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A Vision Beyond Measurement:
Creating an Integrated Data
System for Teaching Centers

Kathryn M. Plank
Alan Kalish

Stephanie V. Rohdieck
Kathleen A. Harper
The Ohio State University

Assessing the work of teaching and learning centers is erucial to mainzain the sup-
port of our institutions; however, collecting and interpreting the right data can be
a challenge. This chapter explores practical strategies for integraring assessment into
daily work flow in order to generate information that accurately measures our im-
pact, helps others understand and value our work, and enables us to improve what
we do, without creating a major “add-on” task. We discuss ways to measure, track,
and report work, and share means to use data for both summative and formative
purposes that we hope will make the work of faculty developers easier, better, and
appreciated.

INTRODUCTION

Documenting the impact of teaching and learning centers is more crucial
today than ever. The very existence of centers may depend on it. Not
surprisingly, we have seen a proliferation of sessions at recent Professional and
Organizational Development Network in Higher Education (POD) confer-
ences on assessment of faculty development, as well as several chaprers in Vol-
ume 22 of To Improve the Academy (e.g., Bothell & Henderson, 2004; Milloy
& Brooke, 2004). POD’s Core Committee also emphasized the importance of
assessment by making it the focus of the 2003-2004 POD grant competition.
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However, while most faculty developers recognize the need for assess-
ment, cfforts to gather, organize, and make sense of the data can easily become
overwhelming. This chaprer explores practical strategies for designing an inte-
grated data system thar enables assessment, measures impact accurately, helps
others understand and value the work of teaching and learning centers, and
provides useful data for improving faculty development. We discuss a range of
ideas about how best to measure, track, and report the work that centers do,
and share our experiences and those of other centers with which we have been
in contact on how best to use data for summative assessment and for forma-
tive purposes that we hope will make our work easier and better.

CONTEXT

There is not a large body of literature on the assessment of teaching and learn-
ing centers, yet this does not necessarily mean that centers do nor assess their
work. In their survey, Chism and Szabo (1997) concluded that “a substantial
amount of evaluation activity occurs across programs” (p. 61). However, they
also discovered that the assessment activities were not equally distribured
across the services provided and often focused primarily on satisfaction sur-
veys. They point out a number of obstacles that limir the depth and breadth of
assessment done by centers.

Perhaps the most obvious obstacle is time. Just as some faculty fear that as-
sessing instruction may crowd out the time needed to teach, teaching centers
are also concerned “that the amount of time that would be needed to evaluate
well would prevent staff members from serving their clients adequately”
(Chism & Szabo, 1997, p. 60). How much assessment can we do and still do
the work we are assessing?

In approaching these concerns about assessment, the staff of Faculty &
TA Development (FTAD) at The Ohio State University realized that we could
draw on the principles of assessment thar we share with faculty. Although
there is not much written about the assessment of our own work, our field has
arich collection of resources on the assessment of teaching and learning, much
of which can be applied to the assessment of faculty development. For exam-
ple, the American Association for Higher Education’s (AAHE) 9 Principles of
Good Practice for Assessing Studenr Learning (1997) provides useful guidance
for the process.

1) The assessment of student learning begins with educational values.

2) Assessment is most effective when it reflects an understanding of learning
as multdimensional, integrated, and revealed in performance over time.
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3) Assessment works best when the programs it seeks to improve have clear,
explicitly stated purposes.

4) Assessment requires attention to outcomes but also and equally to the ex-
periences that lead to those outcomes.

5) Assessment works best when it is ongoing, not episodic.

6) Assessment fosters wider improvement when representatives from across
the educational community are involved.

7) Assessment makes a difference when it begins with issues of use and illu-
minates questions that people really care abour.

8) Assessment is mostly likely to lead to improvement when it is part of a
larger set of conditions that promote change.

9) Through assessment, educators meet responsibilities to students and to
the public.

Allen, McMillin, Noel, and Rienzi (1999) and Banta, Lund, Black, and
Oblander (1996) show how these principles can be applied in institutional as-
sessment of learning. They provide useful models for teaching centers to con-
sider as we make the connection from assessment of learning to assessment of
our own practice.

In addressing the concern about the time necessary to assess our work, we
realized it would be useful for us to listen to our own advice. When we talk
with faculty about assessment of learning, we often quote Walvoord and An-
derson’s (1998) argument that we must integrate assessment into our teach-
ing, that we can't “shove it to the periphery” (p. 13). If assessment is an addi-
tional task in the lives of already overburdened faculty, it will not receive the
serious arrention it needs to succeed. Likewise, assessment of the work of edu-
cational developers must be integrated into our daily work lives in order ro be
feasible, as well as useful and usable.

