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Abstract
This benchmark portfolio describes the process of developing and assessing student learning in
Psychology of Gender (PSYC/WMNS 421/821)—a course I taught in Spring 2019 while
participating in the Peer Review of Teaching Project at the University of Nebraska Lincoln. This
course is housed in the Psychology Department and cross-listed in Women’s and Gender Studies.
The students in this course are mostly advanced undergraduate psychology majors. The course is
capped at 40 and is primarily discussion-based. In my portfolio, I outline the course structure and
context, my course objectives, and the students enrolled. I also document the teaching materials,
methods, and assessments I used in this course, and how these teaching activities connect to my
course objectives. I then provide a detailed analysis of student learning in this course, illustrating
how my teaching activitues were successful in helping students obtain course objectives. In the
conclusion of my portfolio, I reflect on the strengths of this class and identify changes that would
improve the course based on my analysis.
Keywords
psychology of gender, applied learning, student engagement, class discussion, group projects
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Objectives of the Course Portfolio
This portfolio was completed as part of the Peer Review of Teaching Project at the
University of Nebraska Lincoln (2018-2019). This competitive, year-long program assists faculty
members in developing a course, assessing student learning, and documenting the scholarly work
of teaching and learning in a “benchmark portfolio” (https://peerreview.unl.edu/home). My
portfolio focuses on a course that I developed and taught for the first time in Spring 2019
(Psychology of Gender). In the document below, I provide a detailed description of my course
objectives, my teaching materials, methods, and assessments, and my analysis of student learning
in this course. Through the process of writing this portfolio, my goals are to document what this
course aims to achieve and why, provide evidence that my teaching approaches are successful in
helping students obtain course objectives, and identify ways to improve my course for future
semesters. These goals will help me communicate my intellectual labor in developing this course
and make the case for the importance of a course on the psychology of gender.
Description of the Course
Course Overview and Context
Psychology of Gender (PSYC/WMNS 421/821) is a three-credit upper-level seminar.
This course is housed within the Psychology Department and is cross-listed in Women’s and
Gender Studies. The course requires prior 12 credit hours of psychology courses (but overrides
can be provided for students with other relevant course experiences). This course is not required
within the psychology undergraduate curriculum but counts as an elective for the major and
minor. This course is not required for the Women’s and Gender Studies undergraduate
curriculum but counts as an elective for the major and minor. In addition, this course counts for
the LGBTQ/Sexuality Studies minor. This course also counts toward a Women’s and Gender
Studies graduate specialization. There is an enrollment cap of 40 students, with approximately 35
seats for undergraduate students (421) and 5 seats for graduate students (821).
This course meets Monday, Wednesday, and Friday for 50 minutes. The main focus of
the course is engagement with assigned readings. As such, most class-time is devoted to
discussion of readings using small-group and large-group discussions. In addition, I give minilectures on course content that requires either more background or more in-depth information
than what is covered in the assigned readings. I also use media in class (e.g., videos, podcasts) to
provide illustrative examples of the course material. Students have several assignments to
complete, including short papers focused on a reading, a semester-long project with both group
and individual components, and two exams. See Appendix A for the full syllabus.
Because this is an upper-level course with 12 hours of psychology pre-requisites, it is
primarily taken by advanced undergraduate psychology majors. This is the only course in the
psychology curriculum with an explicit focus on gender, and, as a result, this class may be some
students’ only introduction to the importance of gender within psychological theory and research
while obtaining a degree in psychology. Therefore, my hope is that this course will give students
a wide-ranging, yet compelling introduction to the psychology of gender and dispel assumptions
that this topic is tangential to the core knowledge needed for a psychology degree.
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Course Learning Objectives
Through this course I want students to gain a solid understanding of the field of
psychology of gender. This includes understanding key constructs in this field, interrogating
gender within psychology, and applying their knowledge of gender outside the classroom. To
that end, the course has three overarching aims:
First, students will acquire foundational knowledge of terms and concepts in psychology of
gender. Students will be able to:
• Define and describe differences between sex, gender, gender identity, gender expression,
and sexuality.
• Understand the social construction of gender, and the intersections between gender and
other social identities (e.g., sexuality, race, ethnicity).
Second, students will interrogate gender within the field of psychology. After the course,
students will be able to:
• Think critically about gender in psychological theory and research across a range of areas
(e.g., developmental, neuroscience, cognitive, personality, social).
• Identify how gender plays a key role in important aspects of the human experience (e.g.,
bodies, violence, media, work, parenthood, mental health).
Third, students will apply knowledge of gender outside the classroom. Through this class,
students will have the opportunity to:
• Recognize and demonstrate how gender shapes our every-day lives and experiences.
• Practice speaking to other people about gender and complex social issues.

Course Enrollment
There were 38 students enrolled in the course. The graph below shows that a majority of
students in the course were upper-level undergraduate students:
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Of the four graduate students, two were PhD students (one in Political Science and one in
Chemistry) and two were MA students (one in English and one in Applied Science). Of the
undergraduates, the majority were Psychology majors. The graph below depicts students’
declared majors (numbers exceed 34 because some students had a second major):
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Most of the undergraduate students also had at least one minor. The graph below depicts
the wide range of minors for students enrolled in the class:
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Approach to Teaching
Materials
There is no textbook for the course, but all required readings are listed in the course
schedule (included in the syllabus in Appendix A) and posted on canvas. Readings include
introductory texts, more advanced theory and empirical research articles, and popular press
articles. Students are instructed to bring the readings to class with them each day. Readings can
be printed on paper or read on a laptop or tablet.
Methods
I use three primary teaching methods in class: (1) group discussions (2) mini-lectures,
and (3) media examples (e.g., videos, podcasts, images). Through these teaching methods, my
goal is to enable students to engage with course material and their peers in active and
meaningful ways. Readings are the most important part of the class, so the majority of class time
is spent on group discussions. I use a combination of small-group and large-group discussions to
accommodate diverse learning styles. I provide more structure in the small-group discussions, for
instance, providing students a reading guide with questions to discuss or creating small-group
activities that help students engage with the readings (e.g., evaluating a popular press article on a
course topic based on what they learned in an assigned reading). After engaging in more
structured small-group discussions, I facilitate a large group discussion where students can share
their conversations and perspectives. This approach allows students to discuss the course
material with their peers in different ways—helping them learn from one another and convey
their mastery of the course material.
In addition to discussion, I use mini-lectures in two primary ways. First, I provide
background information about a topic as a supplement to the more specific information students
learned in the assigned readings. For example, during the week on gender and work, I delivered a
mini-lecture on gender disparities in top leadership across a wide variety of fields before the
class discussed the assigned reading—an empirical article examining how gender stereotypes of
emotion lead to biased evaluations of female leaders. Second, I provide specific examples that
help to illustrate the main points in an assigned reading. For instance, during the week on gender
and work, students read an empirical research article examining transgender employees’
experiences in the workplace, and I delivered a mini-lecture on Macy v. Holder—a landmark
EEOC ruling classifying discrimination based on gender identity and gender expression as “sex
discrimination” under Title VII. Essentially, I use mini-lectures to supplement and expand upon
the information that I want students to gain from the assigned readings.
I also incorporate a variety of media examples into my classes (e.g., video clips, podcasts,
images), which gives additional opportunities for students to learn and apply their knowledge.
During the week on gender and bodies, for example, I put up two images from a shoe
advertisement campaign—one depicting a woman athlete and one depicting a man athlete—and
asked students to evaluate the gendered messages and stereotypes in these images. In our week
on the social construction of sex, I had students listen to an episode of the Radiolab Gonads
Series, discussing an Olympic athlete (Dutee Chand) who was banned after failing a “gender
test.” Then, students related this example to what they learned about the social construction of
biological sex as a binary. Both of these examples illustrate how I use media examples.
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Assessments
Exams. There are two exams in the course: a midterm and a final. Exams are multiple
choice and noncumulative. Exams will cover all course material, including readings and minilectures. Exams will be taken in the Digital Learning Center (DLC) Exam Commons. The 40
questions on each exam are written to test students’ knowledge of foundational terms, concepts,
theories, research findings, etc. and students’ ability to apply this knowledge to specific
examples. The exams can be used to determine if students met the first overarching course
objective (i.e., acquire foundational knowledge of terms and concepts in psychology of gender).
Main Point/Muddy Point (MP/MP) Papers. Throughout the semester, students will
complete short writing assignments. In these short writing assignments, students (1) identify the
main points they got from of one of the assigned readings (i.e., the “main points”) in a few
sentences, and (2) describe the questions that they had in response to one of the assigned
readings (i.e., the “muddy points”) in a few sentences. Each paper is worth a total of 4 points (2
points for the main points, 2 points for the muddy points). The MP/MP papers will be submitted
in Canvas by the time class starts (by 10:30am). The reading that students wrote their paper on
will be discussed in class that day. This assignment allows students to demonstrate that they have
read and engaged with the readings. This can also be used to determine if students met the
second overarching course objective (i.e., interrogate gender within the field of psychology).
See Appendix B for the MP/MP paper instructions and grading rubric.
Photo-Journal Project. Students will work on a photo-journal project over the course of
the semester. The project is comprised of three separate assignments, which are described below.
The photo-journal project contains both a group component and an individual component.
Students will take photos each week that are related to the course topics (e.g., photos of people,
places, objects, or anything else in their daily life that is relevant to this class). At the beginning
of the semester, the instructor will create 8 groups of approximately 5 students.
Weekly photos: Every member of the group will take at least one photo every week. In
class, groups will be given time on Fridays to discuss their photos, decide which two they want
to post, and choose who will write the captions for the photos and post them on the Canvas
Discussion Board. Each photo will have a written caption that includes (1) one to two sentences
describing the image and where it was taken, and (2) two to three sentences relating the image to
the course material. Each photo is worth 1 point and each caption is worth 4 points.
Group Grade: At the end of the semester, students will grade all of their group members’
contributions, including a self-grade. This grade will consist of three questions, each worth up to
4 points. The points assigned to each group member will be added and averaged to give a total
score (12 possible points).
Final Paper: The final assignment will be an individually written paper. In this
assignment, students will reflect on their observations of course topics in everyday life (i.e., the
photos) and what they have learned in class. Students will critically analyze the photos by
identifying themes that arose in their own groups’ photos and the other students’ photos and
connect those themes to the course material (e.g., readings, lectures). In other words, students
will be making explicit connections between real-world experiences of gender in their photos
and what they have been learning and discussing in class.
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The overarching purpose of the assignment is to help students engage with course
material outside of the classroom and draw connections between course material and real-world
experiences. This can also be used to determine if students met the third overarching course
objective (i.e., apply knowledge of gender outside the classroom).
See Appendix C for the Photo-Journal Project instructions and grading rubric.
Achieving Course Objectives
The table below outlines how course objectives connect to the course activities and how
the outcomes of those activities can assess student achievement of the objectives. In other words,
this demonstrates how each component of the class is intended to help students meet the course
objectives and how I may assess whether those objectives have been met.
Course Objectives
Acquire foundational knowledge:
Define and describe differences
between sex, gender, gender identity,
gender expression, and sexuality

