




















library. At other sessions, as many volunteers as possible among the children would be required
to read aloud short passages from a text before others. Etim (2005) asserts that reading aloud
brings literature alive and is a form of reading-enhancement as it helps children understand story
action. Those who did not indicate were taken note of without necessarily drawing attention to
them though intermittently, such children would be called upon to read. Experience has shown
that children who do not indicate interest to read aloud before peers is as a result of shyness/ lack
of confidence or poor reading ability. At such situations the instructor plays the role of a
confidence booster to ensure the child is applauded upon rising to speak while prompting the
child with smiles to go on. Passages must be interesting and where possible captivating. At this
juncture, it is often advisable that any form of error or correction be pointed out at the end of
reading session just not to stall the fun and eagerness to read out. Thereafter, the affected kids
may be required to read the passage(s) afresh and oftentimes, the affected person’s performance
in reading would usually be much better than the previous. The VRP offered an environment
where students could improve and take initiatives to work as a group. It further provided
innovative learning goal platforms for participants.

b) Reference tools: Children love character studies particularly of heroes which they often wish
to be like; they were encouraged to read biographical sources of Nigerian heroes. At other times
the children in small groups of three to five are made to read from a text selected by the
investigator which contains hard words and would be asked to say what those words mean. This
used to be another exciting moment as each of them attempts to prove their strength in
vocabulary. As activity progresses, any willing child among the groups would thereafter be
asked to look up dictionary meaning and context of the words, while the investigator/ instructor
will guide them through the search. Same treatment was administered in the use of encyclopedia
following a session of guidelines on their usage. In one of the days preceding weekend, the kids
were given about five hard words to crosscheck their meaning in the dictionary at home. This
was a deliberate attempt to encourage parents getting them a copy and it paid off, though with
exceptions. Few of the kids had their take-home assignment done by others judged by the use of
‘high density’ words written which were above the kid’s level, more so by their inability to
respond at all when asked afresh the meaning of those words without referring to their note.
Whereas most of the reference tools utilized were of print sources, other versions in electronic
formats were introduced to them.



¢) Library use: The outcome of interactions made with children was quite revealing judged by
their enthusiasm during library hour. Much of their earlier experiences were brought to the fore
during the library hour as they laughed and rushed into the school library to pick any literature of
their choice with zest, ranging from science fiction, animal stories, novels, comics and lots more.
At some point they were hushed to be quiet and reminded of that library regulation. Several of
them read more than one book in view of the earlier orientation given them on how to get
information from a book. They were particularly interested in using the dictionary while reading
which unfortunately was nothing near to being sufficient for their use. In the library they were
also shown other non print materials such as globes, models, nature corner and pictorial
representations.

d) Library tour: a day to the rounding up of the vacation reading programme, children were
taken to the University of Uyo (UNIUYO) library to further appreciate what it is meant for. They
took turns to glance through copies of
encyclopedias in their various volumes
with  other materials and  were
particularly overwhelmed by the large
number of collections at UNIUYO
library, massive encyclopedias and the
massive shelves! At that juncture some
of them expressed their future desire of
working in the library based on their
thinking that it would accord them the
opportunity of having many books to use
and read as Librarian’s do.
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Conclusion

Library services to users are often accompanied with the use of resources to meet learning and
informational needs which as proofed during the interactive sessions with the kids, were quite
useful. At the closing event, some of the parents remarked that they have witnessed a remarkable
improvement in the reading attitude of their wards and observed their expression of newly
acquired vocabulary learnt. It is recommended that related reading activities be carried out
particularly in the rural areas where literacy level is low, with learning modules modified and
adapted to fit prevailing situation.

The sustenance of literacy outreaches not only lie within the pedagogic strength and commitment
of those involved but on massive support through grants and other forms by parents, individuals,
NGOs, corporate bodies, educational organizations and the governments (Philip, 2014) this is



required more so as a lot of activities of Reading Association of Nigeria in Akwa Ibom state are
volunteer based.
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