To achieve this integration, as suggested by Principles 2 and 5, we created
a single data system that accomplishes as many of our office record-keeping
funcrions and other administrative rasks as possible. We now use the same sys-
tem to manage our work time, schedule appointments, track event registra-
tion, collect evaluation feedback, maintain our list of contacts, generate mail-
ings, and produce monthly and annual reports. The goal is to have each piece
of darta entered only once, yet made readily available for a number of different
outputs and purposes.
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Improving the data collection system also enables us to collect the dara
that are most important, not just those that are easiest to collect. In applying
the AAHE's first principle to institutional assessment, Banta et al. (1996) state
that “institutional assessment efforts should not be concerned about valuing
what can be measured bur, instead, about measuring thar which is valued” (p.
5). While it may once have been enough to count consultations and arten-
dance, these methods do not reflect all that centers now do. We have added
new procedures to assess the impact of what we do and to capture some of the
work that often remains invisible and communicate it to others.

However, the most important element of this process is its collaborative
nature. “There is, perhaps, no more important principle in the assessment lit-
crature than this: successful assessment requires collaborative efforts” (Banta et
al., 1996, p. 35). To this end, the database system was made fully accessible
from the start to all staff members through an office server that is accessible
from each of their desktop computers. Consultants not only enter data from
their own computers, but they also can search, sort, and print reports.

Discussions of how best to collect, categorize, and use data have become
central to our staff development and strategic planning efforts. We have also
been able to involve many stakeholders and users throughout the process. Ac-
tive collaboration was and is crucial to aligning our goals with the goals of the
university and assuring that the data system remains both useful and useable.

STATEMENT OF NEED

Chism and Szabo (1997) report that most centers do collect a substantial
amount of evaluation data. Prior to this effort, our center was no different. We
had a number of data collection processes in place for several years—each sep-
arately developed but not integrated with the others. However, like many cen-
ters, we have significantly changed the focus of our work over the past five
years. Our old record-keeping system no longer fit our current activities and
work style, and it was not efficient in gathering the dara thar it did caprure.
Add to that a major turnover in staff, and we were ready for change.

The first steps in our strategic planning process were to determine which
data we were already collecting and locate the sources of these data. As is true
of most of the centers in both the Chism and Szabo study (1997) and Chism’s
(2003) follow-up survey on the POD listserv, we were most complete in our
tracking of information on events (workshops, seminars, etc.). Each term,
faculty and reaching associates would register for our events on teaching, and
our student assistants entered these registrations into a FileMaker Pro data-
base, which was located on their computer only. This was a standard, flar-file
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database (i.e.., a simple darabase in which all data are recorded in a single
table), which kept records of attendance by each participant for each aca-
demic year. For example, Professor Smith would have one record in the
2001-2002 academic year database, with a list of any university-wide work-
shops or events she attended that year,

However, attendance lists from unit-based events (i.e., invited workshops
done within a department or college) were stored in a separate document that
was part of our staff members’ individual monthly reports. Other information
about individual events—such as materials, agendas, evaluations—was saved
as hard copy in file folders, usually by the staff member who facilitated the
event. So even though we collected a lot of data about events, making use of it
involved searching in a number of different locations.

We also kept track of other activities via monthly reports. At the end of
each month, staff members submitted reports of their consultations o the di-
rector in a word-processed document listing consulrations, service, rescarch,
publications, and planning time for all work done that month. This system
was useful in keeping track of staff time and clients served that month. These
reports were summarized for the director (how many consultations we all did
collectively each month and with which units on campus) and printed out for
our files. Different aggregations were used monthly and ac the end of the year
to generate numbers (counting by hand) for both our performance reviews
and for our reports to administration.

As indicated, our office has always done a good job of keeping track of
consultations, events, and service. Like the centers in the Chism and Szabo
(1997) study, we collected a lot of data. However, one of the concerns we had
about the way we were collecting and reporting the data was the tremendous
amount of time it took all of us at each level—for consultants to complete the
monthly reports and for our student assistants to enter event information and
generate monthly summaries. Because we kept annual rather than cumulative
records, much of this work had to be repeated each year. Also, despite the time
invested in entering data, they were not easily accessible for everyday use. Be-
cause records were not cumulative and because much informarion was kepr in
staff files, searching for a client’s history with the unit or for attendance and
evaluation data for an event was difficult. In our discussions at POD sessions
and in consultations with other centers, we learned that others faced similar
difficulties in making good use of their dara.