Course Activities
Exams
Mini-lectures & media
Course readings
Class discussions

Assessments
Exam grades
Weekly photo posts
Final paper performance

Acquire foundational knowledge:
Understand the social construction of
gender, and the intersections between
gender and other social identities

Exams
Mini-lectures & media
Course readings
Class discussions

Exam grades
Weekly photo posts
Final paper performance

Interrogate gender within the field of
psychology: Think critically about
gender in psychological theory and
research across a range of areas

MP/MP papers
Mini-lectures & media
Course readings
Class discussions

MP/MP paper grades
Participation grades

Interrogate gender within the field of
psychology: Identify how gender
plays a key role in important aspects
of the human experience

MP/MP papers
Mini-lectures & media
Course readings
Class discussions
Photo-Journal Project

MP/MP paper grades
Participation grades
Weekly photo posts
Final paper performance

Apply knowledge of gender:
Recognize and demonstrate how
gender shapes our every-day lives and
experiences

Photo-Journal Project
Class discussions

Weekly photo posts
Final paper performance

Apply knowledge of gender: Practice
speaking to other people about gender
and complex social issues

Photo-Journal Project
Class discussions

Final paper performance
Group grade
Participation grades
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Analysis of Student Learning
I conducted three analyses to examine students’ learning. First, I examined students’
understanding of key concepts by examining responses to questions asked on the first day and
last day of class. Second, I examined the effectiveness of the Main Point/Muddy Point paper
assignment—specifically, whether these papers helped in-class discussion. Third, I examined
whether engagement with groups assisted students’ applied learning in the photo-journal project.
Key Concepts
To analyze whether there was a change in students’ understanding of key concepts, I
gathered qualitative data from students on the first and last day of class. Students wrote down
answers to two questions: (1) Describe sex, gender, gender identity, and sexuality, and (2)
Describe how gender plays a role in the field of psychology. Of the 38 students, 25 (66%)
provided data at both time points (7 only time-one, 5 only time-two, 1 neither time point).
I conducted a simple content analysis of the 25 students’ responses at time-one and timetwo to determine whether there was a change in their answer. Content analysis is a technique for
classifying qualitative data into meaningful groups (Stemler, 2001; Weber, 1990). Specifically, I
coded students’ responses into one of four groups:
(1) Change in (only) their description of key terms
(2) Change in (only) their description of how gender plays a role in psychology
(3) Change in both descriptions of key terms and how gender in plays a role in psychology
(4) No change in either descriptions
A majority of the students (n = 18, 72%) demonstrated an observable shift in their responses at
time-one and time-two, providing evidence that course objectives were met.
There were 12 students (67%) whose description of how gender plays a role in
psychology changed. There were two primary ways that students’ responses shifted. First, many
of these students discussed how gender plays a role in psychological research at time-two, which
was absent from nearly all of students’ initial responses to this question. The example below
illustrates how this student conceptualized gender as something happening within a person, and
how it affects their lives. However, at time-two, she primarily focused on the way that social
understanding of “gender” shapes psychological research. An objective of the course was to help
students understand how gender affects psychological research and theory, and students were
more likely to mention research in their responses at time-two.
Time 1

“Gender plays a role in psychology
biologically and in how people perceive
themselves. People tend to have different
experiences based on their gender growing up,
which can impact their psychological makeup.”

Time 2

“Gender plays a huge role in the field of
psychology. It can influence and bias research,
especially research about gender. We’ve seen
social stereotypes play a role in research and
we’ve also seen them impacted by research.”
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A second way that students’ responses to the question about how gender plays a role in
psychology changes was a change in focus from thinking about gender as a key characteristic of
an individual person (their biology, personality, etc.) to gender as socially constructed idea that
shapes our lives and experiences. The example below illustrates this shift:
Time 1

Time 2

“You can better understand the mental
capacities of different individuals based on
their gender because of their experiences.
“Gender plays a significant role in psychology
Some individuals suffer from trauma because
of their gender and acknowledging those issues in that individuals that do not fit the descriptive
and prescriptive expectations and binary
is vital.”
models that we have experience tremendous
discrimination, unacceptance, and even
harassment. This can come from family,
friends, society, law enforcement, and medical
providers/insurance. The role of gender is also
somewhat dependent on the field of
psychology being discussed/researched.”
There were 2 (11%) whose descriptions of key-terms changed from time-one to time-two.
For these students, their time-two response provided a more detailed and accurate description of
key course constructs. For example, one students’ response at time-one and time-two (pictured
below) illustrates a change in their understanding of gender identity and sexuality—two key
concepts discussed throughout the class.
Time 1

“Gender identity is which gender someone
associates themselves with. Sexuality is
biological experiences.”

Time 2

Gender identity is how someone identifies
with gender (masculinity/femininity) and
how they interact with these traits. Sexuality
is one’s sexual experience. Who they engage
with, how, when, how many, etc. Who they
are attracted to.
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Finally, there were 4 (22%) students who demonstrated a change in their responses to
both questions. Similar to the students discussed above, these students showed advancement in
their knowledge of key terms (e.g., knowing and articulating the differences between sex and
gender). At time-two, these students also demonstrated a shift in their conceptualization of
gender as it relates to the field of psychology. For instance, their time-one response reflected a
belief that gender is something primarily residing within people while their time-two response
reflected an understanding of gender as something that our society actively creates—particularly
as a binary construct. These students also frequently discussed how gender is related to
psychological research at time-two.
Overall, this analysis provides evidence that at the end of the semester students had a
better understanding of key concepts in the psychology of gender—one of the main objectives of
the course. Additionally, students showed more nuanced understanding of gender as a social
construct and how gender plays a role in psychological research in their time-two response,
which provides evidence that another two key objectives were met.
References
Stemler, S. (2001). An overview of content analysis. Practical Assessment, Research &
Evaluation, 7, 137–146.
Weber, R. P. (1990). Basic content analysis. Newbury Park, CA: Sage.

