, among others, the policy made by 

KH Masbuhin Faqih as PPMS chairperson, which is based on the principles of “Al–

muhafadhotu ‘ala qodimis sholih wal akhdzu bil jadidil ashlah”, and a curriculum that does 

support santri in adapting to the advancements in the digital era. The PPMS Foundation 

generally supports the sustainable use of information multiliteracy for the transformation of 

the information behavior of INKAFA students by preparing software and hardware facilities 

in order to advance INKAFA. Meanwhile, several inhibiting factors in the application of 

information multilteracy in INKAFA are factors from within oneself, factors from other 

people, and factors from the environment.  

By supporting the development of information multiliteracy skill among santri, 

pesantren administrators are generally able to encourage the transformation of information 

behavior of INKAFA students (transformation of form, nature, and function of information, 

attitude toward information obtained/received, and information processing), which is marked 

by the realization of information seeking behavior, information searching behavior, and 

information use behavior by building a dialogical and harmonious network with stakeholders 

and education actors in pesantren.  

 

7. References 

 

Abdal, B., SajadiI, S., & Gharavi, N. (2020). A Study of the Gradual Educational Principle in 

the Qur’an Based on the Analysis and Criticism of the Quranic Commentators’ 

Viewpoint. Science and Religion Studies, 1, 1–5. 

Abdelgadir, A., & Fouka, V. (2020). Political Secularism and Muslim Integration in the 

West: Assessing the Effects of the French Headscarf Ban. American Political Science 

Review, 114(3), 707–723. 

Alatas, S. S. S. (2013). Hubungan Tingkat Pengetahuan Mengenai Pedikulosis Kapitis 

dengan Karakteristik Demografi Santri Pesantren X, Jakarta Timur. EJournal 

Kedokteran Indonesia, 1(1), 1–5. https://doi.org/10.23886/ejki.1.1596.53-57 

Anwar, R. K., Komariah, N., & Rahman, M. T. (2017). Pengembangan Konsep Literasi 

Informasi Santri: Kajian di Pesantren Arafah Cililin Bandung Barat. Wawasan: Jurnal 

Ilmiah Agama Dan Sosial Budaya, 2(1), 131–142. https://doi.org/10.15575/jw.v2i1.964 

Annafisah, K., Mansur, R., & Asfiyak, K. (2020). Tradisi Literasi Ulama’nahdliyin Sebagai 

Spirit Budaya Literasi Santri di Pondok Pesantren Al-Munawwariyyah Kecamatan 

Bululawang Kabupaten Malang. Vicratina: Jurnal Pendidikan Islam, 5(2), 65–73. 



10 

 

Anwar, R. K., Komariah, N., & Rahman, M. T. (2017). Pengembangan Konsep Literasi 

Informasi Santri: Kajian di Pesantren Arafah Cililin Bandung Barat. Wawasan: Jurnal 

Ilmiah Agama Dan Sosial Budaya, 2(1), 131–142. https://doi.org/10.15575/jw.v2i1.964 

Chai, C. S., & Kong, S.-C. (2017). Professional learning for 21st century education. Journal 

of Computers in Education, 4(1), 1–4. https://doi.org/10.1007/s40692-016-0069-y 

Dezuanni, M. (2020). Children’s Minecraft multiliteracy practices and learning through peer 

pedagogies. Multiliteracies and Early Years Innovation: Perspectives from Finland and 

beyond (Routledge Research in Early Childhood Education), 183–198. 

Fadli Munawwar Manshur. (2003). Budaya Pesantren dan Tradisi Pengajian Kitab. 

Humaniora, 8, 1–7. 

Fahham, A. M. (2020). Pendidikan pesantren: pola pengasuhan, pembentukan karakter, dan 

perlindungan anak. Jakarta : Publica Institute Jakarta. 

Faridah, S. (2018). Kebebasan Beragama Dan Ranah Toleransinya. Lex Scientia Law Review, 

2(2), 199–214. 

Gichohi, P. M., Onyancha, O. B., & Dulle, F. W. (2017). How public libraries in Meru 

County, Kenya, address the business information needs of small-scale enterprises. 

Information Development, 33(4), 418–435. https://doi.org/10.1177/0266666916667998 

Gibson, P. F., & Smith, S. (2018). Digital literacies: preparing pupils and students for their 

information journey in the twenty-first century. Information and Learning Science, 

119(12), 733–742. https://doi.org/10.1108/ILS-07-2018-0059 

Hanif, N. F. (2020). Manajemen Peningkatan Mutu Pendidikan di Pondok Pesantren AL-

HUSNA Samarinda Seberang. Salimiya: Jurnal Studi Ilmu Keagamaan Islam, 1(3), 18–

33. 