Another dilemma we had with the system was that as we developed new
programs and offered new services, the monthly reporting system became
cumbersome, The system worked fairly well in the past, but as we grew and
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changed, we continually needed to add new fields, which made the database
even more cumbersome. It grew by accretion without reorganization. One of
the disadvantages of flat-file systems is that they can become very bulky when
data only needed for some records must be attached to all records. The addi-
tional fields also required complicated and lengthy instructions for both the
professional staff (to get agreement on how to report data) and for the student
assistants trying to summarize data dispersed throughout individual staff re-
ports and the event database.

More importantly, the system did not caprure and communicate to oth-
ers the full scope of our work. For example, like many centers, we did not keep
robust data on all of the services we provided the university, such as serving on
university committees, attending department committee meetings, or doing
outreach both within the university and nationally. This work was a large part
of what our office did, but was largely invisible in our reporting system.,

Our annual report became even more of a challenge as the types of serv-
ices grew and changed. Even without the new services, the program coordina-
tor dedicated at least eight weeks every year to creating this annual report. It
was a time-consuming process to go back to each individual staff person’s
monthly report and calculate by hand items such as how many consultations
we did for faculty versus graduate teaching associates (GTAs) or the number
of consultations versus the number of individual clients.

THE DATABASES

Relational Structure
Our solution was to create a system of relational databases (using FileMaker Pro)
that would integrate all of our data collection into one easy system. Unlike a flac-
file database, in which all data are stored in a single file, relational databases allow
one to separate data among several files and to share berween these files. Each file
can focus on the data that are imporrtant for a specific category. For example, in
our old flac-file database, each record was a person (e.g., Professor Smith), so all
dara had to be attached to a person. Information about a particular event (e.g., a
list of the materials handed out) could not be stored efficiently in this database.
With a relational system, we have one database organized around people and an-
other organized around events. The appropriate data can be stored separately
but shared between the files. Relational databases allow one to store more com-
plete information in less space and with greater flexibility of use.

At the core of the system is our People darabase (sce Figure 11.1). In this file,
cach record is a person our office has worked with. For example, Professor Smith
will be entered as a record here, with her address, rank, department, etc. The key
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is that Professor Smith will only be entered into the system once. Once we have
her record, her information can then be shared with the other databases, so it
never needs to be reentered. If we need to update her informarion, changes are
made in the People database and it is automatically updated everywhere the
record is used. Through a variety of layouts, we can print letters, address labels,
nametags, artendance sheets, address lists, and a number of other forms that can
now be generated almost instantly for any given group of people in our system.

FiGure 11.1
People Database

Calendar

3 found

L Faculty [u]

~ [ Graduate Siudent [ Visitor
[ Unde uate 0O Other
] Administraior

This screen shot shows the front page of the People database. Information entered
here is shared with the other databases. Information abourt consultations is automarti-
cally imported from the consultation database onto the “consult history” card. A list
of events artended is imported onto the “event history” card.

Not only can information from the People database be used by other dara-
bases, bur data from those other files can also be displayed within the People
darabase. For example, we have a Consultations database in which every
record is an individual consultation. If we meet with Professor Smith five
times during the year, we will have five records for her in the Consultations
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database. Each record will include information pertinent to that consultation,
such as the consultant’s name, type of consultation (classroom observation, of-
fice visit, etc.), date, time, time spent preparing, topics discussed, notes, and
any materials provided.

These five consultation records for Professor Smith can be displayed in a
portal in the People database. So when we call up her record, we see a listing of
every consultation she’s had with the office, even if with different consultants,
A consultant can look up her record and access links 1o the actual consultation
records in the Consultations database.

Similarly, from Professor Smith’s record in the People database, we can see
a list of all events that she has ever atrended through another portal from the
Events database. We replaced our old annual database with a cumulative Events
database in which each record is an event, such as a workshop, seminar, or book
group. This allows us to store information about events (e.g., topics, list of ma-
terials used) electronically so thac ic is easily accessible to everyone, which is par-
ticularly useful for those planning a subsequent event on similar topics.