Main Point/Muddy Point (MP/MP) Papers
To assess whether completing MP/MP papers helped facilitate discussion in-class, I
compared students’ participation scores on the six days that a MP/MP paper was due and
participation scores on six days a MP/MP paper was not assigned (these six days were randomly
selected from a sample of days matched by the day of the week that each paper was due; i.e., a
Wednesday or Friday). On a MP/MP paper day, students wrote about the reading we were going
to be discussing in class and submitted the paper by the beginning of class. The two tables below
contain all 38 students’ participation scores: 0 = unexcused absence, 1 = present but not engaged,
1.5 = mostly engaged, 2 = actively engaged (see the syllabus for a more detailed explanation). In
the tables, the numbers and letters represent the week and day (e.g., 2F = week 2 Friday).
Table 1. Participation Points on Days with Main Point/Muddy Point Papers
2F (#1)
6W (#2)
9W (#3)
10W (#4)
11F (#5)
13W (#6)
excused
1.5
1.5
0
excused
1.5
0
1.5
2
1.5
1.5
1.5
1
1.5
1
1
1
1
1.5
1.5
1.5
1.5
1
1.5
2
0
2
2
excused
2
1.5
1.5
1.5
0
0
2
1.5
2
1.5
2
1.5
1.5
1.5
0
1.5
1.5
2
1.5

12
1.5
0
0
1.5
2
1.5
1.5
0
0
0
0
1.5
2
1.5
1
1
1
2
1.5
2
2
2
2
2
1.5
1
2
2
2
1
Sum = 48
Earn 2 = 12

1.5
2
2
1.5
2
1.5
2
2
1.5
0
2
1.5
2
2
0
1.5
2
2
2
2
2
1.5
2
2
1.5
1.5
2
2
0
1.5
Sum = 58.5
Earn 2 = 18

1.5
2
1.5
1.5
2
1
1.5
2
1.5
2
2
2
2
1.5
1.5
1.5
2
1
2
2
2
2
2
0
1.5
1.5
2
2
2
1.5
Sum = 63
Earn 2 = 18

1.5
2
0
1.5
2
1
0
1.5
2
1.5
2
2
2
1.5
0
0
2
2
2
2
0
2
1.5
0
1.5
1.5
2
2
0
1.5
Sum = 50
Earn 2 = 14

2
2
1.5
0
2
1
0
2
0
2
1.5
1.5
1.5
1.5
1.5
1.5
2
2
1.5
2
2
0
2
0
1.5
1.5
2
excused
2
0
Sum = 47
Earn 2 = 13

0
2
2
0
2
1.5
1.5
2
1.5
0
1
0
2
1.5
1.5
1.5
1.5
excused
1.5
1.5
2
2
2
0
0
0
2
2
2
1.5
Sum = 50.5
Earn 2 = 13

Average of Sum Points = 53 and Average Students Earned 2 Points = 15

Table 2. Participation Points on Days Without Main Point/Muddy Point Papers
3W
5W
7F
12W
13F
14W
1
2
excused
1
excused
2
1.5
2
1.5
1.5
1.5
1.5
1
1.5
1
1
1
0

13
1.5
1.5
1.5
1.5
0
2
2
2
1.5
2
1
1.5
1
1
0
1
1
2
1.5
1.5
1
1
2
2
2
1.5
1.5
2
0
1
1
0
2
2
1.5
Sum = 51
Earn 2 = 11

1.5
1.5
2
2
2
1
2
2
2
2
0
0
0
0
1.5
1.5
2
2
1.5
1.5
1.5
1.5
2
2
2
2
1.5
2
0
1.5
1.5
2
2
1.5
2
Sum = 58.5
Earn 2 = 19

1
2
0
1.5
1
1.5
2
1
0
2
1
1.5
1
0
1.5
1
1.5
2
1.5
1.5
1.5
1.5
2
2
1.5
2
1.5
1.5
2
0
1
2
2
2
1.5
Sum = 51
Earn 2 = 11

1
2
2
1
0
1.5
1.5
excused
1
0
1
1.5
1.5
1.5
1.5
0
0
1.5
1.5
excused
2
0
2
2
2
0
2
1.5
1.5
1
1
0
2
2
0
Sum =42.5
Earn 2 = 9

1
2
1.5
1.5
1
1.5
0
0
0
2
1
1.5
1.5
1.5
1.5
1
1.5
2
1.5
1.5
1.5
2
excused
2
2
0
1.5
1.5
2
1
1.5
2
2
2
2
Sum = 50.5
Earn 2 = 11

1.5
1.5
2
1.5
1.5
1.5
2
1.5
1.5
2
1.5
2
0
1.5
1.5
1.5
1.5
1.5
1.5
1.5
1.5
2
excused
2
2
2
2
1.5
1.5
1
1.5
2
2
2
2
Sum = 59
Earn 2 = 14

Average of Sum Points = 52 and Average Students Earned 2 Points = 13
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Examining these data, there was only one-point difference between the average sum
points earned across the days when a MP/MP paper was due (mean = 53) and the days without a
paper (mean = 52). These data did show that, on average, 15 students earned a full 2 points
across the days with a MP/MP paper—two students more than the days without this assignment.
This analysis suggests that there may be a slight improvement in student engagement in a class
following this assignment—with approximately two additional students earning full participation
points on those days. However, the data do suggest that additional improvement could be made
to increase the effectiveness of this assignment in fostering class discussion.
Applied Learning in Photo-Journal Groups
My final analysis examined whether engagement with groups assisted students’ applied
learning during the photo-journal project. I selected a sample of 10 students, the five students
who earned the highest grades on the final paper and the five students who earned the lowest
grades. This analysis included several pieces of data: the points each student’s group earned on
their photos (averaged across the semester), the group grade each student earned, the grade each
student’s final paper earned, and text from each student’s paper.
The table below illustrates that the groups containing the bottom five students earned
lower points on their weekly photos (mean = 9.2 points, out of 10 possible) compared to the
groups containing the top five students (mean = 9.7 points). This suggests that students who
performed well on the final paper had groups that consistently performed better on their photo
posts across the semester. In addition, the bottom five students received lower group grades
compared to the top five students (earning 9.4 and 12 points, respectively). This suggests that
students who were more engaged with their group during the course of the photo journal project
performed much better on the final paper. The following pages depict examples of photos that
groups posted over the semester (three that earned full points and one that earned partial points).
Table 3
Student
1
2
3
4
5

Group
Number
6
3
7
7
6

Final Paper
Grade
60%
62%
63%
68%
74%

6
7
8
9
10

1
3
5
2
1

100%
100%
100%
100%
99%

Average Weekly
Photo Grade
8.2
9.9
9.8
9.8
8.2
Bottom 5 average = 9.2
9.5
9.9
9.9
9.5
9.5
Top 5 average = 9.7

Group
Grade
8
11
11
8
9
= 9.4
12
12
12
12
12
= 12

15
Example photo (earned 5/5 points)

“A photo displaying typical gender roles in the work force that [student name] came across on
Twitter. In this photo, they show a little boy with a green "doctor in training" shirt, and a little
girl with a pink "nurse in training" shirt.
In the Fine (2010) chapters, we discussed the use of neuroscience to support the societal notions
that men are better at math and science, whereas women are better at nurturing and verbal skills.
Even though we have clear evidence that there is no reason why females cannot be great at
science or that men are in fact no different in nurturing capability, in this photo, it is clear that
the female kid is being given the expectation of nurse and the male kid is being given the
expectation of doctor. This appropriation of roles is simply based on the perceived gender of the
children and the societal expectation for that gender. Whereas in reality, female children and
male children have the same likelihood to want to be doctors or nurses and are just as likely to
succeed in either role without societal explanations. We also discuss how experiences and
attitudes can shape different genders to excel in different areas. In this case, allowing the male to
perceive himself as a "doctor-in-training" vs restricting the female to viewing herself as a "nursein-training" at such a young age is bound to affect the experiences and attitudes further along in
life.”
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Example photo (earned 5/5 points)

“This photo was taken by [student name] in one of the Residence Hall women's restrooms. As
can be seen in the picture, there is the mention of feminine hygiene products as if a person's
period is inherently dirty and needs these products to conceal the fact that the person is having a
period and to ensure that they stay clean and fresh. You can also see that the word feminine is
crossed off in this photo and some of the other signs that were changed by students were changed
to say menstrual products which falls in line with Chrisler's article again discussing the stigma
associated with menstruation and these products. This sign was updated to include all genders
instead of the word feminine because there is nothing inherently feminine about menstruating
and plenty of feminine people do not menstruate (cisgender, transgender, or gender diverse
people) and some masculine individuals to menstruate. This sign and others have been changed
in a similar fashion show a better vision of what these signs should look like and how we can
move towards a less stigmatized and more accepting world.”
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Example photo (earned 5/5 points)

“[student name] found this sign in a dive bar in a small town in western Nebraska. It talks about
the ways in which men prefer guns over women, expecting it to be more towards humor instead
of upsetting people. It pretty much talks down on how women are and what they do. It kind of
finds a way to talk bad about women, but using humor in order to make it ok. People rarely make
negative comments about it because it has become accepted, even to women.
In Drakett et al. (2018), we discussed how sexism and harassment are looked at as acceptable
because it is in the form of humor. It focused on memes in regard to the construction and
regulation of gendered identities. They talk about how feminism is increasingly positioned as
irrelevant and how sexist humor is an example of symbolic violence. The sexist humor can be
used to subjugate women and be thought of as "harmless". It has become acceptable for people to
be sexist with memes because it is in the form of humor. People do not expect women to get mad
because it is supposed to just be funny. This sign represents many stereotypes of women that we
have found not to be rooted in fact. For example, women talk too much or that women are
focused on commitment that we have discussed previously. However, since the sign is
represented as humor, these stereotypes are prevailing without questioning or repercussions.”
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Example photo (only earned 3/5 points)