Haruna, H., Tshuma, N., & Hu, X. (2017). Health Information Needs and Reliability of 

Sources Among Nondegree Health Sciences Students: A Prerequisite for Designing 

eHealth Literacy. Annals of Global Health, 83(2), 369–379. 

https://doi.org/10.1016/j.aogh.2017.03.516 

Hestiningsih, N., & Sugiharsono, S. (2015). Peningkatan Kemampuan Berpikir Kritis Peserta 

Didik Pembelajaran IPS melalui Metode Problem Solving Berbantuan Media Informasi. 

Harmoni Sosial: Jurnal Pendidikan IPS, 2(1), 71–86. 

Hidayatulloh, B. A. (2016). Ketahanan Politik Wilayah Pondok Pesantren dalam Pemilihan 

Umum 2014 (Studi terhadap Pemuda di Yayasan Pondok Pesantren Ali Maksum, 

Krapyak Kulon, Desa Panggungharjo, Kecamatan Sewon, Kabupaten Bantul, Provinsi 

Daerah Istimewa Yogyakarta). Jurnal Ketahanan Nasional, 22(1), 61. 

https://doi.org/10.22146/jkn.10233 

Hillgruber, C. (2016). Legal Limits of a Permissible Criticism of Religion. German Law 

Journal, 17(2), 265–275. 

Howlader, A. I., & Islam, M. A. (2019). Information-seeking behaviour of undergraduate 

students: A developing country perspective. IFLA Journal, 45(2), 140–156. 

https://doi.org/10.1177/0340035219842312 

Huda, A. Z. (2019). Melawan Radikalisme Melalui Kontra Narasi Online. Terrorism Studies. 

Kementerian Agama Republik Indonesia, P. (2020). Statistik Data Pondok Pesantren. 

https://ditpdpontren.kemenag.go.id/pdpp/statistik. December 22, 2020 

Ismayilov, M. (2019). Islamic radicalism that never was: Islamic discourse as an extension of 

the elite’s quest for legitimation. Azerbaijan in focus. Journal of Eurasian Studies, 

10(2), 183–196. 

Kesharwani, A. (2020). Do (how) digital natives adopt a new technology differently than 

digital immigrants? A longitudinal study. Information and Management, 57(2), 1–16. 

https://doi.org/10.1016/j.im.2019.103170 



11 

 

Lauricella, A. R., Herdzina, J., & Robb, M. (2020). Early childhood educators’ teaching of 

digital citizenship competencies. Computers and Education, 158. 

https://doi.org/10.1016/j.compedu.2020.103989 

Llorent-Bedmar, V., Palma, V. C. C.-D., & Navarro-Granados, M. (2020). Islamic religion 

teacher training in Spain: Implications for preventing islamic-inspired violent 

radicalism. Teaching and Teacher Education, 95, 103–138. 

Locher, F. M., Becker, S., & Pfost, M. (2019). The Relation Between Students’ Intrinsic 

Reading Motivation and Book Reading in Recreational and School Contexts. AERA 

Open, 5(2), 233285841985204. https://doi.org/10.1177/2332858419852041 

Ma’arif, S., Dardiri, A., & Suryo, D. (2015). Inklusivitas Pesantren Tebuireng: Menatap 

Globalisasi Dengan Wajah Tradisionalisme. Jurnal Pembangunan Pendidikan: Fondasi 

Dan Aplikasi, 3(1), 81–94. https://doi.org/10.21831/jppfa.v3i1.7814 

Meidayanti, A. (2020). Implementasi Jurnalisme Dakwah dalam Media Online Islam: 

Analisis Isi Berita VOA-Islam. com. Jurnal Komunikasi Islam, 10(1), 173–193. 

Mierzecka, A., & Suminas, A. (2018). Academic library website functions in the context of 

users’ information needs. Journal of Librarianship and Information Science, 50(2), 157–

167. https://doi.org/10.1177/0961000616664401 

Nasih, A. M., Sultoni, A., & Kholidah, L. N. (2020). Kajian Konten Media Sosial untuk 

Penguatan Literasi Dakwah Islam Moderat Guru dan Santri di Pesantren. Jurnal 

KARINOV, 3(3), 174–180. 

Nelson, Z. (2016). Zulkifli Nelson & Dardiri: Inklusivisme dan Humanisme Pesantren. 