The Events database has three other databases that teed into it (see Figure
11.2). The first, Registration, is used to register people for events, print atten-
dance sheets, and so on. Tn our old system we were already registering people
electronically, bur with the relational system, the atendance information is
automatically ported into the Events database and can be used in a number of
ways. Now consultants can look at the Evenrs database (from their desks) at
any time to sec how many people are registered for an upcoming event, in-
cluding their departments and ranks, Likewise, we can quickly search for pat-
terns of attendance by topic, tme of day, location, or any other field (see
Mullinix & Harr, 2003, for another system for using registration dara).

Evaluations are typed into another database that is related to the Events
database. It is casy for our student workers to enter them since the interface
looks exactly like the paper evaluation forms. Averages of the quantitative re-
sponses are automatically calculared and displayed in the event record in the
Events database, and the open-ended feedback can be printed ourt as well as
viewed on screen. The time to input the evaluations is minimal, but the bene-
fit is great. Whereas previously evaluations were kept by the staff member who
facilitated the session, they are now easily accessible by all. Tt is useful, when
planning an event, to be able to access quickly the feedback for previous, sim-
ilar events. Having the feedback at hand makes it much more likely that we
will actually use it in planning. We can also create summative reports quickly
and easily for straregic planning purposes.
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FIGURrE 11.2
Events Database
[Close

Calendar “iid b} {n

| Cuit | ord 14 of 18 found

Events

Registration

This screen shot shows the front page of the Events database. Clicking on the “plan-
ning” tab reveals records ported over from the planning time database. Clicking on

the “feedback” tab shows summary data from the evaluations database. The “arren-

dance list” button takes the user to the registration database. The registration num-

bers shown here are automatically calculated from the registration database,

The last of the three databases that feeds inco the Events database is one
that records the preparation time for planning an event. In our old system, staff
members tracked cheir hours for their own staff evaluations. But in this system,
the hours of all those involved are attached to the event. This practice has been
very useful not only for accounting where our time goes, but more importantly,
for what the cost of an event is. To do the kind of cost/benefit analysis recom-
mended by Bothell and Henderson (2004), one must track the time invest-
ment in an event as well as the monetary investment, With these three data-
bases feeding information about attendance, evaluation, and planning time
into the Events database, we now have easily accessible data that we can use to
make decisions for strategic planning.
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Using the System
We now have much more data to use yet spend less time collecting them than
we did previously. Clients are now added into our database system only once,
not cach year or each time they come for a consultation as they were before be-
cause the data were not carried over. The ability to generate summative reports
automatically reduces greatly the time spent on both monthly reports and an-
nual reports. In addition, the databases function as an integrated part of our
daily work life. We no longer need to wait until the end of the month, week,
or even day to enter information on an event we are planning or on a consul-
ration. The database system is casily accessible and user-friendly enough that
we enter data through a calendar interface as we plan and make appointments.
Another advantage of the current system over our old reports is the use of
value lists, or predefined menus. For example, in many fields, such as “depart-
ment,” users choose from a menu, which not only saves them time typing but
also ensures consistency. We also use a value list to record topics (e.g., “teach-
ing portfolio” or “collaborative learning”). This list of check boxes allows us to
quickly indicare in a consistent manner the topic of a consultation or an event.
Not only is this a useful reminder of past consultations, bur it also can be used
in summative analyses and needs assessment. Tracking entries entered as
“other” allows the value lists to grow as needed according to observed demand.

Integration in Workflow

The new database system created a paradigm shift within our office in the
sense of information ownership. For example, because files on consultations,
event materials, and evenr evaluations were previously being housed in indi-
vidual staff offices, getting information to help design an event was challeng-
ing. Also, knowing if a client had come in to see someone else for a consulta-
tion, and if so, what was discussed was difficult without asking outright. The
new databases allow each of us to see immediately what services a faculty
member or GTA has used (consults and events), what the overall purpose or
result of a consultation was, and the planning time and materials used for any
past event.

Obviously, confidentiality is a concern in our work. The databases are
password prorected and available only within our office, and we are careful in
whar we say in the notes section. We feel thar sharing within the office does
not violate confidentiality since our clients are clients of the office, not of us
individually. Records must be kept, and electronic files are no less confidential
than paper files.
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Making Work Visible

Finally, one of the driving forces behind the creation of a new database system
was to create a space to better include and highlight our organizational devel-
opment efforts. Many assessment systems highlight individual consultations
and events often because these activities are the easiest things to count. How-
ever, they are not always where we have our greatest impact or where we spend
the most time. Through our Service database, we can keep track of all meet-
ings and consultations with colleges and units on campus. Each month, we
can instantly generate a report of our service, automatically categorized under
headings such as “national outreach” and “university service.” Previously, work
such as serving on the evaluation of teaching committee could be invisible, or
at least marginalized as “committee work,” even if there had been a way for our
office to influence change at the university level. Now such work can be cap-
tured and highlighted.