“[student name] screenshotted this photo of the drag queens competing on RuPaul’s Drag Race
All Stars this season. Some of the contestants are openly gay or transgender and I love how this
show is very inclusive and encourages gender fluidity. For example, when the contestants are in
their drag they take on female pronouns and more feminine behaviors. Drag is a great example of
celebrating those who don't fit in the "normal" gender stereotypes and encourages those watching
to act/look however they want as well.”
In addition to analyzing the quantitative data from students’ performance on this project,
I also examined text from these 10 students’ final papers as qualitative data. The following
quotes were obtained from the opening paragraph(s) of the students’ final paper—in which they
were instructed to write about what it was like to participate in the photo journal project.
[Student 1] “Over the course of the semester I, along with my group, proposed photos
that we found in the real world to add to our photo-journal. These photos reminded us of
examples of the material that was covered in the course. One thing that I am very
impressed that I’ve learned since starting the photo-journal discussions was the ability to
recognize the various gender stereotypes and gender socialization that occurs in almost
all aspects of our lives. The first couple submissions were particularly the most difficult…
I pitched my ideas to my group partners, all girls, and they pitched theirs. Very abruptly I
realized the differences in the perspectives we all had. One girl pitched a photo of
makeup and gave a short dialogue of how that relates to the material in class. Another
pitched photos of very sexualized women in bathing suits and lingerie. Comparing those
to the rest of the individuals’ submission in class which consisted of gender protests with
a sea of people holding signs reading ‘nonbinary’ and queer friendly expressions. We
would discuss and deliberate amongst one another our perspectives and how each photo
or topic made us feel; many times inferior in our white male dominated society. Our
discussion from talking about the meaning of the images turned to self-reflection and
sharing our own personal stories and experiences and how they applied to the material in
class.”
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[Student 2] “Working over the course of the semester on the photo-journal assignment
elicited learning, team work, and imaginative thoughts. The learning that took place in
this assignment was different than what I have experienced with other courses. This is
because the students were asked to find real-world examples and relate them to class.
This is a great way to reinforce the message that college courses cover material that can
be applied to the real world. In some classes, I have found that relating course material
to one’s life benefits the individual in a personal sense. When there is a topic learned
about in class that I see pop up on social media, the television or even being discussed
with my peers, I find that I become more interested in the topic because it is something I
have learned about previously.”
[Student 3] “Throughout the semester, my group had no shortage of material to share
with one another during our discussion times. It struck me how often we related to each
others experiences; how no experience or anecdote seemed especially unique to any
group member. There was never a class period that left us searching for relatable
information, personal testimonies, or meaningful opinions to share.”
[Student 4] “This photojournalism project was a fun way to apply the content from this
course. Beginning this project I was expecting this to feel like a scavenger hunt, looking
for slivers of class in my day to day life. I was surprised to see how easy it was to find
these examples without even trying too hard. When bringing my photos to our group each
week it was both comforting and unnerving to see they had similar findings and
experiences. Specifically it was comforting to find that other women experience things
like feeling like they have little space to inhabit next to men who do not think twice about
the space they are taking up or being talked over by men in group settings but at the same
time it breaks my heart to know so many women have to deal with these things.”
[Student 5] “Over the course of this semester, working in a group for the photo project
was exciting and informative. I was able to gain perspectives from others that I had not
thought about previously while also learning about valuable life experiences my group
members have encountered regarding the problematic areas that arose in conversation.
Not only did I gain knowledge about my group members, I was awoken to many spaces
and ideologies that I would not consider safe. My group members were informed on the
photos they brought in and I was angered, yet unsurprised, by the amount of content we
were able to find that fit the societal misunderstanding of men and women.”
[Student 6] “Through my education, I have found that the easiest way for me to learn is to
apply in-class material to my own life. The photo project in Psychology of Gender
allowed me to do just that by encouraging me to search for real-world occurrences that
could be related to the course. Each week, my group exchanged the photos we each found
relevant to the topic of the week in a group chat. We provided explanations for our own
photos and related them to the course content. During Friday Photo time, we decided
who was going to make the post on Canvas and discussed what instances we had already
noticed that were relevant to that week’s material. Through these in-class discussions, I
was able to better understand what my group members were experiencing in their day-today lives with regards to gender.”
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[Student 7] “Working on this photo journal over the past four months has been an eyeopening experience for me into just how gendered and sexist our society is. While I have
always been aware of how prevalent the gender binary is and how common sexism is in
our culture, having to be hyper aware of these issues has made me even more conscious
and concerned about these problems. Over the course of working on this project, I have
become more mindful of subtle instances of sexism and the gender binary in my everyday
life—especially on social media. Things that I might have glanced over without much
thought before, now provoke me to think more deeply about the issues and injustices
embedded in language and ideas. As this project has come to a close and I have now had
the chance to look back through not only the photos that my group took, but also those of
the other groups, I noticed many common themes. While each week’s readings centered
on a common idea, I was still surprised how similar many of the group’s pictures were to
each other. For instance, in week seven, almost half of the groups posted pictures
relating to “man spreading” and in week six, the majority of the groups posted articles
and images they found describing how different male and female brains are. This shows
just how common and accepted problematic assumptions and ideas about gender are.”
[Student 8] “Maintaining a photo journal over the course of this semester was the single
most grounding experience in Psychology of Gender. When my understanding of class
concepts and their implications was muddy, capturing photos of their impact in my daily
life solidified their salience, forcing me to draw nuanced connections between theory and
practice, gender and sexuality, course readings and lectures. Group 5’s weekly photo
discussions were peppered with laughter as we used humor to navigate our discomfort, to
cope with misogynistic, homophobic, and transphobic realities insidiously lacing their
way through our everyday experiences. Each week, we gently pressed each other to think
more critically about our language and actions, championing ways we might be better
allies and more infrequent bystanders.”
[Student 9] “Throughout the course, real-world examples of topics discussed in the
Psychology of Gender class were prevalent. One mechanism of recognizing these
examples was through the photo journal project. During this project, interestingly, many
photos were discussed as examples of topics that without the lens of this class would be
considered normal or even funny, but through the lens of this class was shown to be
sexist and disrespectful. Reinforcing topics discussed in lectures with examples of photos
from a variety of different perspectives, both my groups photos and other groups, allowed
me to be more critical of the media I consume. Photographs describing different themes
during the class were collected and discussed in my own group and collected by other
groups. Within my own group, I was exposed to a variety of perspectives, especially those
that would show a photo and comment on how it was very sexist, even though it would
seem rather normal. Furthermore, examining and reading other groups photos allowed
me to be exposed to new information and perspectives of how gender played a role in
their own life. The detrimental effects of the constraints of gender in society was greatly
described both by how other groups perceived media and by personal experiences of my
group members.”
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[Student 10] “Over the course of the semester, I was required to seek out photographs
that related to the relevant coursework for that week. At first I dreaded this assignment
and thought that it would be nearly impossible to find something that could be related to
class each and every week, nevertheless try and discuss it. To my surprise, it was actually
fairly easy because gender is a constant within everyday life as our things that relate to
it. Over time, discussing my photo findings became one of the things I looked forward to
most every week in class. My group was always able to engage in very productive
discussion based on our photos and delve even deeper into their related topics, which
made me learn even more. In my opinion, it was a very thought provoking and eyeopening assignment to see how people from our class with very different experiences
each encountered different types of gender related themes in their daily life and the
effects that they had.”
In all 10 students’ papers, they articulated how the photo journal assignment helped them
to apply their learning beyond the classroom—which was a primary course objective. For
example, these students discussed how the assignment helped them interrogate and better