TOLERANSI: Media Ilmiah Komunikasi Umat Beragama, 8(2), 1–18. 

Ozturk, G., & Hill, S. (2020). Mother–child interactions during shared reading with digital 

and print books. Early Child Development and Care, 190(9), 1425–1440. 

https://doi.org/10.1080/03004430.2018.1538977 

Pullen, D. L., & Cole, D. R. (2010). Multiliteracies and technology enhanced education: 

Social practice and the global classroom. Pennsylvania : IGI Global. 

Rachmawati, A., & Rusydiyah, E. F. (2020). Implementasi Pembelajaran Berbasis E-learning 

pada Mata Pelajaran Pendidikan Agama Islam. Jurnal Pendidikan Islam Indonesia, 5(1), 

1–14. 

Sabiruddin, S. (2019). Saring sebelum Sharing, Menangkal Berita Hoax, Radikalisme di 

Media Sosial. AL MUNIR: Jurnal Komunikasi Dan Penyiaran Islam, 22–40. 

Saputri, R. A., Triyanto, & Winarno. (2019). Using critical multiliteracy learning in 

developing students’ civic literacy in the industrial era 4.0 education. AIP Conference 

Proceedings, 2194(1), 020111 (1-5). https://doi.org/10.1063/1.5139843 

Sarifuddin, H. (2020). Pengaruh Media Pembelajaran Dan Motivasi Belajar Terhadap 

Prestasi Belajar Bahasa Arab Santri Pada Pesantren Hidayatullah Ternate. Ejournal 

KAWASA, 10(1), 65–79. 

Setiawan, A. B. (2012). Penanggulangan Dampak Negatif Akses Internet di Pondok 

Pesantren melalui Program Internet Sehat. Jurnal Penelitian Komunikasi, 15(1), 93–108. 

https://doi.org/10.20422/jpk.v15i1.706 

Singer, L. M., & Alexander, P. A. (2017). Reading on Paper and Digitally: What the Past 

Decades of Empirical Research Reveal. Review of Educational Research, 87(6), 1007–

1041. https://doi.org/10.3102/0034654317722961 

Syahputra, M. C. (2020). Jihad Santri Millennial Melawan Radikalisme di Era Digital: Studi 

Gerakan Arus Informasi Santri Nusantara di Media Sosial. Jurnal Islam Nusantara, 

4(1), 69–80. https://doi.org/10.33852/jurnalin.v4i1.187 

Tohari, L. A., Fatoni, U., & Muhlis, A. (2020). Strategi Dakwah Santri Dalam Menghadapi 

Berita Hoax di Media Sosial. Tabligh: Jurnal Komunikasi Dan Penyiaran Islam, 5(2), 



12 

 

148–167. 

Tugtekin, E. B., & Koc, M. (2020). Understanding the relationship between new media 

literacy, communication skills, and democratic tendency: Model development and 

testing. New Media and Society, 22(10), 1922–1941. 

https://doi.org/10.1177/1461444819887705 

Untari, E. (2017). Pentingnya Pembelajaran Multiliterasi untuk Mahasiswa Pendidikan Guru 

Sekolah Dasar dalam Mempersiapkan Diri Menghadapi Kurikulum 2013. Wahana 

Sekolah Dasar, 25(1), 16–22. https://doi.org/10.17977/um035v25i12017p016 

Walgermo, B. R., Frijters, J. C., & Solheim, O. J. (2018). Literacy interest and reader self-

concept when formal reading instruction begins. Early Childhood Research Quarterly, 

44, 90–100. https://doi.org/10.1016/j.ecresq.2018.03.002 

Wang, J. C., Wang, Y. Y., & Che, T. (2019). Information sharing and the impact of shutdown 

policy in a supply chain with market disruption risk in the social media era. Information 

and Management, 56(2), 280–293. https://doi.org/10.1016/j.im.2018.09.005 

Wittebols, J. H. (2020). Critical Information/News Literacy and the Flipped Classroom: 

Student Evaluations of Information Searching and Analysis. Journalism & Mass 

Communication Educator, 75(2), 210–225. https://doi.org/10.1177/1077695819893171 

Zhang, W., Zhang, L., Liu, L., & Zhang, S. (2019). Improving Orthographic Awareness and 

Reading Fluency in Chinese Children with Dyslexia: A Case Study. Reading and 

Writing Quarterly, 1, 1–16. https://doi.org/10.1080/10573569.2019.1707731 

 

 

 


	Information Behavior of Santri in the Digital Era: From Literacy to Multiliteracy
	

	tmp.1624626512.pdf.Rkr9B