CLosING THE Loor

As with any complete system of evaluation, this system strives to make data
available for both formative and summative purposes. Each staff member
has regular access to all of the data on her or his activities and the feedback
received from clients. We have already begun to use these dara to inform
our revision of various programs and to improve our individual consulting
efforts.

The database has also become central to our team planning processes. As
we discuss topics for events each term and what books to buy, we have been
able to base a judgment of faculty interest on data regarding topics of in-
quiries and consultations. When deciding on what new major projects we
wish to focus, we can base our estimates of staff time and costs on darta from
prior activities.

Perhaps more interestingly, an unintended outcome of the process of de-
signing a data system to meet our specific needs has been thar the entire pro-
fessional staff of our center has spent time thinking about what we all do. We
are more aware of each other’s projects, and we spend time discussing the na-
ture of our work. Discussions of whether a particular activity might be better
classified as “outreach” for the center or “community service within the uni-
versity,” or whether a meeting was an “organizational development consulta-
tion” or “service on a college committee,” leads us to a better understanding of
what we do, how it fits into the fabric of our institution, and how we can best
describe its value to our clients.
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Summary reports of activities and feedback have also made it easier for
each of us to provide specific evidence for the claims we make in our self-as-
sessments for individual performance reviews. Data can be sorted by staff
members and provide a much fuller and more detailed picrure of our work
than had been possible previously. This has made and will continue to make
performance management both more efficient and more accurate.

Having access to all of these data also means thar our budger requests can
be supported by a wealth of evidence to show that the programming we ask to
have funded meets actual needs and addresses published institutional goals.
For example, when asking for funding for an initiative to support departments
in providing ongoing teaching assistance to GTAs, we were able to demon-
strate that the programming would require an additional staff member to suc-
ceed. The data enabled us to get that position funded.

The integrated dara system has made generating the reports needed o
document our work to various stakeholders—deans, chairs, advisory commit-
tee. and central administration—almost automatic. As we decided what in-
formation to collect, we took into account what questions about our work we
had been asked. Also, we were influenced by a then-current institutional move
to use the performance scorecard model (Chang & Morgan, 2000), which
secks to reduce the size of regular repors by aggregating large amounts of data
into a few indices of success. The monthly and annual reports thar were gen-
erated with so much effort prior to this system have been transformed into
much briefer documents, but much more information is almost immediately
available on request. The bottom line, though, is that our services be effective
at meeting the stated goals of enhancing teaching and learning.

AssESSING OUR IMpacT

Having an integrared data system also helped us see what additional data we
needed to collect to meet those goals. For example, like most centers, we reg-
ularly callected evaluations ar the end of programs to assess participants’ satis-
faction. We were less systematic, however, in following up to find out if par-
ticipants ever tried anything new in their teaching as a result of the program,
or whether such atremprs were successful or not.

To collect such information, which we hope will document some of the
outcomes of our work, we developed a general services survey that asked about
all of our services, including events, consultations, and service (Appendix
11.1). We opted for a single survey covering all services for two reasons. One
is that those who use a variety of our services would then receive only one sur-
vey to fill out, rather than separate surveys for events, consultations, and so on.
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Second, clients who were unaware of the varicty of resources offered by our of-
fices would see what other services are available.

The survey asks clients to indicate in what ways they have interacted with
us within the past year. The list includes such things as workshops, individual
consultations, and assistance on grant projects. The client also selects the
topic(s) addressed during the interaction, using the same list of topics as is in
the database system. Next we ask them to describe in what ways, if any, they
have modified their teaching as a result of the interaction. We provide a list bur
also supply ample space for them ro add other actions.

The survey is distributed annually to one-fourth of that year’s clients. The
database system makes it easy to select a sample of the years clients at random,
print out the mailing labels for the distribution, and to record which clients
were surveyed within a particular year. This last record prevents the same per-
son Fl'om gctting Survﬁyﬁd EVEI—Y yfar.

As with the databases themselves, the survey is a living document that has
the ability to change as we rethink the way we operate. The information we re-
ceive back from clients helps shape decisions about event planning, resource
allotment, and public relations efforts.