understand gender (and oppression) in their everyday lives. This evidence suggests that the photo
journal assignment was successful in helping students achieve this objective, both students who
performed well on the final paper and students who did not perform well.
In addition, these data provide evidence that group interactions helped the top performing
students apply their learning and achieve better results. Four out of the five top students
explicitly mentioned the structure of their group discussions in class and how their group
interactions helped them on this project. For example, student #10 stated:
“Over time, discussing my photo findings became one of the things I looked forward to
most every week in class. My group was always able to engage in very productive
discussion based on our photos and delve even deeper into their related topics, which
made me learn even more.”
Although the bottom five students also talked about their group discussions, they were
more likely to mention enjoying the company of their group members and relating to one
another, rather than engaging in critical, meaningful discussion about the photos and course
content. This provides additional evidence that the quality of group interactions in the photo
journal assignment helped students achieve the applied learning that this assignment was
intended to facilitate.
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Summary and Reflection
Completing this portfolio provided valuable insight into my teaching. Through this
process, I made deliberate choices in designing and aligning my course objectives, teaching
activities, and assessments. For example, a key course objective was for students to apply their
knowledge outside the classroom. To accomplish this objective, I designed a semester-long
photo-journal project in which students worked in groups to document how course concepts
show up in their daily lives. In this portfolio, I conducted an analysis of students’ work during
this project to illustrate how this assignment helped students achieve my course objective.
This process bolstered my belief that a course on gender is essential for any student
pursuing a degree in psychology. As one student stated in their final paper, this class helped them
gain “the ability to recognize the various gender stereotypes and gender socialization that
occurs in almost all aspects of our lives” (student 1). This course also helped students develop
critical thinking skills; one student wrote that, “things that I might have glanced over without
much thought before, now provoke me to think more deeply about the issues and injustices
embedded in language and ideas” (student 7). A psychology degree should prepare students for
a career, but also to be good citizens in a diverse world. My Psychology of Gender course will
aid a curriculum hoping to accomplish that aim. This is evidenced, for instance, in a quote from
another student’s final paper: “Each week, we gently pressed each other to think more critically
about our language and actions, championing ways we might be better allies” (student 8).
My analysis also identified areas for improvement, and I have planned some changes for
this course. First, my analysis of key concepts illustrated that most students (n = 18, 72%) had a
better understanding of key concepts and the role of gender in psychological research at the end
of the semester. However, there were other students who did not show an observable change in
either of these objectives (n = 7). In my experience teaching similar Women’s and Gender
Studies courses, it is frequently the case that some students enter with a lot of prior exposure to
the topic(s) and some students enter with no prior exposure. My analysis in this portfolio
identified that I will need a more nuanced assessment to determine whether a shift in knowledge
is evidenced among students without prior exposure to gender-related topics and/or to better
capture the learning taking place for students with greater prior exposure.
Second, my analysis of the MP/MP papers illustrated potential improvements for this
assignment. I hoped that this assignment would help student engagement in class, and while
there was some evidence of this, there are ways this may be accomplished more effectively. For
example, I plan to continue to assign these papers in my next iteration of the class, but I will
explicitly incorporate their answers into the course discussion. For instance, asking small groups
to discuss the “muddy points” they identified and choose one to raise to the whole class in our
large discussion. This change would more clearly link the assignment to class engagement.
Third, my analysis of applied learning through the photo-journal groups suggest that
engagement in groups does help students achieve my intended learning outcome, but that this
appears to be related to the quality of the group discussions (i.e., groups that work well together
do better on the photo-journal assignments and show more evidence of learning). I let the
students structure their own group discussions, so my analysis suggests that I should provide
more structure for those discussions. For example, I could provide example activities that the
groups can use to foster critical thinking and active engagement. Giving students more direction
on how to work in the groups could help all students achieve the intended goal of the project.
Implementing these changes will strengthen my class as well as the psychology curriculum.
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Appendix A: Syllabus
Psychology of Gender (PSYC/WMNS 421/821) Spring 2019
MWF 10:30-11:20am, 124 Louise Pound Hall
Professor: Kathryn Holland, Ph.D.
Email: kholland4@unl.edu
Office: 225 Burnett Hall
Prerequisites: 12 hours PSYC
Contact Policy
EMAIL: If you have questions or concerns, please feel free to email me. Include “PSYC 421”
or “PSYC 821” in the subject line. I will do my best to respond within 24 hours, but it may
take me longer to respond over weekends and scheduled breaks. If you have not received a
received a response within 48 hours, please email me again.
OFFICE HOURS: I will have office hours on Wednesday from 11:30am-12:30pm, so please feel
free to stop by (email first whenever possible). You can also contact me to set up an individual
appointment if you are unable to attend my scheduled office hours.
Required Readings
There is no textbook for the course. All required readings are listed in the course schedule and
posted on canvas. Readings are the most important part of the class, and will include
introductory texts, more advanced theory and empirical research, and popular press articles.
Students should bring the readings to class with them each day. Readings should be printed on
paper OR read on a laptop or tablet. Students are NOT allowed to read on their cellphones.
You must complete the readings to get the most out of (and do well in) this class—trying to read
complex material on something as small as a phone is impractical and ineffective.
Course Objectives
This course has three overarching aims. First, students will acquire foundational knowledge of
terms and concepts in psychology of gender. Students will be able to:
• Define and describe differences between sex, gender, gender identity, gender expression,
and sexuality.
• Understand the social construction of gender, and the intersections between gender and
other social identities (e.g., sexuality, race, ethnicity).
Second, students will interrogate gender within the field of psychology. After the course,
students will be able to:
• Think critically about gender in psychological theory and research across a range of areas
(e.g., developmental, neuroscience, cognitive, personality, social).
• Identify how gender plays a key role in important aspects of the human experience (e.g.,
bodies, violence, media, work, parenthood, mental health).
Third, students will apply knowledge of gender outside the classroom. Through this class,
students will have the opportunity to:
• Recognize and demonstrate how gender shapes our every-day lives and experiences.
• Practice speaking to other people about gender and complex social issues.
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Course Website
There is a Canvas site for this class. Readings, resources, announcements, and grades will be
posted on Canvas. You will also be submitting most assignments on the Canvas site.
Grading Scale
The following grading scale will be used to calculate course grades: A+ (97-100%); A (93-96%);
A- (90-92%); B+ (87-89%), B (83-86%); B- (80-82%); C+ (77-79%); C (73-76%); C- (70-72%);
D+ (67-69%); D (63-66%); D- (60-62%); F (0-59% L)
Students registered for Pass/No Pass must earn a C or better to earn a “P” (Pass).
Grade Breakdown
The breakdown of points that will determine the total course grade is:
Exams = 80 points
• Midterm (40)
• Final (40)
Participation = 128 points
• Attendance/Discussion (100)
• Main Point/Muddy Point Papers (28)
Photo-Journal Project = 222 points*
• Weekly Photos (110)
• Group Grade (12)
• Final Reflection Paper (100)
• *Graduate students registered for 821 will complete an additional paper—an
extension of the final reflection paper—which will be worth 100 points
Exams
There are two exams in the course: a midterm and a final. Exams are multiple choice and
noncumulative. Exams will cover all course material, including readings, lectures, videos, etc.
Exams will be taken on a computer in the Digital Learning Center (DLC) Exam Commons,
which is located in the Adele Coryell Hall Learning Commons. Before you begin an exam, you
must place your personal items in your pre-assigned locker and check-in with DLC staff at the
front desk. When you have completed your exam, you must check-out at the front desk.
• All testing times are pre-scheduled by students. Students are responsible for self-sign-up
and early sign-up is recommended as time slots fill up quickly. Students can start signing
up for test times up to two weeks before the first day of a scheduled exam.
• All students are required to have their current N-Card to test. Other forms of ID will not
be accepted as a substitute for N-Cards. DLC staff reserve the right to ask for a second ID
if needed for identity verification.
• All students will receive two pieces of barcoded scratch paper for their exam. This paper
will be scanned in to students upon check-in and scanned out upon check-out.
• Only permitted items are allowed at your computer station during testing, including your
N-Card, scratch paper, and writing utensils. Nothing else is allowed at your computer
station unless your instructor has made prior arrangements with the DLC.
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•