CONCLUSION

Given the recent history of eroding support for long-standing teaching sup-
POIT centers and [he move EOWard more prngr&m assessment in ()thﬁ[ aﬁPﬂCtS
of higher education, a need clearly exists for structured, systematic collection
and interpretation of evaluation data on the work we do. Likewise, as the spe-
cific activities and services demanded of teaching centers and our staff mem-
bers have changed over time, even the best system of assessment requires revi-
sion. However, we need to be sure that we do not spend so much time doing
assessment that we cannot do the work we wish to assess.

The staff of FTAD has sought to use the principles of good practice in as-
sessment and the available technology in database management to build a sys-
tem that better meets our current needs and has the flexibility to grow and
change with us. While some of the specific details of our data system are idio-
syncratic, many of the elements of our system are transferable, and the process
we have used to devise our system could be useful to other centers. For exam-
ple, developing an integrated system that prevents duplication of effort is cru-
cial, as is finding ways to make the system fit within daily worl activities rather
than be an additional layer of effort.

If the system is to aggregate the work of multiple staff members, it should
be created in a collaborative process. This builds buy-in and also assures that



186 1o Improve the Academy

everyone will understand the categories of data so it will be collected consis-
tently. More importantly, involving the entire team in the design process
serves as staff development and strategic planning for the unit. A team ap-
proach also makes it much more likely that the evaluation will be used for
formative purposes, both for improving individual performance and for con-
necting unit services to client and stakeholder needs. As with all evaluadion,
collecting data on teaching center activities and effectiveness should not be
only for summative purposes; we must close the feedback loop and use the
dara o get better at what we do.

Finally, as we tell faculty all the time abour evaluation of teaching, we can
no longer (if we ever could) be excellent simply by assertion. The culture of ev-
idence in higher education has spread to assessment of teaching quality, stu-
dent outcomes, and academic programs. We should welcome it to the evalua-
tion of the work of educational development programs, too. We know that
teaching centers do outstanding work; we need to build the structures that let
us prove it.
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ArPENDIX 11.1

Service EVALUATION

1) What was your primary goal in contacting FTAD?

2) What topic(s) was/were addressed? (Check all that apply.)
__ Modes of teaching (lecture, laboratory, cooperative learning, erc.)
__ Evaluation of learning (testing, grading)

__ Assessment of reaching (SEL, other)

__ Course preparation

__ Students (rapport, classroom management)
__ Diversity

_Teaching with technology

__ Scholarship of teaching

__ Teaching portfolio/philosophy statement
__ Professional development

_ Other:

3) Please indicate and rate the service(s) provided.

(Check all that apply.)
Value
Not at all Extremely
Face-to-face consultation T2 3 4 5
Consultation by phone or email 1 2 3 4 5
Administer mid-quarter
feedback activity 1 2 3 4 5
Review of student evaluations
of instruction 12 3 4 5
Classroom observation 1 2 3 4 5
Classroom videotaping
and consultation 1 2 3 4 5
Used information resources
(library, web site, erc.) 1 2 3 4 5

Participation in Faculty

Learning Community 1 2 3 4 5
Committee meeting(s)

attended by FTAD staff 12 3 4 5
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Departmental consultation

with FTAD 12 3 4

Grant preparation assistance 1 2 3 4 5

Attended unit event where

FTAD participated 1 2 3 4 5

Artended FTAD-sponsored event 1 2 3 4 5

Orcher 12 3 4 5
Comments:

4) To what extent did you change your teaching as a result of your
work with us?

Not at all 1 2 3 4 5 A great deal

5) Using the (non-exhaustive!) list below, please indicate any changes
you made as a result of your interaction with us. (Check all that
apply.)

___ Tried a new teaching technique

___ Modified presentation/delivery techniques

____Modified student discussion techniques

___ Redesigned evaluation methods/materials

____Implemented/changed methods of collecting and using student feed-
back

__ Redesigned course syllabus

_ Revised class policies

_ Implemented rechniques ro make classroom more inclusive

_ Took steps to create a more civil classroom climate

_ Used instructional technology a ditferent amount or in a new way

__ Became more scholarly about my teaching/designed and implemented a
study of my reaching

_ Modified materials in my teaching portfolio

_ Devised a professional development plan

Orherf(s):
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6) Please give examples of the one or two most important changes
indicated in Question 5.

7) How can we improve our service?

8) Please circle your academic rank:
Full professor Assistant professor  Graduate student

Associate professor  Lecturer Other:
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