All exams must be submitted for grading at the posted closing time. Students will not be
given additional time to finish their exams past the posted closing time.

To schedule your exam, please visit http://dlc-reserve.unl.edu. For more information about the
DLC location, operating hours and student guidelines, please visit http://dlc.unl.edu.
Students who need accommodations on exams (e.g., extended time) should inform me
immediately at the beginning of the semester and provide documentation from the Services for
Students with Disabilities (SSD) office.
Participation
Participation is comprised of 1) Main Point/Muddy Point papers and 2) Discussion
Main Point/Muddy Point (MP/MP) Papers
Throughout the semester, students will complete MP/MP Papers. In these short writing
assignments, students will describe (1) the main points of and (2) the questions that they had in
response to one of the assigned readings. This assignment allows students to demonstrate that
they have read and engaged with the readings.
Each paper is worth a total of 4 points (2 points for the Main Points, 2 points for the Muddy
Points). MP/MP papers will be due before class (by 10:30am) on the day they are due and
submitted on Canvas. Detailed instructions and a grading rubric are posted on Canvas.
See the Course Schedule for MP/MP paper reading assignments and due dates.
Discussion
This class is interactive, so it will not be possible to replicate this learning when many classes are
missed. Absences will require proper documentation to be “excused” (e.g., doctor’s note). I
know that absences are sometimes unavoidable, but please try to notify me in advance if you are
unable to attend. Excessive absences or tardiness will be a problem. If something is interfering
with your ability to attend class, please come talk to me.
Readings are listed in the course schedule and must be completed before class. Please come
ready to participate! Participation means that you are prepared and engaged. The grade will take
into account the quality of your contributions during discussions and activities, not merely the
quantity. Your comments and questions should relate to the course material.
Students will earn up to two participation points during each class meeting, and the points will be
averaged across the semester to determine the total participation grade:
• 0 = unexcused absence
• 1 = present but not engaged: did not contribute, did not come prepared, only stated
personal opinions, engaged in disruptive activities (e.g., texting, interrupting, having side
conversations, arriving late, leaving early), etc.
• 2 = present and engaged: asked or answered questions about the readings, comments
demonstrated engagement with the readings, drawing connections between readings or
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concepts, considering the real-world implications of the course material, working
collaboratively in small group activities, etc.
Every student is allowed **Two Free Absences** during the term—you can miss up to two
class meetings, no questions asked, without it being counted as “unexcused.”
I want to make sure everyone is getting the most out of this class, so if you are having difficulty
with participation (for whatever reason) please contact me and we can discuss options.
Photo-Journal Project
Students will work on a photo-journal project over the course of the semester. The project is
comprised of three separate assignments, which are described below. The photo-journal project
contains both a group component and an individual component. The overarching purpose of the
assignment is to help students engage with course material outside of the classroom and draw
connections between course material and real-world experiences.
Weekly Photos
Students will take photos each week that are related to the course topics. You can take photos of
people, places, objects, or anything else in your daily life that is relevant to this class. At the
beginning of the semester, the instructor will create approximately 8 groups of 5 students. Every
member of the group must take at least one photo every week. In class, groups will be given time
to discuss their photos, decide which TWO they want to post, and choose who will write the
captions for the photos and post them on the Canvas Discussion Board by the due date.
Groups must post TWO photos with captions on the Canvas Discussion board. Each photo must
have a written caption that includes (1) one to two sentences describing the image and where it
was taken, and (2) two to three sentences relating the image to the course material (e.g., readings,
lectures, videos, terms/concepts). Each photo is worth 1 point and each caption is worth 4 points.
See the Course Schedule for the photo due dates.
Group Grade
At the end of the semester, students will grade all of their group members’ contributions
(including a self-grade). This grade will consist of three questions, each worth up to 4 points:
• Did this group member have at least one photo to contribute each week? (0 = never, 1 =
rarely, 2 = sometimes, 3 = usually, 4 = always)
• Did this group member actively participate in discussions about the photos? (0 = never, 1
= rarely, 2 = sometimes, 3 = usually, 4 = always)
• Did this group member help in writing the captions and posting the photos? (0 = never, 1
= rarely, 2 = sometimes, 3 = usually, 4 = always).
The points assigned to each group member will be added and averaged to give a total score.
Final Reflection Paper
The final assignment will be an individually written paper. The purpose of this assignment is to
reflect on your observations of course topics in everyday life (i.e., the photos) and what you have
learned in class. Students will critically analyze the photos by identifying themes that arose in
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their own groups’ photos and the other students’ photos and connect those themes to the course
material (e.g., readings, lectures). In other words, students will be making connections between
real-world experiences of gender and what we have been learning and discussing in class.
Detailed Instructions and Grading Rubrics for these assignments are posted on Canvas.
Late Assignment Policy
Late assignments will receive a 10% deduction each day they are late (including weekends and
holidays). Assignments will not be accepted more than four days after the due date. If there are
extenuating circumstances, please contact me. Proper documentation will be required for any
exceptions and extensions.
Questions About Assignment Grades
Any questions or concerns about assignment grades should be discussed privately in office hours
or in a scheduled meeting. You must wait 24 hours after assignments are returned before
contacting me about your grade. This will allow you to thoroughly review the assignment, the
grading rubric, any feedback I have provided before raising any concerns.
Academic Integrity
Cheating, plagiarism, and all other forms of academic dishonesty will not be tolerated in this
course. If a student engages in academic dishonesty, appropriate procedures will be followed.
See the following website more information: http://stuafs.unl.edu/academic-integrity
Accommodations
The University strives to make all learning experiences as accessible as possible. If you anticipate or
experience barriers based on your disability (including mental health, chronic or temporary medical
conditions), please let me know immediately so that we can discuss options privately. To establish
reasonable accommodations, I may request that you register with Services for Students with
Disabilities (SSD). If you are eligible for services and register with their office, make arrangements
with me as soon as possible to discuss your accommodations so they can be implemented in a
timely manner. SSD contact information: 232 Canfield Admin. Bldg.; 402-472-3787.
Services for Students with Disabilities: http://www.unl.edu/ssd/home
Gender Inclusive Restrooms
The gender inclusive restroom that is closest to our classroom can be located on this map:
http://involved.unl.edu/unl-gender-neutral-bathrooms
Sexual Misconduct Policy
Sexual misconduct is prohibited at the University of Nebraska, which includes “dating violence,
domestic assault, domestic violence, rape, sexual assault, sexual harassment (whether sexual
violence is involved or not), and stalking.” More detailed information about the policy can be found
in the student code of conduct (http://stuafs.unl.edu/dos/code#appendix-A) and on the Title IX
information page (http://www.unl.edu/equity/title-ix).
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If you need help, there are confidential resources. This means that they “have no responsibility to
take action, report to law enforcement, or report to the University the information you share with
them, so long as the individual is acting in their role as counselor, advocate, medical provider, or
attorney at the time you share your concerns” (http://www.unl.edu/equity/getting-help#confidential)
If you wish to make a report of sexual misconduct, please see the resources and procedures on the
Institutional Equity and Compliance website: http://www.unl.edu/equity/reporting
Some employees at UNL are required to report any instance of sexual misconduct they learn about
to the Title IX Coordinator (“Responsible Employees”); I am NOT required to report. More
information about can be found at http://www.unl.edu/equity/unl-title-ix-responsible-employees
Other University Resources
• The Writing Center: http://www.unl.edu/writing/ The UNL Writing Center can provide you
support as you write for this class. Trained peer consultants are available to talk about papers.
You can visit at any stage of the process, from brainstorming and organizing ideas through
polishing a final draft. The Writing Center is located in 102 Andrews Hall, with evening
hours in the Adele Hall Learning Commons. You can schedule 25- and 50-minute
appointments any time by visiting unl.mywconline.com.
• First Year Experience and Transition Programs: http://success.unl.edu/ offer one-on-one
academic coaching and workshops for improving study skills. For ANY year, not just 1st!
• The Women’s Center: http://involved.unl.edu/womens-center
• Voices of Hope: https://www.voicesofhopelincoln.org/ (24-hour crisis line: 402-475-7273)
• LGBTQA+ Resource Center: http://involved.unl.edu/lgbtqa
• Office of Academic Success & Intercultural Services (OASIS):
http://www.unl.edu/oasis/academic-success-and-intercultural-services
• Counseling and Psychological Services (CAPS): http://health.unl.edu/counseling-andpsychological-services-caps
• University Health Center: http://health.unl.edu/
***Please note that the contents of this syllabus and schedule may change during the semester,
but students will be given advance warning when/if changes occur***

Course Schedule (starts on the next page)

29
Week
Week 1

Topic & Readings
Introduction to Psychology of Gender

Assignments

Bosson, Vandello, & Buckner (2019) Introducing
sex and gender. In The Psychology of Sex and
Gender (pp. 3-17), Thousand Oaks, CA: Sage
Torres, J. A simple explanation of social
construction
How to Read an Empirical Article
Week 2

The Social Construction of Gender

MP/MP #1 due Friday,10:30am
Write on the Bowleg reading

Bosson, Vandello, & Buckner (2019) Chapter 4:
Gender development. In The Psychology of Sex and
Gender (pp. 111-131), Thousand Oaks, CA: Sage.
Bosson, Vandello, & Buckner (2019) Chapter 5:
Contents and origins of gender stereotypes. In The
Psychology of Sex and Gender (pp. 148-151),
Thousand Oaks, CA: Sage.
Paul, C. (2016). Why do we teach Girls That It’s
Cute to Be Scared? The New York Times
Bowleg, L. (2008). When Black + lesbian + woman
≠ black lesbian woman: The methodological
challenges of qualitative and quantitative
intersectionality research. Sex Roles, 59(5-6), 312325.
Note: the section titled “Analyzing
Intersectionality Data” (p. 317-320) is
very advanced, so you do not have to
read/know this section in detail.
Week 3

A Closer Look at Gender Identity
No class Monday 1/21 (MLK Day)
Tosh, J. (2016). Chapter 3: Psychiatric
constructions of transgender identities and gender
nonconformity. In Psychology and gender
dysphoria: Feminist and transgender perspectives
(pp. 47-67). London: Routledge.

continues
next page

Simmons, H. & White, F. (2014). Our many selves.
In Erickson-Schroth, L. (Ed.). Trans bodies, trans
selves: A resource for the transgender community.
New York: Oxford University Press.

Week 2 Photos Due Monday 1/21
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Diamond, L. M., & Butterworth, M. (2008).
Questioning gender and sexual identity: Dynamic
links over time. Sex Roles, 59(5-6), 365-376.
Week 4

The Social Construction of Biological Sex

Week 3 Photos Due Monday 1/28

Martin, E. (1991). The egg and the sperm: How
science has constructed a romance based on
stereotypical male-female roles. Signs: Journal of
Women in Culture and Society, 16(3), 485-501.
Steinem, G. (1978) If men could menstruate.
Intersex 101
Human Rights Watch (2017). I. Background (pp.
20-47) in “I Want to Be Like Nature Made Me”
Medically Unnecessary Surgeries on Intersex
Children in the U.S.
Week 5

Sexuality

Week 4 Photos Due Monday 2/4

Angela Saini (2017). Chapter 6: Choosy, not
chaste. In Inferior: How science got women
wrong—and the new research that’s rewriting the
story (pp. 120-138). Boston, MA: Beacon Press.
Diamond, L. (2018) Contemporary theory in the
study of intimacy desire and sexuality. In Gender,
Sex, and Sexualities Psychological Perspectives
(pp. 271-294). Oxford University Press.
Mapping Your Sexuality: From Sexual Orientation
to Sexual Configuration Theory
Week 6

Gender Differences? (Neuroscience and the Brain)

Week 5 Photos Due Monday 2/11

Matlin, M. (2011). Potential Problems and Biases
in Current Research in The Psychology of Women
(pp. 20-27). Nelson Education.

MP/MP #2 due Wednesday, 10:30am
Write on Fine chapter 9, 10, or 11

Fine, C. (2010). Chapters 9, 10, and 11 in
Delusions of gender: How our minds, society, and
neurosexism create difference. WW Norton &
Company.
Fine, C. (2010). Chapters 12, 13, and 15 in
Delusions of gender: How our minds, society, and
neurosexism create difference. WW Norton &
Company.
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Week 7

Gender Differences? (Cognitive, Social, and
Personality)

Week 6 Photos Due Monday 2/18

Matlin, M. (2011). Chapter 5 Gender Comparisons
in Cognitive Abilities in The Psychology of
Women. Nelson Education.
Matlin, M. (2011). Chapter 6 Gender Comparisons
in Social and Personality Characteristics in The
Psychology of Women. Nelson Education.
Brescoll, V., & LaFrance, M. (2004). The
correlates and consequences of newspaper reports
of research on sex differences. Psychological
Science, 15(8), 515-520.
Week 8

Week 9

Exam Review (Monday & Wednesday)

Week 7 Photos Due Monday 2/25

No Class Friday 2/1

Midterm: DLC Commons reserved
Monday 2/25 through Sunday 3/4

Gender and Bodies

MP/MP #3 due Wednesday, 10:30am
Write on Crisler reading

Fredrickson, B. L., & Roberts, T. A. (1997).
Objectification theory: Toward understanding
women's lived experiences and mental health
risks. Psychology of Women Quarterly, 21(2), 173206.
McMillan Cottom, T. (2016) When Your (Brown)
Body is a (White) Wonderland. The Society Pages.
Chrisler, J. C. (2011). Leaks, lumps, and lines:
Stigma and women’s bodies. Psychology of Women
Quarterly, 35(2), 202-214.
No Class Friday 3/8 (WGS No Limits Conference)
Week 10

Gender and Violence

Week 9 Photos Due Monday 3/11

Durham, M. G. (2010). Chapter 5: The fourth
myth, violence is sexy. In The Lolita Effect.
London: Gerald Duckworth & Co.

MP/MP #4 due Wednesday, 10:30am
Write on Pascoe reading

Valenti, J. (April 26, 2018). When misogynists
become terrorists. The New York Times.
continues
next page
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Pascoe, C. J., & Hollander, J. A. (2016). Good guys
don’t rape: Gender, domination, and mobilizing
rape. Gender & Society, 30(1), 67-79
Calton, J. M., Cattaneo, L. B., & Gebhard, K. T.
(2016). Barriers to help seeking for lesbian, gay,
bisexual, transgender, and queer survivors of
intimate partner violence. Trauma, Violence, &
Abuse, 17(5), 585-600.
Spring Break
Week 11

Gender and Media

Week 10 Photos Due Monday 3/25

Kirsch, A. C., & Murnen, S. K. (2015). “Hot” girls
and “cool dudes”: Examining the prevalence of the
heterosexual script in American children’s
television media. Psychology of Popular Media
Culture, 4(1), 18-30.

MP/MP #5 due Friday, 10:30am
Write on McInroy reading

Drakett, J., Rickett, B., Day, K., & Milnes, K.
(2018). Old jokes, new media–Online sexism and
constructions of gender in internet
memes. Feminism & Psychology, 28(1), 109-127.
McInroy, L. B., & Craig, S. L. (2015). Transgender
representation in offline and online media: LGBTQ
youth perspectives. Journal of Human Behavior in
the Social Environment, 25(6), 606-617.
Week 12

Gender and Work
Brescoll, V. L. (2016). Leading with their hearts?
How gender stereotypes of emotion lead to biased
evaluations of female leaders. The Leadership
Quarterly, 27(3), 415-428.
Berdahl, J. L. (2007). Harassment based on sex:
Protecting social status in the context of gender
hierarchy. Academy of Management Review, 32(2),
641-658.
Brewster, M. E., Velez, B. L., Mennicke, A., &
Tebbe, E. (2014). Voices from beyond: A thematic
content analysis of transgender employees’
workplace experiences. Psychology of Sexual
Orientation and Gender Diversity, 1(2), 159-169.

Week 11 Photos Due Monday 4/1
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Week 13

Gender and Parenthood

Week 12 Photos Due Monday 4/8

Brescoll, V. L., & Uhlmann, E. L. (2005). Attitudes
toward traditional and nontraditional
parents. Psychology of Women Quarterly, 29(4),
436-445.

MP/MP #6 due Wednesday, 10:30am
Write on Ashburn-Nardo reading

Ashburn-Nardo, L. (2017). Parenthood as a moral
imperative? Moral outrage and the stigmatization
of voluntarily childfree women and men. Sex
Roles, 76(5-6), 393-401.
Compton, D. & Bridges, T. (March 20, 2013). On
queering parenting and gender-neutrality. Retrieved
from: https://socialinqueery.com/2013/03/21/onqueering-parenting-and-gender-neutrality/
von Doussa, H., Power, J., & Riggs, D. (2015).
Imagining parenthood: The possibilities and
experiences of parenthood among transgender
people. Culture, Health & Sexuality, 17(9), 11191131.
Week 14

Gender and Mental Health

Week 13 Photos Due Monday 4/15

Bosson, Vandello, & Buckner (2019) Gender and
psychological health. In The Psychology of Sex and
Gender (pp. 442-475), Thousand Oaks, CA: Sage

Group Grade Due Friday 4/19
Complete the evaluation for self and
all group members via the Qualtrics
link in the Canvas assignment

Metzl, J. M. (2003). Selling sanity through gender.
Ms. Magazine. (pp. 40-45).
Meyer, I. H. (2015). Resilience in the study of
minority stress and health of sexual and gender
minorities. Psychology of Sexual Orientation and
Gender Diversity, 2(3), 209-213.
Week 15

Wrapping up the Semester
Exam Review

Final Papers Due Wednesday 4/24

Finals

Study and Practice Self Care

Final: DLC Commons reserved
Monday 4/29 through Friday 5/3

Try mediation and relaxation breathing exercises!
This is one example video from the Mayo Clinic:
https://www.mayoclinic.org/healthylifestyle/stressmanagement/multimedia/meditation/vid-20084741
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Appendix B: MP/MP Paper Instructions
Throughout the semester, students will complete Main Point/Muddy Point Papers. In these short writing
assignments, students will describe (1) the main points and (2) the questions they had and/or concepts
they did not understand in one of the assigned readings. The purpose of this assignment is to demonstrate
that students have read and engaged with the readings. This assignment will also help the instructor
identify points that need elaboration in class. Each paper is worth a total of 4 points.
The “Main Points” part of the paper is not about providing a single “right” answer or identifying and
defining a key word or term that was discussed in the reading.
e.g., “This reading discussed gender dysphoria, which is a DSM-V diagnosis.”
Instead, you must clearly articulate what you learned from the reading and believed were the most
important take-away points. This will show that you have thought critically about the reading and
understood the important points the author(s) were communicating.
e.g., “After reading the chapter by Tosh, I learned that there is a long history of stigmatizing
transgender identities within the field psychology and psychiatry. The current diagnosis of gender
dysphoria within the DSM-V is less problematic in some ways than previous diagnoses, such as
gender identity disorder, but having any gender identity diagnosis still casts people who do not
conform to traditional or stereotypical gender norms/roles as pathological or unhealthy.”
The “Muddy Points” part of the paper is not about listing words or terms that you did not understand—
you should look up any words/terms you do not know.
e.g., “I did not know what gender dysphoria meant.”
Instead, you must clearly state what questions you had about the reading and why and/or use information
from the reading (or other readings) to explain what you did not understand. This will show that you have
thought critically about the reading, even if there were parts you did not completely understand.
e.g., “After completing the reading by Tosh, I struggled to understand all the ways that the DSMV definition of gender dysphoria differed from previous diagnoses, like transvestism or gender
identity disorder. I understood how a diagnosis can/does stigmatize trans people, but I did wonder
if having a “gender dysphoria” diagnosis could still help healthcare providers assist transgender
people in pursuing gender affirming options like hormones, which we discussed in class.”
Grading Rubric
Main Points
• 2 points = at least two full sentences; illustrates understanding of reading (e.g., accurately
describes the ideas or concepts within the reading); demonstrates critical thinking (e.g., uses the
information from the article to make an argument, links the article to other course ideas/content)
• 1 point = less than two full sentences (or incomplete sentences); does not show understanding of
the reading (e.g., describing concepts incorrectly); does not show critical thinking (e.g., simply
lists main terms)
• 0 points = not completed
Muddy Points
• 2 = at least two full sentences; identifies questions you had about the reading (e.g., what remains
unclear and WHY); demonstrates critical thinking (e.g., draws from information in the reading or
other course material to identify why concepts/ideas were unclear)

35
•
•

1 = less than two full sentences (or incomplete sentences); does not show understanding of the
reading (e.g., describing terms/concepts incorrectly); does not show critical thinking (e.g., simply
lists main terms/concepts)
0 = not completed
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Appendix C: Photo-Journal Project Instructions
Students will work on a photo-journal project over the course of the semester. The project is comprised of
three separate assignments, which are described below. The photo-journal project contains both a group
component and an individual component. The overarching purpose of the assignment is to help students
engage with course material outside of the classroom and draw connections between course material and
real-world experiences.
Weekly Photos
Each week, students will take photographs (with a personal cell phone or other camera) that remind you
of something from this class (e.g., femininity/masculinity, gendered media representations, gendered
violence, women in leadership, heterosexism). You can take photos of people, places, objects, or anything
else in your daily life as relevant to this class.
Every member of the group MUST take at least one photo every week. In class, groups will be given time
to discuss their photos, decide which TWO they want to post, and choose who will write the captions for
the photos and post them on the Canvas Discussion Board by the due date. Remember that your photos
and captions will be displaced to the entire class—be certain all group members are comfortable with the
photos chosen for the Discussion Board.
Groups must post TWO photos with captions on the Canvas Discussion board. Each photo must have a
written caption that includes (1) one to two sentences describing when and where the photo was taken and
what is happening in the image, and (2) two to three sentences connecting the image to the course
material (e.g., readings, lectures, videos, terms/concepts). The more specific you are in relating your
pictures to the class material will be very helpful for when you write the final paper (e.g., include specific
terms, titles of readings, or lecture topics and dates). Click on “Example Photo and Caption” pinned on
the Discussion Board to see an example.
Take the following steps to post your photos to the Canvas Discussion Board:
1. Go to the course Canvas site
2. Click on “Discussions”
3. Click on the appropriate discussion e.g., “Week 2 Photos” (see course schedule for due dates)
4. Click “Reply”
5. At the top, write (1) your group number and (2) the first and last names of all group members
6. Copy/paste or embed the first photo and write your description
7. Copy/paste or embed the second photo and write your description
8. Click “Post Reply”
9. Once you complete those steps, you should see your Blog Post under the discussion board. Scroll
through all of the replies to see the other groups’ photos.
Grading Rubric:
Photo 1 (5 points)
• 1 point for the photo
• 2 points for the description (half points will be given for vague/incomplete descriptions)
• 2 points for the connection to course material (half points will be given for vague/inadequate
connections)
Photo 2 (5 points)
• 1 point for the photo
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•
•

2 points for the description (half points will be given for vague/incomplete descriptions)
2 points for the connection to course material (half points will be given for vague/inadequate
connections)

Group Grade
At the end of the semester, the group members will grade all group members’ contributions, including a
self-grade. The grade will consist of three questions (listed below) and the points will be added and
averaged to give a total score for each group member (out of 12 possible points). You will complete the
evaluation online via a Qualtrics survey link, which you can access/click on the Canvas assignment. The
questions you will be asked for yourself and your group members are below:
1) Did this group member have at least one photo to contribute each week?
• 0 points = never
• 1 point = rarely
• 2 points = sometimes
• 3 points = usually
• 4 points = always
2) Did this group member actively participate in discussions about the photos?
• 0 points = never
• 1 point = rarely
• 2 points = sometimes
• 3 points = usually
• 4 points = always
3) Did this group member help in writing the captions and posting the photos?
• 0 points = never
• 1 point = rarely
• 2 points = sometimes
• 3 points = usually
• 4 points = always
Final Reflection Paper
The final assignment will be an individually written paper. The purpose of this assignment is to reflect on
your observations of course topics in everyday life (i.e., the photos) and what you have learned in class.
Students will critically analyze the photos by identifying themes that arose in their own groups’ photos
and the other students’ photos and connect those themes to the course material (e.g., readings). In other
words, students will be making connections between real-world experiences of gender and what we have
been discussing in class.
Grading Rubric:
•

Formatting [12 points]
o Includes your first and last name [1]
o 1-inch margins [1]
o Double spaced [1]
o 12-point Times New Roman font [1]
o In-text citations in APA format [2]
o Reference page in APA format [2]
o 5-8 full pages of text [4] (points WILL be taken off if you write any less than 5 pages)
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•

Content [80 points]
o 1 page Introduction [6]
§ Describe what it was like to work on your own photo-journal over the course of the
semester—taking the photos and discussing them with your group. [2]
§ Describe what it was like to look through the other students’ photos. [2]
§ State the THREE themes that you identified in the photos that you will write about in
your paper. [2]
o 1-2 pages Theme 1 [21]
§ Italicize the first theme [1]
§ Describe at least TWO of your own photos that illustrate this theme (make sure your
examples are clear and you explain how it fits the theme) [4]
§ Describe at least TWO other students’ photos that illustrate this theme (make sure
your examples are clear and you explain how it fits the theme) [4]
§ Clearly and explicitly connect the theme to course readings (how do these images
relate to course readings?) [6]
• You may also connect the images to other course content (e.g., lectures,
videos) but you MUST connect the theme to the readings
§ Connections demonstrate understanding and mastery of the course material [4]
§ Citations are provided for readings and facts/ideas when needed [2]
o 1-2 pages Theme 2 [21]
§ Italicize the second theme [1]
§ Describe at least TWO of your own photos that illustrate this theme (make sure your
examples are clear and you explain how it fits the theme) [4]
§ Describe at least TWO other students’ photos that illustrate this theme (make sure
your examples are clear and you explain how it fits the theme) [4]
§ Clearly and explicitly connect the theme to course readings (how do these images
relate to course readings?) [6]
• You may also connect the images to other course content (e.g., lectures,
videos) but you MUST connect the theme to the readings
§ Connections demonstrate understanding and mastery of the course material [4]
§ Citations are provided for readings and facts/ideas when needed [2]
o 1-2 pages Theme 3 [21]
§ Italicize the third theme [1]
§ Describe at least TWO of your own photos that illustrate this theme (make sure your
examples are clear and you explain how it fits the theme) [4]
§ Describe at least TWO other students’ photos that illustrate this theme (make sure
your examples are clear and you explain how it fits the theme) [4]
§ Clearly and explicitly connect the theme to course readings (how do these images
relate to course readings?) [6]
• You may also connect the images to other course content (e.g., lectures,
videos) but you MUST connect the theme to the readings
§ Connections demonstrate understanding and mastery of the course material [4]
§ Citations are provided for readings and facts/ideas when needed [2]
o 1 page Conclusion and Self-Reflection [6]
§ Discuss what you learned about yourself over the course of this project; specifically:
1) How does gender influence your life? [3]
2) Were your previous beliefs challenged? (e.g., about gender or sexuality) [3]
o Reference List [5 points]

•

Quality of writing [8 points]
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o
o

Grammar and spelling [4]
Clear organization/flow [4]

Total = 100 points
Writing Tips:
• Read the assignment carefully and be sure you understand all of the elements
• Choose topics that interest you. If you have the freedom to choose your own topic, use it as an
opportunity to explore something that you actually find interesting.
• Take care in the writing process
o Do not start writing the day/night before the paper is due
o Follow the correct format (APA format is required for citations and references)
o Always run spell check and look for grammatical errors
o Always reread your final paper. Tip: read your paper out loud. This is a great way to catch
awkward wording and errors that spell check missed.
• Don’t be afraid to ask for help!
o Attend office hours
o Go to the writing center

